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Introduction
These guidelines have been created to support students in the development of language 

portfolios for Leaving Certificate language specifications for Lithuanian, Polish and Portuguese.

They aim to: 
•	 explain the background to the language portfolio

•	 describe and clarify the purpose of the portfolio

•	 outline how the portfolio supports learning, teaching and assessment

•	 provide guidance and examples for students as they build their portfolio

•	 �provide reflection templates to support students in setting goals and reflecting  
on using and learning the target language. These templates can be adapted to  
suit the learner’s context. 

The language portfolio: Background and rationale
The vision of senior cycle sees the student at the centre of the educational experience and aims 

to enable students to be resourceful, confident, active participants in society, who develop an 

ability to learn throughout their lives. At a practical level, this is supported by:

•	 �learning and teaching approaches that motivate and interest students, that enable them to 
progress, deepen and apply their learning, and to develop their capacity to reflect on their 
learning

•	 �a school culture that respects students, that encourages them to take responsibility for their 
own learning over time, and that promotes a love of learning.
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The Leaving Certificate foreign language specifications for Lithuanian, Polish and Portuguese aim 

to develop students’ ability to 

•	 use the target language for communicative purposes

•	 explore the interdependence between language and culture 

•	 foster an appreciation of the value of languages 

•	 develop their plurilingual and pluricultural competence.

A framework approach has been used to develop specifications for the learning and teaching of 

Lithuanian, Polish and Portuguese. This involves a common approach across each specification 

including the introduction, aims, expectations for students and assessment approaches. 

The Leaving Certificate foreign language specification for Lithuanian, Polish and Portuguese is 

intended for students from all language backgrounds. This includes, but is not limited to, students 

from heritage language backgrounds. The Lithuanian, Polish and Portuguese specifications 

are broadly aligned to A2/B1 levels of the Common European Framework of Reference for 

Languages.1

1 �The CEFR was designed to provide a transparent, coherent and comprehensive basis for the elaboration of 
language syllabuses and curriculum guidelines, the design of teaching and learning materials, and the assessment 
of foreign language proficiency. The CEFR has been translated into over 40 languages and is used all over Europe 
and in other continents. 

https://curriculumonline.ie/Senior-cycle/Senior-Cycle-Subjects/Lithuanian/
https://curriculumonline.ie/Senior-cycle/Senior-Cycle-Subjects/Polish/
https://curriculumonline.ie/Senior-cycle/Senior-Cycle-Subjects/Portuguese/
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What is a language portfolio? 
The language portfolio is a space in which you, the student, can record the process and progress of 

your language learning experiences, a place which focuses on your language journey.

The portfolio for Leaving Certificate Lithuanian, Polish and Portuguese is developed over two 

years (fifth and sixth year).

You may use your language portfolio to regularly describe your language learning goals, to record 

what you observe about the language and to reflect on your progress and on the cultures of the 

target language country/countries and communities. You might also describe the steps you must 

take to make further progress as a language learner and a language user. 

Guidance for students

Example of a student’s 
reflections on their 
experiences of using a 
language portfolio



07

The purpose of the language portfolio is to create a space in which you can record and reflect on 

your growing language proficiency and your plurilingual and pluricultural competence. This means 

thinking about the progress you are making as a language learner.

Language portfolios support you in developing as an independent, lifelong language learner. You 

can do this by using the portfolio to: 

As part of your normal classwork, you will have lots of opportunities to notice and record how you 

learn and use languages and what you are learning about language communities. 

Language portfolios also encourage a positive, collaborative language learning environment which 

celebrates your individuality, creativity, and your own plurilingual and pluricultural identity. 

The language portfolio allows you to pursue your interests through the medium of the target 

language and to reflect on your own language learning experience. This involves an approach to 

learning and teaching which centres around you, the student. Creating and developing a portfolio 

is a hugely motivating experience as it allows you to express your identity. 

What is the purpose of the 
language portfolio?

2 �Definition of Texts: All products of language use - oral, written, visual, or multi-modal - can be described as texts. 
Multi-modal texts combine language with other systems for communication, such as print text, visual images, 
sound and the spoken word. 

Set language learning goals/goals for improvement 

Collect a variety of texts 2

Collaborate with others

Assess your own work

Ref lect on how you learn and use the language

Document and celebrate your achievements

Connect with parents, teachers and the target language community

Evaluate your language proficiency
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What does a language  
portfolio include? 

The language portfolio will include a broad range of items, such as:

It is recognised that in this context your created texts may be presented in different formats —

handwritten, multi-modal, and so on. A definition of texts is available on page 20 in the Frequently 

Asked Questions section.

3 For more examples of texts, see ‘Selecting and Creating Texts for the Portfolio’ on page 10 of this document

4 �A learning log is a planned, purposeful, follow-up written response to a learning experience. These logs can be kept 
in a portfolio (online or written). They can help the students and teacher on the learning journey. In some cases 
they might be shared with another student or in a small group

Learning goals

A wide variety of texts in different formats (handwritten,  
typed, multi-modal, spoken, etc.) – this might include various  
drafts of a text. 3

Projects

Audio-visual materials

Learner ref lections (for an example, see appendices 4-7, pages 26-31)

Learning logs 4  (for an example, see appendix 8, page 32)
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Example of a student’s 
reflections on their 
experiences of using a 
language portfolio
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You will build up your language portfolio over the two years of senior cycle with guidance and 

direction from your teacher. 

It is important to look at the language portfolio as a very important part of your learning which 

will support you in learning and in using the language you are learning.  

Selecting and Creating texts for the portfolio

The focus of activity will be on the creation of a range of texts relating to your own world and to 

the target language community. 

In the majority of cases, the work in your portfolio will arise from normal classwork. You might 

write a blog entry or an email, or might make a short video, and then select that piece of work 

for inclusion in the portfolio. If, at a later date, you consider another piece of work to be of better 

standard, then that piece can be added to or can replace the earlier piece of work. 

Your portfolio should include many different types of texts.  Here are some examples of texts you 

may wish to include. They are just examples and there are, of course, other formats that you may 

wish to create. 

Reports, projects, and outlines of presentations

Creative texts such as cartoons, blogs, emails, stories, poetry

Artworks, photos, newspaper or magazine clippings

Audio and/or video recordings of presentations, demonstrations, etc.

Written homework exercises, tasks, projects, tests

Notes on lessons

How will I build up my portfolio?  
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Using your language portfolio to support reflection

Whilst most people engage in reflection on a daily basis, much of this occurs in quiet moments by 

ourselves. The portfolio also offers a space for reflecting on your learning in a more structured way. 

Reflection helps you to better understand yourself as a learner. It will help you to identify how you 

learn, what you enjoy as a language learner and what you find difficult, so you can set goals for 

improvement. 

Here are some ideas for reflecting on your learning: you could

•	 set goals and targets you are working towards

•	 reflect on your personal experience of using the language

•	 reflect on things you notice about the language and cultures 

•	 reflect on your achievements in the language.

One particular aspect of reflection that is very important in your language portfolio is self-

assessment. Self-assessment allows you to evaluate your own progress as a language learner. 

You and your teacher will discuss what the expectations are for your language learning in general 

and for any unit of learning in particular. Being clear about the expectations will allow you to 

evaluate your work against these expectations. You can then reflect on what you have achieved, 

set targets for improvement and see how you are progressing in the learning over time. Here are 

some examples of self-assessment: 

•	 discussing expectations with your teacher

•	 co-creating success criteria with your teacher

•	 setting goals and targets that are linked to the learning outcomes of the specification

•	 evaluations of a piece of work you have done.
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Create Select Ref lect

How is the portfolio is  
used for assessment?

In using the language portfolio, you are encouraged to set goals for your learning, to make logs/ 

records of your learning and to monitor your progress by reflecting on progress achieved. You will 

also be encouraged to self-assess your work and peer-assess the work of classmates. 

By reflecting on your learning and assessing your work or the work of 
others, you will

•	 become more aware of the knowledge and language skills that you have developed 

•	 identify specific areas of strength and difficulty that you have in language learning 

•	 develop and action plan for future language learning 

•	 gain a greater understanding of yourself and how you learn 

•	 take more responsibility for your learning.

In summary: The process of creating your portfolio
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As well as developing your language proficiency, building up a language portfolio will help you 

to develop the key skills of senior cycle. These skills will help you during your time in school 

and into the future, when participating in society, including family life, the world of work and 

lifelong learning. 

Assessment for certification in the Leaving Certificate specifications for Lithuanian, Polish and 

Portuguese will be administered and assessed by the State Examinations Commission (SEC). 

The language portfolio is a stimulus for conversation and discussion during the oral examination, 

however, the portfolio itself will not be assessed for certification purposes.

Key skills

Assessment for certification
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the oral examination will assess language 
proficiency. It will focus in part on 
discussion about the Language Portfolio. 

What role does the portfolio play 
in the oral examination?

As outlined in the specifications for Lithuanian, Polish and Portuguese

The oral examination will assess student’s ability to:

•	 �use the target language with accuracy, fluency and complexity consistent with the 
requirements of the specification, while engaging in spoken reception, interaction,  
production and mediation

•	 demonstrate an awareness of the target language communities and cultures

•	 �discuss a sample of texts from their language portfolio which reflect the plurilingual and 
pluricultural dimensions of their language learning journey.

This means that you will have the opportunity to talk about some of the texts in your portfolio  

which best reflect your learning and engagement with the learning outcomes. You will also be  

able to speak about how your experience of developing your portfolio contributed to your 

growing understanding of language, plurilingual and pluricultural dimensions.

For example, you might be asked to: 

•	 �describe an interaction that you chose to include in your portfolio (e.g. an audio or video 
recording of a conversation, an interview, a role play etc.) where you collaborated in a simple, 
practical task with another person/ other people (CLC19)  5

•	 �talk about a text which shows how you were able to “research aspects of the diverse cultural 
heritage, for example cuisine…” (PPC11)

•	 �discuss a text which shows how you researched and learned about “aspects of the target 
language country/ countries, communities and cultures, for example a significant historical 
event…” (PPC10)

‘‘

5 �Any references to PPC and CLC refer to learning outcomes in the specification. All learning outcomes can be found 
in the relevant specification document at https://www.curriculumonline.ie/Senior-cycle/Senior-Cycle-Subjects/
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•	 �have a conversation about how you developed a piece and improved it, based on feedback 
you received (PPC8)

•	 �describe a text that you created which shows that you recognise and understand the 
similarities and differences between the language you are learning and other languages  
you know (PPC6).

This list is not exhaustive and you might be asked to talk about other aspects of your portfolio.

NB: �You will not bring your portfolio or individual pieces from your portfolio with you into the  

oral examination.

The role of the teacher in supporting students in 
developing their language portfolio
Assessment in senior cycle takes different forms and is used for a variety of purposes. As well as 

varied teaching strategies, varied assessment strategies will support student language learning by 

helping them to identify the next steps in the learning and teaching process, to highlight specific 

areas of difficulty or strength and to test and certify student achievement. 

Formative Assessment 

The Student Language Portfolio is part of the formative assessment process which takes places 

throughout fifth and sixth year. 

Assessment is formative when either formal or informal procedures are used to gather evidence 

of learning during the learning process, and used to adapt teaching to meet student needs. 

The process permits teachers and students to collect information about student progress, and 

to suggest adjustments to the teacher’s approach to instruction and the student’s approach to 

learning. Assessment for learning covers all of the aspects of formative assessment but has a 

particular focus on the student having an active role in their learning.
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Providing Formative Feedback to language learners

Giving feedback to students is critical to improving learning as it both influences students’ 

motivation to learn and their ability to do so. Quality feedback includes telling students what 

they have done well and what they need to do to improve. It also includes reminding students of 

what they were aiming to achieve (the learning intentions). High quality feedback is always given 

against explicit and agreed criteria for success.

6 �Influences on Student Learning, John Hattie, 1999

�The most powerful single moderator that 
enhances achievement is feedback. The 
most simple prescription for improving 
education must be dollops of feedback. 
This does not mean using many tests and 
providing overprescriptive directions. 
It means providing information how 
and why the student understands and 
misunderstands, and what directions  
the student must take to improve.6‘‘

Example of a student’s 
reflections on their 
experiences of using a 
language portfolio



17

Effective Feedback 7

7 �Focus on Learning, Formative Feedback, NCCA, 2015, p.5.  
Accessed at https://ncca.ie/media/1925/assessment-booklet-3_en.pdf 

Accessed at https://ncca.ie/media/1925/assessment-booklet-3_en.pdf
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Encouraging Student Reflection 8

Whilst most people engage in reflection on a daily basis, much of this occurs in quiet moments by 

ourselves. Most students are not used to reflecting on their learning in a structured manner. They 

will need some help to develop skills in reflective thinking and writing. This skill is taught in Junior 

Cycle so most students will be familiar with it and learn to develop it as they progress through 

Senior cycle.

Through reflection ‘in’ and ‘on’ learning students can 

•	 become more aware of the knowledge and skills that they have developed 

•	 identify strengths and areas for development 

•	 develop and action plan for future learning 

•	 gain greater understanding of themselves and how they learn 

•	 take more responsibility for their learning.

Student Self-Assessment and Peer Assessment

In using their portfolio, students will be encouraged to self-assess and peer-assess their work and 

this will help them to further develop as an independent language learner and user. 

As outlined earlier in this document, students will be encouraged to set goals for their learning, to 

create learning logs and to monitor their progress through reflecting on progress achieved. 

8 �Focus on Learning, Formative Feedback, NCCA, 2015, p.5.  
Accessed at https://ncca.ie/media/1925/assessment-booklet-3_en.pdf  
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Helping Students to get started on their portfolio

Below are some initial questions for a classroom discussion to help students get started on their 

portfolio

Note: �This list is not intended as prescriptive, there will be many other questions  

that students will have when they are starting their portfolio and as they  

continue through the process.

How do I get 
started?

What should a 
piece of work 

look like?

How can I create 
pieces that reflect 

the plurilingual and 
pluricultural aspects 

of my language 
leanring journey? 

How does the 
Langauge 

Portfolio help 
my language 

learning?

Do I redraft 
pieces in the 

porftolio when I 
get feedback?

Will my pieces 
be in electronic 

format or on 
paper?

What is the best 
way to reflect 

on my language 
learning?
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Does everyone create a portfolio?

Yes, all students who do Leaving Certificate Lithuanian, Polish and Portuguese (Ordinary and 

Higher level) will develop a portfolio over the two years of senior cycle.

What is meant by ‘texts’?

All products of language use—oral, written, visual, or multi-modal—can be described as texts. 

Multi-modal texts combine language with other systems for communication, such as print text, 

visual images, sound and the spoken word.

What do plurilingual and pluricultural mean?

In the specifications for Lithuanian, Polish and Portuguese, plurilingualism is defined as 

This means applying all of your language learning and cultural resources and experiences to help 

you use and learn other/new languages. 

Pluriculturalism is defined as 

This refers to when you use your understanding of various cultures to help you understand and 

appreciate other/new cultures, by comparing, contrasting and actively thinking about them.

9 �Lithuanian, Polish and Portuguese Curriculum specifications, DES, 2020, P 3  

Frequently asked questions

�the dynamic and developing linguistic 
repertoire of an individual user/learner in 
which they draw on all of their linguistic 
and cultural resources and experiences in 
order to participate more fully in social and 
educational contexts 9

In a person’s cultural competence, the 
various cultures (national, regional, social) 
to which that person has gained access 
do not simply co-exist side by side; they 
are compared, contrasted and actively 
interact to produce an enriched, integrated 
pluricultural competence.

‘‘

‘‘
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What does the language portfolio look like? 

The language portfolio will look different for every student as it will capture your individual language 

learning journey. It is important for you and your teacher to decide whether you will store your work 

digitally or whether they will use a paper version of a portfolio. You may also use a blended language 

portfolio, with some texts stored online and some work stored in paper format. 

Where is the language portfolio stored?

Your teacher will discuss with you where your language portfolio will be stored. It will vary 

depending on the school context. It is very important that you have access to your portfolio so you 

can track your progress and reflect on your learning. Technology can be of great help here, as you 

can store soft copies online while keeping your projects/artefacts safe in one place.

Do I bring my language portfolio to the oral exam?

No, you will not bring the language portfolio to the oral examination. The language portfolio is a 

stimulus for conversation and discussion during the oral examination, however, the portfolio itself 

will not be assessed for certification purposes.

When do we start working on the language portfolio?

You will work on the language portfolio from the beginning of fifth year. You will gather materials, 

research, complete pieces of work and reflect on the work as part of the normal learning and 

teaching process. The language portfolio is an important part of your learning and will be 

developed over the two years of senior cycle. 

Can tests be part of a language portfolio?

Tests may be a normal part of classwork. Tests can be used to ‘document’ your achievements 

and may also be used to reflect on what you have learned and help you to set targets for 

improvement. 

What about other pieces of work that arise from normal classwork? Are 
written homework exercises, tasks, projects, or notes on lessons also 
part of the portfolio? 

These pieces of work form part of your language learning experience and are part of the process of 

collecting work so they can be included. You may or may not wish to use them to ‘document’ your 

achievements, but nevertheless they are part of your own individual language learning journey. 

Is the language portfolio used for reporting purposes? 

Teachers and school management in your school will decide how progress is communicated to 

parents and guardians.  It is not feasible to document every piece of work over two years so your 

teacher will discuss with you which pieces of work will be used to document progress. 
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Załącznik 1:  
wskazówki do refleksji ogólnych10

Informacje ogólne, cele i osiągnięcia

Moje imię i nazwisko

Język, którego się uczę

Dlaczego uczę się tego języka?

W tym języku, chcę móc

Co osiągnąłem/osiągnęłam w tym 
języku i kiedy

10 �Szablony w załącznikach mają charakter wyłącznie ilustracyjny. Możesz je wykorzystać w istniejącej postaci i/lub 
dostosować do swoich potrzeb.
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Załącznik 2:  
ogólne cele i uwagi

Co lubię robić na zajęciach językowych

W czym jestem dobry/dobra 

Niektóre z doświadczeń 
międzykulturowych doznanych w 
związku z tym językiem

Co sprawia mi trudność
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Załącznik 3:  
określanie celów

Język, którego się uczę to: 

Mój następny cel:

____  /____  /____

W jakim stopniu go 
osiągnąłem/osiągnęłam?

Czego dowiedziałem/
dowiedziałam się o sobie lub 
o uczeniu się?

Język, którego się uczę to: 

Mój następny cel:

____  /____  /____

W jakim stopniu go 
osiągnąłem/osiągnęłam?

Czego dowiedziałem/
dowiedziałam się o sobie lub 
o uczeniu się?

Data

Data



25

W językach, których się uczę chcę móc zrobić co następuje:

Język

Co chcę móc zrobić: 

____  /____  /____ Jak planuję to osiągnąć: 

Co chcę móc zrobić: 

____  /____  /____ Jak planuję to osiągnąć: 

Co chcę móc zrobić: 

____  /____  /____ Jak planuję to osiągnąć: 

Co chcę móc zrobić: 

____  /____  /____ Jak planuję to osiągnąć: 

Co chcę móc zrobić: 

____  /____  /____ Jak planuję to osiągnąć: 

Data
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Załącznik 4:  
refleksje dotyczące zadania/projektu

Język, którego się uczę: 

Co sprawia, że jest to dobrze wykonane 
zadanie?

Co było najciekawszym elementem tego 
projektu?

Co było w nim najtrudniejsze?

Czego nauczyłem/nauczyłam się z tego 
zadania?

Jakich zasobów potrzebowałem/
potrzebowałam do wykonania tego zadania?

Co było najlepszą częścią tego projektu i 
dlaczego?

Jak można ulepszyć ten projekt i dlaczego?

•	 o języku, którego się uczę?
•	 o społeczności tego języka?
•	 o sobie?
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Załącznik 5:  
refleksje dotyczące doświadczeń 

międzykulturowych 

Język, którego się uczę: 

Uczę się tego języka od 

Uczyłem/uczyłam się tego języka w szkole w domu gdzieś indziej 
(podaj miejsce)

Mieszkałem/mieszkałam w kraju, gdzie 
używa się tego języka (wpisz daty)

do 1 miesiąca do 3 miesięcy ponad 3 miesiące

Mam też następujące doświadczenia dotyczące tego języka:

Certyfikaty i dyplomy  
(poziom A1–B2) 

Tytuł certyfikatu/egzaminu Rok wydania

Mieszkałem/mieszkałam w kraju

	 aby uczestniczyć w kursie językowym podczas wakacji z innego powodu 
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Język:

Doświadczyłem/doświadczyłam kultury tego języka w następujące sposoby (wpisz daty) 

Mogłem/mogłam używać tego języka w następujących sytuacjach (wpisz daty) 

Poznałem/poznałam kulturę tego języka w następujące sposoby (wpisz daty) (3)

1

2

3
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Język 

Materiał/media/źródło                                                                ____  /____  /20

Zauważone przeze mnie aspekty języka/kultury 

Materiał/media/źródło                                                                ____  /____  /20

Zauważone przeze mnie aspekty języka/kultury 

Materiał/media/źródło                                                                ____  /____  /20

Zauważone przeze mnie aspekty języka/kultury 

Załącznik 6:  
refleksje dotyczące języka i kultury

Data

Data

Data
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Załącznik 7:  
refleksje dotyczące sposobu 

używania języków

Język(i) Kiedy?  Gdzie?  Z kim?
Co o tym myślę i co na tym 
zyskałem/zyskałam

Język(i) Kiedy?  Gdzie?  Z kim?
Co o tym myślę i co na tym 
zyskałem/zyskałam

Język(i) Kiedy?  Gdzie?  Z kim?
Co o tym myślę i co na tym 
zyskałem/zyskałam

Data

Data

Data

A. �Poza zajęciami używam / używałem/używałam języków, których się uczę lub 
które już znam w następujących sytuacjach:
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B. �Czasami używam / używałem/używałam równocześnie kilku języków lub 
„mediuję” / „mediowałem/mediowałam” między osobami z różnych kultur 
mówiącymi w różnych językach, na przykład:

	 - aby pomóc osobie mówiącej w innym języku, która czegoś nie rozumiała;| 

	 - �aby powiedzieć komuś innemu o tekście lub wiadomości, którą przeczytałem/przeczytałam lub 

usłyszałem/usłyszałam w innym języku; 

	 - itp.

Sytuacja Użyte języki 
Jak sobie poradziłem/poradziłam?

Co było trudne.  
Co mi pomogło.

____  /____  /20

____  /____  /20

____  /____  /20

____  /____  /20

Data
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Załącznik 8:  
refleksje dotyczące sposobu rozwiązywania  

problemów z porozumiewaniem się

Język, którego się uczę: 

Niedawny problem, który wystąpił 
podczas próby porozumienia się w 
języku

Co zrobiłem/zrobiłam, by rozwiązać 
ten problem?

Niedawny problem, który wystąpił 
podczas próby porozumienia się w 
języku

Co zrobiłem/zrobiłam, by rozwiązać 
ten problem?

Niedawny problem, który wystąpił 
podczas próby porozumienia się w 
języku

Co zrobiłem/zrobiłam, by rozwiązać 
ten problem?
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Informacje ogólne, cele i osiągnięcia

Język, którego się uczę: 

Co robię takiego, co pomaga 
mi uczyć się tego języka?

___  /___  / ___

Czemu się to u mnie 
sprawdza?

Coś nowego, czego 
spróbowałem/spróbowałam: 

Czy to pomogło? Jak?

Data

Załącznik 9: 
Refleksje dotyczące sposobu uczenia się
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Appendix 10:  
Further Supports

Focus on Learning Booklets

Materials have been developed to support a whole-school approach to developing effective, ongoing 

assessment practice.  These materials include workshop booklets and slides on the best ways to support 

formative feedback and student reflection. 

Portfolio Supports at Junior Cycle

JCT have a range of supports for Junior Cycle Portfolios which can be accessed on their website. While 

Portfolios are assessed differently at Junior Cycle and Senior Cycle, the spirit of the portfolio is at the 

same at all levels.

Publication

Inside the black box: Raising standards through classroom assessment (Black, P., and Wiliam D. 1998).

https://ncca.ie/en/junior-cycle/assessment-and-reporting/focus-on-learning
https://www.jct.ie/modern_foreign_languages/resources
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