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Réamhra

1. Introduction

et
The Learning Outcomes in the Primary Language This support document integrates the Learning
Curriculum describe the expected learning and Outcomes of the curriculum with the associated
development for children at the end of a period of Progression Continua and relevant progression steps,
time.To help teachers in using the Outcomes to plan labelled a — k.

for, and provide activities and experiences that support

children’s language learning over this period of time, the  You can find an interactive version of the Progression
Progression Continua describe aspects of the Learning Continua as part of the Primary Language Toolkit at
Outcomes in more detail. www.curriculumonline.ie.

There are three Progression Continua, one for each of
the three strands, and there are two versions of each
Continuum—an English version and an Irish version.
Collectively, the Continua describe a learning journey in
language throughout primary school.

Children may be in different places on the Continua
for different Learning Outcomes and in different
strands. This reflects the complex nature of language
learning. In addition, children may move forwards and
backwards across the Continua. The Continua provide
practical support to teachers in building rich pictures of
children’s language learning and in using these pictures
to support children’s progression towards the Learning
Outcomes in English and Irish.

It is not expected that class teachers would assess

the progress of individual children using progression
milestones. Rather they provide information to support
planning as well as holistic assessment of children’s
learning. In this way, they are a practical resource for
differentiation as teachers work with children of a wide
range of abilities in the three language contexts.
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Progression Milestones — Oral language (L1)

The child attends to stimuli and accepts the presence of and interaction with another. He/she responds with movement, facial expressions and vocalisations in some cases. The child is reliant on cues and another

person to scaffold their communication with others and to interpret and share their meaning.

The child gestures to and shares attention of an object with another person. He/she exchanges smiles, vocalises and, in some cases, uses single words to respond. The child relies on the other person to interpret

and share their meaning.

The child understands familiar words and basic phrases used to describe himself/herself and his/her immediate surroundings. He/she uses single words, phrases and/or simple sentences, sometimes with gestures,
C to initiate conversation, to make requests, to talk about familiar people and objects, and to express themselves and interact with others. The ‘other person’ continues to play a key role in interpreting and sharing

meaning.

The child refers to familiar objects and events, and shared experiences. He/she uses language from home and their surroundings to communicate for a variety of purposes.The child uses non-verbal cues to help
d understand spoken language and when sharing meaning with others. The child uses simple social conventions when interacting. He/she responds showing some appreciation of the communication partner's needs.

The child begins to see a conversation as an exchange of knowledge and information with another person. He/she can readily follow one-step instructions.

The child uses language to communicate their thoughts, feelings and ideas, and to ask questions. He/she has conversations about things that interest them, personal experiences, topics familiar to them and
[ increasingly unfamiliar The child engages others in conversation, asking questions and exchanging information. He/she begins to reflect on experience and to explain problems and consider solutions for age-

appropriate topics. He/she begins to understand that the audience influences how we communicate. He/she can follow one-three step instructions.

The child begins to use decontextualized language, such as topic-specific language acquired through texts and through interactions with others. He/she recalls unshared experiences, sequences and events for a
f listener: The child is more aware of audience and uses language differently depending on the listener. He/she speaks with a wider range of oral vocabulary and detail, uses context to help understand new words

and responds to lengthy instructions. The child reflects on experience, gives explanations, considers problems and suggests solutions.

The child takes part in a wider range of conversations and is more comfortable in conversing with unfamiliar people. He/she elaborates on their responses, reflects on and takes account of the thoughts and
g feelings of others.The child uses tone, gestures and context to understand new words and phrases. He/she develops topics of conversation, elaborates with more detail, uses some topic-specific oral vocabulary

and responds to complex instructions.

The child informs, describes and elaborates using increasingly complex language suited to the topic. He/she can provide increasingly sophisticated and precise explanations and justifications in and for their
h responses. The child selects particular language and style in response to the particular audience. He/she uses figurative and descriptive language to provide more detail when communicating. The child can identify

key points and relevant details in texts.

The child gives explanations, descriptions and information on more complex and less frequently encountered concepts and situations. He/she considers and works with large bodies of information and multiple

ideas and provides, justifies and defends their responses. The child chooses oral vocabulary for a specific purpose and effect. He/she uses more abstract language, including figurative idioms and metaphors.

The child demonstrates an increasing awareness of personal interests and the ability to create and choose texts based on these interests and for specific purposes. He/she can reflect on and identify their
strengths as listeners and speakers and identify areas for improvement. The child analyses, describes and predicts possible outcomes based on real and imaginary experiences and events, displaying increasing use
of aesthetic, imaginative and figurative language. He/she uses various strategies to acquire new vocabulary and to use vocabulary to create a particular effect. The child uses a variety of speaking strategies and

adapts them to suit the purpose and the audience.

The child demonstrates an ability to evaluate the choices he/she makes while selecting texts for a particular interest, preference or specific purpose. He/she demonstrates an increasingly developed understanding
k of appropriate speaking behaviour in a variety of situations. He/she critically selects, justifies and evaluates relevant and appropriate language for increasingly complex concepts and ideas. He/she evaluates the

effectiveness of the strategies they use for listening and speaking and identifies areas to improve in their oral communication skills. He/she explains their interpretations of texts of increasing complexity.
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Learning Outcomes for Oral Language (L1)

Number and label Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes

Through appropriately playful learning
experiences, children should be able to

Through appropriately engaging learning
experiences, children should be able to

Through appropriately engaging learning
experiences, children should be able to

Through appropriately engaging learning
experiences, children should be able to

|. Engagement, Show interest in, demonstrate joint attention and actively listen and attend for enjoyment and  Recognise themselves as listeners and Actively listen and attend for extended
listening and for a particular purpose, and in other languages where appropriate. & TF1, CI+2 speakers, engaging purposefully and periods of time, to include other languages
attention empathetically with others. where appropriate, listening for more detail

and nuanced meanings.

a
The child...

attends to stimuli
in the environment.

tracks movements
of stimuli.

b
The child...

engages with
stimuli.

keeps eye gaze and
tracks adult's gaze
to participate in
activities requiring
joint attention.

imitates actions
and sounds.

PROGRESSION STEPS ARE FOR ALL CHILD

c
The child...

attends for longer
to interesting

or familiar

stimuli including:
actions, gestures,
tone of voice,
conversations and
stories read aloud,
and joins in with
rhymes, songs and
games.

[
The child...

takes part in
conversation
using appropriate
eye-contact while
attending to body
language, gestures
and tone of voice
and uses these
cues with context
to understand new
words/phrases.

listens to factual
accounts.

e
The child...

listens to new
information on
an unshared
experience
including fiction
and non-fiction
of increasing
complexity.

listens to an adult
modelling a new
language where
many words may
be unknown.

Express their individuality through their

knowledge and use of various languages.

Actively listen and extract meaning and

Evaluate how the purpose, situation and

audience/listener influence the speaker's

enjoyment from conversations and texts
in a range of genres and where possible, in
various languages. & TF |, C3+4

f
The child...

listens to
definitions and
descriptions using
tone, gestures and
a few understood
words to interpret
main messages.

attends to textually
presented
information (books,
audio etc.).

EN A

g
The child...

attends to verbal
and non-verbal
communication
in a variety of
contexts and
listens to unfamiliar
people speaking
and modelling
new words/
phrases attending
to the correct
pronunciation of
same.

0SS ALL STAGE

h i
The child... The child...

listens to
information being
presented from
both sides of an
argument.

gains insight from
listening to new
information on

a wide range of
subjects.

register; dialect and accent.

] k
The child... The child...

embraces and
evaluates own and
others'individual

listens carefully to
others, interjecting
with questions,

insights and style of listening
opinions when and speaking.
appropriate.

further develops
their listening skills
by engaging with
oral texts.

listens for and
discusses the
impact of culture,
identity, situation,
purpose and
audience/listener
on how people
communicate.



Learning Outcomes for Oral Language (L1)
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Number and label Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes
Through appropriately playful learning Through appropriately engaging learning ~ Through appropriately engaging learning ~ Through appropriately engaging learning
experiences, children should be able to experiences, children should be able to experiences, children should be able to experiences, children should be able to
2. Motivation and Choose, listen to, respond to and create texts in a range of genres, and in other languages  Choose, listen to, critically respond to and create texts in a range of genres and in other

choice where appropriate, across the curriculum for pleasure and interest. &y TF2, CI1+2+3

a b
The child... The child...
responds to demonstrates
text(s) using interest in and/
facial expressions,  or enjoyment
vocalisations, from texts using
movements and/or  facial expressions,
gestures. vocalisations and
gestures.

purposes. & TF2, C4

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

c d e f g h i
The child... The child... The child... The child... The child... The child... The child...
listens to texts initiates a identifies a chooses to join identifies a variety initiates and creates, chooses
and takes part in conversation purpose for in or take part in of purposes for sustains and engages with
conversations with  with others and listening based on  a conversation creating texts, conversations on texts for specific
others on topics chooses texts personal interests  based on personal listening to texts topics of personal  purposes and
of interest and to listen to for and sets personal interests, in pairs or and for engaging interest. evaluates these
personal choice enjoyment and goals for listening,  in groups. in conversations texts with a
using mutti-word based on personal  with support e.g. based on personal  chooses, listens purpose in mind.
utterances and interests. to gain information listens to interests. to and creates
basic sentences. on a topic of chosen texts texts for a specific
interest. for enjoyment purpose.

and interest

and expresses

preferences.

i
The chld...

creates and
chooses texts,
based on own
interests and for
specific purposes.

identifies aural/oral
texts which will
extend vocabulary,
knowledge and
interests.

languages where appropriate, across the curriculum for pleasure, interest and specific

k
The child...

chooses and
evaluates aural/
oral texts to
facilitate learning
across the
curriculum.

evaluates the
choices made
while selecting
aural/oral texts
for a listening
preference or
for a specific
purpose.



Communicating

Learning Outcomes for Oral Language (L1)

Number and label

3. Social
conventions and
awareness of
others

Stage 1: Junior and senior infants

Through appropriately playful learning
experiences, children should be able to

Recognise that language style changes with
different relationships and audiences.

Show understanding of the listener's needs
while, with support, initiating, sustaining and
engaging in conversations on personal and
curriculum-based topics and responding
verbally and non-verbally. DTF3,CI

Stage 2: First and second classes

Through appropriately engaging learning
experiences, children should be able to

Use language appropriately in order to
initiate, sustain and engage in conversations
on personal and curriculum-based topics
and use a language style and tone suited to
the audience. ©TF3,C2

Use language with confidence to work collaboratively with others and share outcomes

with familiar and unfamiliar audiences. Q% TF3,CI+2

Stage 3: Third and fourth classes

Through appropriately engaging learning
experiences, children should be able to

Use language flexibly and with empathy
while initiating, sustaining and engaging in
conversations on personal and curriculum-
based topics.

DTR3.C3

Adapt language style such as tone, pace,
choice of vocabulary, gestures, facial
expressions and body language for a range
of audiences whilst communicating orally in
a range of genres. QQTFB, C4
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Stage 4: Fifth and sixth classes

Through appropriately engaging learning
experiences, children should be able to

Explore how cutture and identity can
influence how people communicate with
others, verbally and non-verbally.

Listen and speak with increasing confidence,
independence and skill in order to work
collaboratively with others and to share
feedback, ideas, decisions and outcomes in a
range of contexts with familiar and unfamiliar
audiences.

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

b c
The child... The child...

[ e f
The child... The child... The child...

h i

4
The child... The child...

The child...

3
The child...

j
The child...

tolerates and responds to takes part in shares personal initiates uses appropriate adds increased provides enough presents relevant  adapts style of adapts style
acknowledges and seeks adult imitative and anecdotes and conversations turn-taking, eye detail for benefit detail to help the ideas, organised listening and of listening
the presence of attention. turn-taking games,  responds to on an unshared contact and of the listener listener understand  coherently and speaking to a and speaking
another: rhymes and songs.  conversation experience. body language to  and uses gestures,  the context. omits unnecessary  variety of situations  to respond
recognises, on an unshared contribute to and  expressions and detail. and genres, using empathetically,
accepts an responds to and speaks audibly experience. responds to extend a topic,to  signs where works as part of a social conventions  as necessary,
interaction with says own name. and coherently questions but build a coherent appropriate. group, establishing  makes polite effectively. to a variety
another: at appropriate greets and omits some story or factual each person's role  indirect requests of audiences/
engages with volume, interacting  responds information and account. recognises the and adapting to it.  and uses a range recognises listeners for a
another to over a short appropriately to begins to make impact of gestures, of formal and and responds range of purposes.
communicate, using  number of turns greetings and indirect requests. converses on tone of voice and informal terms of  to cultural
facial expressions,  with individuals discussion topics thoughts and body language on address. and individual works
sounds, gestures, and beginning showing some switches style of feelings of others listeners. differences in interdependently
signs or speech. to communicate appreciation of speaking to suit and takes part gathers feedback how people within the group,
readily with others  listener's needs. audience. in conversation works in pairs / from others in communicate. recognises
in class. with an unfamiliar  groups and reports their group on a constructive
initiates and takes part in small-  adult adopting the main points of group project on communicates feedback,
initiates takes turns in group discussions  appropriate discussion to an an unfamiliararea  with peers when responds critically

communication
with familiar adult.

conversation with
peers, small groups
and familiar adults.

on a familiar topic

showing awareness
of listener-speaker
rules and is able to
list these.

language, style and
tone.

works in pairs/
groups and
participates in
and builds upon a
group discussion.

audience.

and reports the
main points to an
audience.

making decisions
and sharing

and creatively
when discussing

responsibilities the project or

during project or  task and when

task work. adapting and
developing it

interacts with the
audiencel/listener
to clarify and/or

to provide more
detail as requested.

to present to
an audience/
listener(s).
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Learning Outcomes for Oral Language (L1)
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Number and label Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes
Through appropriately playful learning Through appropriately engaging learning ~ Through appropriately engaging learning ~ Through appropriately engaging learning
experiences, children should be able to experiences, children should be able to experiences, children should be able to experiences, children should be able to
4. Sentence Use coherent sentences of increasing complexity with correct tense, word order and Vary sentence length and structure, moving fluidly between a range of sentence types; simple,
structure and sentence structure, while using connectives and producing compound and complex compound and complex, as appropriate to audience, purpose and language being spoken.
ekl sentences to elaborate appropriately.
QQTF‘}, Cl+2+3 Use grammar conventions appropriately and identify differences in sentence structure and

grammar across languages and dialects. QQTF, 4

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b c d e f g h i
The child... The child... The child... The child... The child... The child... The child... The child... The child...

j
The child...

k
The child...

uses single uses one or more  uses multi-word uses complete uses lengthier uses past, present  flexibly uses uses qualifiers uses a range
vocalisations in words and short vocalisations, basic sentences sentences with and future tenses  appropriate to elaborate of less-familiar
response to stimuli. common phrases  short common and speaks audibly  correct word in lengthier and tenses, affixes and  sentences. adverbial
when imitating or  phrases and and with clear order for the more complex reflexive pronouns conjunctions and
chorusing with basic sentences articulation as most part, basic sentences while and clearly uses less-frequently  pronouns correctly
another: when imitating or  appropriate to connectives and self-correcting. articulates multi- -used connectives.  and uses clauses
chorusing with developmental uses plurals and syllabic words. and qualifiers to
another: stage. simple pronouns. uses prefixes and support answers.
both subject and uses less-common
uses some basic mostly places the object pronouns adjectives increasingly speaks
connectives to verb in the correct  correctly. and lengthier hypothetically using
begin to join short  place in the connectives to ‘if" and 'so’ clauses.
sentences. sentence. elaborate.

completes familiar
rhymes and
repeats short
rhymes

demonstrates an
understanding
of the impact
of varying types
and lengths of
sentences when
listening and
speaking.

uses functions of
grammar effectively
(for example,
relative pronouns
and adjectives,
clauses, qualifiers,
modifiers and
connectives) to
communicate
simple and
complex ideas,
including proposing,
hypothesising and
theorising.

demonstrates
understanding that
sentence structure
and grammar
conventions are
less rigid in spoken
(as opposed

to written)
language and vary
depending on the
audience, purpose
and language
being spoken.

selects language
and structures
most suited to the
purpose, audience/
listener and
language being
spoken.



g

Understan

Learning Outcomes for Oral Language (L1)

Number and label

5.Vocabulary

Stage 1: Junior and senior infants

Through appropriately playful learning
experiences, children should be able to

Use different strategies such as a speaker's gestures, tone of voice, known words, pictures,
sentence structure, definitions and descriptions to acquire and show understanding of new

Stage 2: First and second classes

words, to include other languages where appropriate.

Use sophisticated oral vocabulary and phrases, including the language of text, topic and

Through appropriately engaging learning
experiences, children should be able to

Stage 3: Third and fourth classes

Through appropriately engaging learning
experiences, children should be able to

Select and apply a variety of strategies to
acquire a wide range of words and phrases

from different sources such as literature,

subject-specific texts and other languages.

S TF5, C3+4

subject-specific language, and express and use decontextualized Ianguage.cﬁTFS, Cl+2

a b
The child... The child...

links associated
language with
stimuli.

recognises named
stimuli.

Stage 4: Fifth and sixth classes

Home Page

Through appropriately engaging learning

experiences, children should be able to

Critically select and use a wide-ranging,

complex oral vocabulary, phrases and

figurative language for familiar; abstract and
subject-specific concepts and topics, as
appropriate to audience and purpose.

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

c
The child...

uses single words
and common
phrases and
understands
common pronouns
and prepositions.

begins to describe
properties of
familiar objects
and, with help, uses
words and phrases
from a story when
retelling it.

[
The child...

uses a wider range
of single words
and short, simple
sentences.

requests objects
and recurrence
or change in
activity, uses
question words
appropriately and
uses greetings,
farewells, and
protests.

understands
vocabulary and
phrases from a
range of stories
and factual
accounts and
uses these words
and phrases
appropriately in
context.

e
The child...

infers the meaning
of a new word

by using gestures
and context and
infers the meaning
of stories of
increasing depth
from context.

uses words or
phrases to refer to
feelings.

uses words and
phrases acquired
from stories and
factual accounts in
contexts beyond
that in which they
were originally
acquired.

f
The child...

uses words for
objects never
seen and acquires
new vocabulary
through others’
descriptions.

uses specific
language for spatial,
temporal and
location contexts
along with basic
adjectives and
adverbs and

uses a range of
question words
appropriately.

understands and
uses an expanding
vocabulary of
words and phrases
from stories,
factual texts and
curriculum-based
topics and begins
to use these words
in new contexts.

g
The child...

uses an expanded
vocabulary,
acquired from
texts and explains
the meaning of a
word and topic-
specific term.

refers to events
in the future and
begins to use

figurative language.

begins to

use lengthier
adjectives/adverbs
to elaborate
along with some
simple idioms and
metaphors.

h
The child...

uses words to
convey less-
familiar meanings
and recognises
when words are
used that sound
the same but have
a different meaning,
using context to
differentiate.

describes objects
and experiences
using descriptive
language creatively.

i
The child...

uses more
figurative idioms
and metaphors
and a range of
less-commonly-
used adverbial
conjunctions.

uses more
complex words
and links these
to more abstract
concepts and
meanings.

names words with
the same and

opposite meanings.

j
The child...

discusses various
strategies used

to source, learn
and acquire new
vocabulary from a
range of sources
whilst listening and
speaking.

analyses and
discusses the
structure, meaning,
pronunciation and
origin of words
from a range of
subject areas and
other languages.

uses vocabulary to
create a particular
effect when
conversing and
when speaking

in a range of oral
genres and for a
variety of purposes
and audiences,
recognising the
literal and non-
literal meaning of
words and how
to communicate
meaning through
tone, facial
expressions, etc.

k
The child...

draws upon
existing vocabulary
to decipher words
and phrases

in unknown
languages.

recognises and
appreciates
differences
between
subjective

and objective
language and
demonstrates this
understanding in
conversations and
when selecting
vocabulary to
create spoken
texts.

recognises
vocabulary which
portrays prejudice,
stereotyping or
bias and is mindful
of this whilst
listening and
speaking.
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Learning Outcomes for Oral Language (L1)

Number and label

Stage 1: Junior and senior infants Stage 2: First and second classes

Through appropriately playful learning
experiences, children should be able to

Through appropriately engaging learning
experiences, children should be able to

6. Demonstration
of understanding

Demonstrate understanding through the ability to give and follow instructions, comprehend
texts and clearly state a case. Q3TF6, Cl+2

PROGRESSION STEPS ARE FOR ALL CHILD

Home Page

Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes

Through appropriately engaging learning
experiences, children should be able to

Through appropriately engaging learning
experiences, children should be able to

Demonstrate understanding by listening Demonstrate understanding by listening

actively to, understanding, analysing and actively to, analysing, comparing and
responding appropriately to conversations
and texts in a range of genres and across
other languages where appropriate.

D c3+c4

evaluating conversations and texts in a range
of genres and across other languages where
appropriate.

Respond creatively and critically to what they have heard and experienced.

EN ACROSS ALL STAGES

a b 4 d e f g h i ] k

The child... The child... The child... The child... The child... The child... The child... The child... The child... The child... The child...
identifies cues recognises and follows one-step responds to listens to fiction asks and responds  responds to analyses and analyses listens to compares
used to support responds to own instructions familiar questions  and non-fiction to a wider range a series of reflects on a information prior  and analyses and evaluates
instructions and/or  name and other and shows and follows of increasing of questions instructions, topic with others,  to responding, conversations and  conversations

routines. familiar words. understanding ina  one- to-two-step

variety of contexts  instructions.

by attempting to

imitate what they ~ shows

have seen and understanding

heard. of familiar story can follow three-
content, characters ~ step instructions
and vocabulary,and and respond

of factual accounts  appropriately

complexity and
begins to infer
meaning from

context. steps.

and step-by-step to phrases

processes. used regularly
in the school
environment.

and responds to
instructions with
more than three

containing a variety ~recognising there disregarding aural texts. and aural texts,
of clauses and are multiple unnecessary reflecting on
concepts. dimensions and information. paraphrases, the effect of the

reflects on and
reframes what
has been heard, techniques used
identifying the on the audience/
genre and purpose listener(s).

of texts; the main

ideas and how they infers meanings
are sequenced;and  which are not
the register and explicitly stated.
techniques used.

responds to and
gives a series

of complex
instructions.

language, ideas,
register and

uses aesthetic
features of aural
language (for
example rhymes,
puns, alliteration,
assonance, sound
effects, music)

in their own
conversations and
texts.

uses what they
have heard to
inform their own
creation of texts.
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Number and label

7.Requests,
questions and
interactions

Stage 1: Junior and senior infants

Through appropriately playful learning
experiences, children should be able to

Express personal needs, opinions and preferences, and make requests with confidence.

Stage 2: First and second classes

Through appropriately engaging learning
experiences, children should be able to

Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes

Through appropriately engaging learning
experiences, children should be able to

Through appropriately engaging learning
experiences, children should be able to

Express personal needs, opinions and preferences, explaining and justifying their perspective.
DTF7,C3+4

Ask and answer a variety of open and closed questions to seek help, get information, develop
understanding, clarify and extend thinking. QQTW, Cl+2

a
The child...

indicates likes,
dislikes, wants and
needs.

b
The child...

makes requests
verbally or non-
verbally.

PROGRESSION STEPS ARE FOR ALL CHILD

c
The child...

makes simple
choices and
requests and asks
simple questions.

requests objects
and events verbally
and makes clear
self-directed
choices, requesting
repetition, change
of objects or
events.

d
The child...

with support,
engages with an
unfamiliar adult
to give or request
information or
recall an event.

asks and responds
to familiar
questions.

e
The child...

asks questions

to clarify others’
thoughts or actions,
and to gain new
information and
get help.

uses complete
sentences to
express personal
needs and asks
and responds

to speculative
questions leading
to drawing
inferences.

Ask and answer a variety of questions — Select how and when appropriate to ask
open, closed, leading, rhetorical — for a range
of purposes, such as exploring and discussing
texts; clarifying and extending thinking;
comparing views and opinions; interviewing,
speculating, arguing and persuading.

and answer a wide range of question types;
open, closed, leading and rhetorical, for an
increasing range of complex purposes.

EN ACROSS ALL STAGES

f g h i ] k

The child... The child... The child... The child... The child... The child...

uses language invites and explains and questions new analyses and clearly reflects on
confidently to responds to justifies their information expresses personal  feedback in
refer to theirown  questions on responses. presented and needs, opinions relation to

and third parties’  their news and defends their and preferences, their personal
thoughts. information position and whilst being open  needs, opinions,

and elaborates to alternative views
and perspectives,
including those

from other

presents a case for preferences and
biases, evaluating
and adjusting their
perspective, if
necessary.

on reasons for
personal requests

uses open and
closed questions
and states reasons
for personal
requests.

a personal need or
request.

cultures.

examines and analyses and
interprets their
own and others’
questions, to
inform further
questioning and
responses.

discusses different
question types.

recognises that
questions are
asked in a variety
of ways and adapts
their questioning
to suit their
purpose.

frames questions
effectively and
asks them at
chosen moments,
to achieve a clear
purpose.
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Learning Outcomes for Oral Language (L1)

Number and label

8. Categorisation

Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes

Through appropriately playful learning Through appropriately engaging learning ~ Through appropriately engaging learning ~ Through appropriately engaging learning
experiences, children should be able to experiences, children should be able to experiences, children should be able to experiences, children should be able to
Name, describe and categorise people, objects, experiences and concepts of increasing Explain and justify categorisation, across the curriculum, as appropriate, and demonstrate
complexity, demonstrating growing depth of knowledge and improved understanding. understanding that categories are fluid and can vary. Q:)TFS, C3+4

S 7F8 CI+2

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b 4 d e f g h i i k
The child... The child... The child... The child... The child... The child... The child... The child... The child... The child... The child...
explores a attends to familiar  names familiar toys  categorises familiar  categorises a explains reasons gives reasons describes and describes and analyses and re-constructs
selection of items ~ toys and objects. and objects. objects in the range of objects. for category for category categorises categorises explains how and  categories
that form a group. environment. membership. membership and unexperienced unfamiliar why categories are  depending on
exclusion. objects and events  objects, events formed. new criteria,
using appropriate  and experiences appraising and
language to explaining meaning  uses categories justifying their
topic to explain and showing across the new categories.
categorisation. knowledge of an curriculum,
unexperienced for example, evaluates the
topic or subject. in relation to pros and cons of
vocabulary using categories
to organise to organise their
their thinking thinking.
and to identify
and verbalise

similarities and
differences.
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Number and label

9. Retelling and
elaboration

Stage 1: Junior and senior infants Stage 2: First and second classes

Through appropriately playful learning
experiences, children should be able to

Tell and retell imaginative stories and narratives of increasing complexity to familiar and
unfamiliar audiences using appropriate sequencing, tense and oral vocabulary.
DT, Cl+2+3

Through appropriately engaging learning
experiences, children should be able to

Stage 3: Third and fourth classes

Through appropriately engaging learning
experiences, children should be able to

Stage 4: Fifth and sixth classes

Through appropriately engaging learning
experiences, children should be able to

Create narratives and retell stories and events, both real and imaginary, for various audiences,
using imaginative and figurative language, elaborating where appropriate. Q5TF9, 4

PROGRESSION STEPS ARE FOR ALL CHILDREN AC

a b C d e
The child... The child... The child... The child... The child...

participates in with help, with help, sharesa  exchanges retells the main
story telling participates in familiar or personal  information on a points of an
activities. singing songs, story, activity or shared experience.  unshared event or

conversation using
a clear structure

reciting rhymes,
retelling stories,

event using single

or multiple words.  with help, identifies

providing accounts,
and presenting
objects and news.

main characters
and sequences
main points in a
narrative.

constructs a
story drawing on
experiences and
orally narrates
to a group with
support.

gives an account
from direct
experience
sequencing up to
three key events.

to an audience of
peers.

creates a short
story, identifying
main characters
and events and
tells main points of
their own news.

retells a familiar
story sequencing
key events.

explains a factual
account from
direct experience
to a group.

introduces a
topic, outlines
and describes
processes.

f
The child...

sequences events
of own news in
the correct order
and responds to
questions on it.

names and
describes a
problem giving
main details and
possible solutions.

retells a wider
range of events in
the past, present
and future and

predicts outcomes.

g
The child...

uses more
narrative plots.

retells stories,
explaining events
and outcomes,
describing
characters,

and identifying
problems and
predicting
solutions.

begins to sequence
events forwards
and backwards.

describes news
and events,
elaborating to add
detail to improve
understanding for
the listener.

h
The child...

shows a clear
structure in
narratives with
beginning, problem,
plan and a
resolution.

uses backwards
and forwards
referencing to
elaborate on
points made.

0SS ALL STAGES

i
The child...

creates long and
detailed narratives
on complex
concepts and
events not
encountered daily.

retells stories, using
the language of
the text: identifies
the title, names

and describes
characters,
sequences events,
explains events
and outcomes,
describes problems
and suggests
solutions, predicts
outcomes and
identifies and
discusses the moral
of the story.

J
The child...

creates engaging
oral narratives,
making effective
use of aesthetic,
imaginative and
figurative language.

elaborates using
appropriate
language,
sequencing, register,
intonation, pace,
gestures, body
language and
imagery

watches and

listens attentively

in order to retell
complex stories
and events, keeping
the audience/
listener engaged
and informed.

k
The child...

discusses and
reflects on
their own and
others' style of
oral storytelling,
recognising

the influence
of culture and
identity in how
stories are told.

analyses,
synthesises and
spontaneously
retells stories and
events, editing
and/or elaborating
for specific
purposes.
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Learning Outcomes for Oral Language (L1)

Number and label

10. Playful and
creative use of
language

Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes

Through appropriately playful learning Through appropriately engaging learning ~ Through appropriately engaging learning ~ Through appropriately engaging learning
experiences, children should be able to experiences, children should be able to experiences, children should be able to experiences, children should be able to
Listen and respond to the aesthetic and creative aspects of language and use language Manipulate language creatively through listening and responding to the aesthetic and creative
playfully and creatively, and across other languages as appropn'ate.%TF 10,Cl+2 aspects of language, at sound, word, sentence and text level.

Use language playfully and creatively in their own conversations and texts and across other
languages as appropriate. STF| 0,C3+4

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b c d e f g h i ] k
The child... The child... The child... The child... The child... The child... The child... The child... The child... The child... The child...
listens and attends  enjoys activities listens to and joins  responds to poetry, uses language uses a growing uses some specific  uses creative uses a range of identifies and plays  experiments with
to familiar rhymes  involving rhymes in with rhymes, rhymes and songs  playfully and bank of vocabulary  words and phrases  or imaginative vocabulary from with aesthetic aesthetic and
and songs. and songs. songs and language  through gesture, creatively and uses this to share an idea language for a different sources to  features of aural creative features
games. action and props.  in providing imaginatively in in a particular way  specific meaning extend ideas and and figurative of language,
alternative endings  oral texts. drawing on a range  or feeling, drawing  add more detail language (for inventing new
distinguishes for rhymes while of experiences and  on a range of and effect. example, tongue sounds, words
between and has maintaining the texts. experiences and twisters, rhymes, and texts, often
fun with nonsense  rhyme. texts. uses figurative puns, alliteration, spontaneously and
words and real language so an oral  assonance, without prompt.
words. in pretend play, begins to use text has particular  onomatopoeia,
uses language figurative language  impact on a music and songs,
in pretend play, from experiences to add detail. listener: sound effects,
uses language and texts to similes, metaphors)
to create simple create elaborate for pleasure,
imaginary scenarios imaginary interest and to
with peers and scenarios. enrich their own
adults. conversations and

texts..
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Learning Outcomes for Oral Language (L1)

Number and label

I'l. Information
giving, explanation
and justification

Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: fifth and sixth classes

Through appropriately playful learning Through appropriately engaging learning ~ Through appropriately engaging learning ~ Through appropriately engaging learning
experiences, children should be able to experiences, children should be able to experiences, children should be able to experiences, children should be able to
Supply, explain and justify points of information to familiar and unfamiliar audiences using Analyse and select information to communicate ideas and opinions for a variety of purposes,
topic-specific language. DTFI1,C3+4 such as informing, debating, explaining, justifying and persuading.

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b c d e f g h i j k
The child... The child... The child... The child... The child... The child... The child... The child... The child... The child... The child...
consistently provides tells what they are  provides a names, explains explains and informs and interprets new uses language listens to, analyses listens to,
expresses likes, information relating ~ doing and names description or and describes informs on a reflects on their information, suited to the and selects interprets and
dislikes, wants and  to a specific topic/  and describes explanation about  familiar objects, subject or historical thoughts and those ~ drawing inferences  topic to give clear  language and reflects on
needs. theme. familiar people, a visible object or  people, events, event, reflecting of third parties. and relating explanations information to competing
toys and activities.  person. concepts and the main idea and information and descriptions, verbalise thoughts  thoughts and
subjects giving informs on the explains and to previous sequencing and beliefs beliefs about
when retelling a main points or thoughts of third informs on a experience. main events and about a subject, complex subjects.
familiar story with  functions. parties. subject, reflecting using backwards adapting their
adult support, uses the main idea, and forwards tone and register evaluates, adjusts,
language removed  uses language shows increasing interpreting referencing for purposefully. reiterates and/
from the current suited to topic independence information and clarity. or reframes
context to explain,  to explain how in presenting to drawing inferences. justifies their their views, as
describe problems  to play, construct,  class on topics, provides and perspective and appropriate.
and suggest. conduct a process,  using appropriate  names, describes justifies opinion opinions based
possible solutions.  play a game or manner and topic-  and elaborates about an event. on evidence
with a toy. specific language. on a problem, and personal
providing a experience.
gives brief solution.

explanations and
justifications for
their opinions or
responses showing
their individuality
and voice.



Learning Outcomes for Oral Language (L1)

Home Page

Number and label Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes
Through appropriately playful learning Through appropriately engaging learning ~ Through appropriately engaging learning ~ Through appropriately engaging learning
experiences, children should be able to experiences, children should be able to experiences, children should be able to experiences, children should be able to
12. Description, Describe, predict and reflect upon actions, events and processes relating to real and Describe, predict, reflect upon and evaluate actions, events, processes, feelings and
prediction and imaginary contexts. DTF12, C3+4 experiences relating to a wide range of real and imaginary contexts.
reflection

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b 4 d e f g h i
The child... The child... The child... The child... The child... The child... The child... The child... The child...
acknowledges anticipates familiar  says what they are  identifies a when telling a uses language discusses and explains problems  reflects on their
when an action/ activities, routines  doing and names problem and familiar story, confidently to reflects upon real  and solutions own news and
event is starting and events. and describes begins to use interprets refer to their own  and imagined and gives reasons  predicts future
and/or finishing. familiar people. language to behaviours and and third parties’ actions and events  for predicted events from
uses text to express own speculates about thoughts. and elaborates on  outcomes. evidence of past
prepare for familiar  recalls/describes thoughts and to characters’ motives. possible predicted events.
activities, routines,  something they show awareness of describes and outcomes.
events. have completed others’ thoughts. explains main provides a number
in class to other points of real and of predicted
members of the imagined actions outcomes and
group. and events. explanations for
each.

j
The child...

analyses and
discusses their own
and others’ feelings,
experiences

and actions with
empathy, as
appropriate.

describes and
predicts possible
outcomes to real
and imaginary
experiences and
events.

k
The child...

reflects on and
evaluates their own
and others' feelings,
experiences and
actions, both real
and imaginary.
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Mérchéimeanna Dul chun Cinn don Teanga 0 Bhéal (T2)

Tugann an pdiste aird ar spreagthaigh agus glacann le daoine eile a bheith i [dthair agus le bheith ag idirghniomhd leo. Freagraionn sé/sf le gluaiseacht, le gothaf gnuise agus le guthaiocht i gcasanna dirithe. Bionn an

pdiste ag brath ar noda agus ar dhuine eile chun a gcumarsaid le daoine eile a scafldil agus chun a mbrf a Iéirmhinid agus a roinnt.

Uséideann an pdiste gothal le haghaidh aird a tharraingt ar rud agus roinneann aird air le duine eile. Malartaionn sé/si aoibh ghéire, déanann sé/sf fuaim ghutha agus, i gcdsanna dirithe, Usdidtear focail aonair chun

freagairt. Braitheann an padiste ar an duine eile chun bri a gcuid cainte a léirmhinit agus a roinnt.

Tuigeann an paiste focail choitianta agus frasaf buntsacha a dsdidtear chun cur sfos a dhéanamh air/uirthi féin agus ar a thimpeallacht. Usdideann sé/sf gothal amanna le focail aonair, frdsaf agus/nd abairti bundsacha
(4 chun tids a chur le comhrd, chun iarratais a dhéanamh, chun labhairt faoi dhaoine aitheanta agus faoi ghndthrudai, agus chun iad féin a chur in idl agus idirghniomhd le daoine eile. Bionn rdél ldrnach fés ag an ‘duine

eile’i dtaca le bri a léirmhinid agus a roinnt.

Tagrafonn an péiste do ghnathrudaf agus imeachtar coitianta, agus taithi i bpdirt. Usdideann sé/si teanga én mbaile agus éna dtimpeallacht chun cumarsdid a dhéanamh ar chiiiseanna éagstla. Usdideann an péiste
citinna neamhbhriathartha chun cabhri le teanga labhartha a thuiscint agus nuair a bhionn siad ag comhroinnt brf le daoine eile. Usdideann an pdiste gndsanna sdisialta simpli agus iad i mbun idirghniomhaiochta.
Freagraionn sé/si agus |€irthuiscint dirithe 4 tabhairt aige/aici ar riachtanais a bpdirti cumarsdide. Tosafonn an pdiste ag dul i dtreo tuiscint ar chomhrd mar mhalartd eolais agus faisnéise le duine eile. Leanann sé/si

treoracha aon chéime go réidh.

Usdideann an pdiste teanga chun a chuid smaointe, mothtichdn agus tuairimi a chur in idl, agus chun ceisteanna a chur: Bionn comhriite aige/aici faoi rudaf a bhfuil suim aige/aici iontu, taithi phearsanta, topaici a
bhfuil cleachtadh aige/aici orthu agus, de réir a chéile, faoi rudai nach bhfuil méran cur amach aige/aici orthu. Déanann an pdiste comhrd le daoine eile, ag cur ceisteanna agus ag malarty faisnéise. Tosafonn sé/sf ar
a mhachnamh a dhéanamh ar an méid a tharlaionn, agus ar fhadhbanna a mhinit agus réitigh a mheas le haghaidh topaici atd feiliinach dd aois. Tosaionn sé/si ag tuiscint go mbionn tionchar ag an lucht éisteachta

ar an gcaoi a mbimid ag déanamh cumarsdide. Is féidir leis/Iéi idir treoir amhain agus tri threoir a leandint.

Tosafonn an pdiste ag Usdid teanga gan chomhthéacs, mar shampla teanga a bhaineann go sonrach le hdbhar ar leith a sealbhaiodh tri théacsanna agus trf chaidreamh le daoine eile. Tugann sé/sf chun cuimhne
taithi, seichimh agus imeachtafl d'éisteoir nach raibh pdirteach iontu. T4 nios mé airde ag an bpaiste ar a lucht éisteachta agus baineann siad Usdid faoi leith as teanga ag brath ar an éisteoir. Labhraionn sé/sf le
réimse nios fairsinge focldra é bhéal agus mionsonrai, Usdidtear comhthéacs chun cabhrd leis/Iéi focail nua a thuiscint agus freagraionn do threoracha fada. Déanann an pdiste a mhachnamh ar an méid a tharlafonn,

tugann minithe, measann fadhbanna agus molann réitigh.

Glacann an pdiste pairt i réimse nios leithne comhrdit agus bionn nios mé ar a shuaimhneas i mbun comhrd le daoine anaithnide. Tugann sé/si minid nios fearr ar a bhfreagrai, déanann sé/si machnamh ar smaointe
[ agus mothtichdin daoine eile agus cuireann san direamh iad. Usdideann an pdiste tuin, gothai agus comhthéacs chun focail agus frdsai nua a thuiscint. Forbraionn sé/sf topaici comhrd, tugann nios mé sonraf le caint,

Usdidtear roinnt focal 6 bhéal a bhaineann go sonrach le topaic ar leith agus freagraionn do threoracha casta.

Tugann an pdiste eolas agus sonraf breise agus déanann sé/sf cur sios trf Usdid a bhaint as teanga a oireann don topaic agus teanga a éirfonn nios casta de réir a chéile. Is féidir leis/léi minid a thabhairt ar a
] chuid freagrai agus iad a chosaint ar bhealach a éirfonn nfos sofaisticidla agus nios cruinne de réir a chéile. Roghnaionn an péiste teanga agus stil ar leith ag brath ar an lucht éisteachta. Usaideann sé/sf teanga

fhathchiallach agus thuairiscitil chun nios mé sonraf a thabhairt agus iad i mbun cumarsdide. Is féidir leis/Iéi an bpdiste priomhphointi agus sonrai dbhartha a aimsit i dtéacsanna.

Tugann an pdiste minitchain, déanann sé/sf cur sios agus comhroinneann sé/si eolas ar choincheapa agus ar shufomhanna atd nios casta agus nach gcastar orthu rémhinic. Déanann sé/si breithnid ar chorpais
i mhdra eolais agus ar an iliomad smaointe agus oibrionn sé/si leo agus tugann sé/sf freagrai a bhfuil sé/si in ann Udar a thabhairt ddibh agus iad a chosaint. Roghnafonn an pdiste focldir é bhéal ar mhaithe le cuspdir

agus éifeacht faoi leith. Usdideann sé teanga nios teibf lena n-dirftear cora cainte agus meafair fhathchiallacha.

Léirfonn an pdiste nios mé agus nios mé feasachta ar na rudaf a bhfuil suim acu iontu agus an cumas le téacsanna a chruthd agus a roghnu atd bunaithe ar na rudaf sin agus ar mhaithe le sainchuspdiri.Td sé/
siin ann a machnamh a dhéanamh ar a mbuanna mar éisteoirl agus mar chainteoirf, agus iad a shainaithint, agus réimsi inar féidir leo dul i bhfeabhas a shainaithint. Déanann an pdiste anailis, cur sios agus tuar

] ar thorthaf a d'fhéadfadh a bheith ann bunaithe ar eispéiris agus ar imeachtaf a tharla i nddirire agus ar chinn i réimse na samhlaiochta, agus baineann siad nfos mé agus nios mé Usdide as teanga aeistéitidil,
shamhlafoch agus thathchiallach. Baineann sé/sf Usdid as straitéisf éagsula chun stdr focal nua a shealbht agus chun stdr focal a Usdid ar mhaithe le héifeacht ar leith a chruthd. Baineann an pdiste Usdid as éagsulacht

straitéisi labhartha agus cuireann in oiridint don chuspdir agus don lucht éisteachta iad.

Léinlonn an pdiste go bhfuil sé/si in ann measind a dhéanamh ar na roghanna a dhéanann siad agus iad ag roghnu téacsanna ar mhaithe le rud ar leith a bhfuil suim acu ann, rud ar leith is fearr leo nd sainchuspdir.
Léirfonn sé/sf tuiscint atd ag forbairt nios mé agus nios mé ar iomprafocht labhartha chuf' i suiomhanna éagstila. Roghnaionn, cosnaionn agus measann sé/si teanga dbhartha chui go grinn le haghaidh coincheapa
agus smaointe atd ag éirf nfos casta an t-am ar fad. Measann sé/sf éifeachtacht na straitéisi a Usdideann siad agus iad ag éisteacht agus ag labhairt agus sainaithnionn réimsf inar féidir leo feabhas a chur ar a gcuid

scileanna cumarsdide 6 bhéal. Minfonn sé/sf a Iéirmhinid ar théacsanna atd ag éirf nios casta agus nios casta.
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Uimhir agus lipéad

| Rannphdirtiocht,
éisteacht agus aird

Céim 1: Naionin shoisearacha agus shinsearacha

Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdistf in ann

Spéis agus comhaird a Iéirid agus éisteacht
go gniomhach le Gaeilge shaibhir & labhairt i
réimse comhthéacsanna ar mhaithe le spraoi,
cé nach gd go dtuigfeadh siad gach focal.
QLo1,51+2

Céim 2: Rang 1agus Rang 2

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Spéis agus comhaird a Iéirid agus stdr focal
a shealbhu tri éisteacht go gniomhach

le Gaeilge shaibhir & labhairt i réimse
comhthéacsanna ar mhaithe le spraoi agus
cliseanna faoi leith, cé nach gd go dtuigfeadh

Céim 3: Rang 3 agus Rang 4

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Eisteacht go gniomhach le comhrdite agus le
téacsanna i réimse sednraf agus i dteangacha
éagsUla, nuair is cuf. Br agus taitneamh a

bhaint as na comhrdite agus na téacsanna sin.

TA

a b
Gniomh an phaiste...  Gniomh an phaiste...

Tugann an pdiste
aird ar spreagthaigh
sa timpeallacht.

Tugann an pdiste
aird ar spreagthal
trf amharc na sul
a choinneidil orthu
agus leanann
amharc sul duine
fhésta chun aird a
thabhairt ar rud le
chéile.

Leanann an péiste
na gluaiseachtar atd
ag spreagthaigh.

Déanann an

pdiste aithris ar
ghniomhartha agus
ar fhuaimeanna.

siad gach focal. S L0l ,SI+2

NA MIONCHEIMEANNA

(4

Gniomh an phaiste...

Tugann an

pdiste aird ar
feadh tréimhsf
nios faide ar
spreagthal suimitla
nd coitianta

lena n-dirftear:
gniomhartha,
gothaf, tuin ghutha,
comhrdite agus
scéalta a léitear os
ard, agus glacann
pdirt i rainn,
amhrdin agus
cluichi.

d

Gniomh an phaiste...

Glacann an pdiste
pairt i gcomhrd tri
Usdid a bhaint as
teagmhdil sul chuf
agus aird acu ar
chomharthaiocht
colainne, gothaf
agus tuin ghutha.

Usdideann an
pdiste na citinna
sin in éineacht le
comhthéacs chun
focail/frésal nua a
thuiscint.

DUL CHUN

e
Gniomh an phaiste...

Eisteann an péiste
le heolas faoi
eispéireas nua,
lena n-dirftear
ficsean agus
neamhthicsean a
éirfonn nios casta
de réir a chéile.

Eisteann an pdiste
le duine fasta ag
|éiridi teanga nua
arbh fhéidir a lan
focal nach eol
ddibh a bheith inti.

Eisteacht go gniomhach le réimse réimeanna
teanga, candiinti, agus blasanna ar mhaithe le
cuspdir ar leith. S0l ,S3

Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Eisteacht go gniomhach le comhrdite agus le
téacsanna i réimse sednraf agus i dteangacha
éagsula (nuair is cuf). Br agus taitneamh a

bhaint as na comhrdite agus na téacsanna sin.

Eisteacht go gniomhach le réimse réimeanna
teanga, candiinti, agus blasanna ar mhaithe le
cuspdin ar leith. Compardidf a dhéanamh

idir na réimeanna teanga, na candint agus na
blasanna sin. © LOI, 53

CINN ANN DO GACH PAISTE TRASNA GACH CEIM

f g h i
Gniomh an phaiste... ~ Gniomh an phaiste...  Gniomh an phaiste...

Eisteann pdiste
le sainmhinithe

Tugann an pdiste
aird ar chumarsdid

Faigheann an pdiste
|éargas ¢ bheith ag

agus le cur sios bhriathartha agus ~ éisteacht le heolas
ag Usdid tuine, neamhbhriathar-tha nua ar réimse
gothai agus roinnt i gcomhthéacs- leathan dbhar:

focal a thuigtear
chun na priomh-
theachtaireacht-af' a
Iéirmhinid.

anna éagsula.

Eisteann an pdiste
le daoine nach
bhfuil aithne acu
Tugann an pdiste orthu ag caint agus
aird ar eolas a
chuirtear i lathair
ar théacs (leabhair,
fuaim, srl.).

ag léirid focail/
frdsal nua.

Dirfonn a aird ar
an bhfuaimnid
ceart 6 thaobh na
candina de.

Gniomh an phaiste...

Eisteann an pdiste
le heolas & chur

i ldthair 6 dhd
thaobh d'argdint.

j k
Gniomh an phaiste...  Gniomh an phaiste...

Eisteann an pdiste
go clramach le
daoine eile, ag
teacht isteach le
ceisteanna, léargas
agus tuairimi.

Glacann an pdiste
le agus déanann
measinu ar a stil
éisteachta agus
labhartha ar leith
agus stil dacine
eile.

Forbrafonn an

pdiste a scileanna

éisteachta a

thuilleadh tri

phéirt a ghlacadh i

gcomhrdite agus le

téacsanna 6 bhéal.

Fisteann an pdiste
le agus pléann an
tionchar atd ag
cultdr, féinidlacht,
mar atd cursaf faoi
lathair, cuspdir agus
lucht éisteachta

ar an mbealach a
ndéanann daoine
cumarsaid.
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Uimhir agus lipéad  Céim 1: Naionain shéisearacha agus shinsearacha Céim 2: Rang 1agus Rang 2 Céim 3: Rang 3 agus Rang 4 Céim 4: Rang 5 agus Rang 6
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2. Inspreagadh Téacsanna a roghnu agus éisteacht leo i Téacsanna a roghnu agus a chruthu ar Téacsanna ¢ bhéal i réimse sednraf trasna Eisteacht le téacsanna agus a gcuid tuairimf
agus rogha gcomhair pléisidir agus spéise. dbhar spéise. S LO2,SI+2 an churaclaim a roghnu ar mhaithe le faoi na téacsanna sin a chur in idl.
S LO2,51+2 pléisidr, spéis agus cuspdir ar leith. S LO2,54
D023

TA

a b

NA MIONCHEIMEANNA DUL CHUN

C

d

e

CINN ANN DO GACH PAISTE TRASNA GACH CEIM

Gniomh an phaiste... ~ Gniomh an phaiste...

Baineann an pdiste  Léirfonn an pdiste

Usdid as gothaf suim i dtéacsanna,
gnuise, guthalochtai, baineann
gluaiseachtal taitneamh astu,
agus/né gothal agus freagraionn
chun freagairt do ddibh ag usdid
théacs(anna). gotha gnuise, guth,
fuaimeanna agus
gothaf coirp.

Gniomh an phaiste...

Eisteann an pdiste
le téacsanna,
cruthaionn
téacsanna, agus
glacann péirt i
gcomhriite faoi
thopaici ar dbhair
suime agus rogha
pearsanta iad,

ag Usdid abairti’
bunusacha agus
friotail ilfhoclacha.

Gniomh an phaiste...

Glacann an pdiste
péirt i gcomhra
le daoine eile,
roghnafonn

agus cruthafonn
téacsanna d'thonn
éisteacht leo i
gcombhair pléisidir
agus iad ag éirl
as dbhair suime
pearsanta.

Gniomh an phaiste...

Cruthaionn agus
roghnafonn an
pdiste téacsanna
chun éisteacht leo,
agus cuireann tds
le comhréite le
daoine eile d'fhonn
teacht ar eolas

faoi thopaic ar
dbhar suime € agus
an t-eolas sin a
chomhroinnt.

f g h i ] 3
Gniomh an phaiste... ~ Gniomh an phaiste...  Gniomh an phaiste... ~Gniomh an phaiste... ~Gniomh an phaiste... Gniomh an phaiste...
Cuireann an pdiste  Aithnionn an pdiste  Cuireann an pdiste  Roghnaionn Cruthaionn Cruthaionn an
roghanna in idl cuspain éagsula tUs le comhrdite an pdiste agus an pdiste agus pdiste, roghnaionn
nuair a ghlacann chun téacsanna faoi dbhair suime cruthaionn roghnafonn agus measann
sé/si pdirt i a chruthd, chun phearsanta, agus téacsanna, téann téacsanna, bunaithe  téacsanna a
gcomhriéite agus éisteacht leo coinnionn ar i dteagmhail ar dbhair suime éascoidh foghlaim
nuair atd sé/sf ag agus chun péirt sidl iad. leo le haghaidh phearsanta agus le  trasna an
cruthti téacsanna a ghlacadh i cuspairf dirithe, haghaidh cuspéiri  churaclaim.
agus ag éisteacht gcomhrdite faoi Roghnaionn agus déanann na dirithe.
leo. dbhair suime téacsanna, téacsanna seo a Measann an pdiste
phearsanta. éisteann leo, mheas agus cuspdir - Aithnionn an pdiste  na roghanna a
agus cruthafonn i geeist. cluastéacsanna rinneadh agus
téacsanna le agus téacsanna & téacsanna &
haghaidh cuspdir bhéal a shinfidh roghnu i gcomhair
dirithe. focldir, eolas agus éisteachta nd le
suimeanna. haghaidh cuspdir

dirithe.
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3. Gndsanna
sdisiatta agus
feasacht ar dhaoine
eile

Céim 1: Naionin shoisearacha agus shinsearacha

Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdistf in ann

A aithint go n-athrafonn an stil chainte ag
brath ar an ngaol idir na daoine agus ag
brath ar an lucht éisteachta.

Feidhmit mar chuid de ghripa agus roinnt
focail/frdsal Gaeilge & n-tsdid. © LO3,S!

Céim 2: Rang 1agus Rang 2

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Leas a bhaint as noirm shdisialta chui chun
comhrd gearr a thosu, taitneamh a bhaint
as, agus le tacafocht 6 chainteoir a bheith
abalta € a choimedd ar sitil ag Usdid roinnt
focail/frdsal Gaeilge in abairt Bhéarla agus/

né Ghaeilge in éineacht le geditsi chun eolas

i dtaobh dbhar né eispéireas a bhfuil cur
amach aige/aici air a roinnt.

Céim 3: Rang 3 agus Rang 4

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Gndsanna sdisiatta teanga a Usdid agus

tUs & chur le comhra né pdirt 4 glacadh i
gcomhrd bunaithe ar dbhar pearsanta agus
ar dbhair an churaclaim. ® 103,53

Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Gndsanna sdisialta teanga a Usdid agus

tUs & chur le comhrd nd pdirt 4 glacadh

i gcomhra bunaithe ar dbhar pearsanta
agus ar abhair an churaclaim, agus teanga a
Usdid go muinineach chun oibrid i bpdirt le
daoine eile.

Stil agus tuin chainte a chur in oiridint do
lucht éisteachta agus do chuspdirf éagstla i
réimse sednraf labhartha. © LO3,S3

a

Gniomh an phaiste...

Cuireann an pdiste
suas le duine eile
a bheith ann agus
aithnionn go bhfuil
sé/sf ann.

Glacann an pdiste
le hidirghniomh-

ajocht le duine eile.

Th

b
Gniomh an phaiste...

Freagraionn an
pdiste d'aird &
dhuine fésta,
lorgaionn an aird
sin agus aithnionn
a ainm féin,
freagraionn dé
agus td sé/sf in ann
éard

Freagraionn

an pdiste do
spreagthai tri
Usdid a bhaint as
guth, fuaimeanna
agus gothal agus
malartaionn aoibh
an ghdire agus
Usdideann gothal
gnuise, fuaimeanna,
gothaf, comharthaf
nd caint chun
cumarsdid a
dhéanamh.

Focail agus frdsaf Gaeilge a Usdid laistigh de
ghniomhaiochtal pdirteacha. S LO3,52

NA MIONCHEIMEANNA DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEIM

C

Gniomh an phaiste...

Glacann an pdiste
pairt i gcluichi’
aithrise agus
scéalafochta, rainn
agus amhrain.

Labhraionn

an péiste go
hinchloiste agus
go céilli ag airde
chuf, idirghniomh-
afonn thar lion
beag sealanna

le dacine aonair
agus tosaionn

ag déanamh
cumarsdide go
héasca le daoine
eile sa seomra
ranga.

Cuireann an pdiste
ds le cumarsdid le
duine fésta a bhfuil
aithne aige/aici air:

d

Gniomh an phaiste...

Comhroinneann
an padiste scéilini’
pearsanta agus
freagraionn do
chomhrd ar dbhar
nach bhfuil taithi
phearsanta aige/
aici air.

Beannaionn

an pdiste agus
freagraionn

mar is cuf do
bheannachtaf
agus do thopaicl
plé agus Iéirfonn
roinnt tuisceana
do riachtanais an
éisteora.

Tosafonn an pdiste
comhrd le piaraf
agus glacann
sealanna ag
comhrd le piaraf, le
gripal beaga agus
le dacine fasta a
bhfuil aithne acu
orthu.

e
Gniomh an phaiste...

Cuireann an pdiste
tds le comhrd ar
dbhar nach bhfuil
taith phearsanta
aige/aici air:

Freagraionn an
pdiste ceisteanna
ach fagann ar

lar roinnt eolais
agus tosafonn ag
déanamh iarratais
indireacha.

Athrafonn an
péiste stil labhartha
chun dul in

oiritint don lucht
éisteachta.

Glacann an péiste
péirt i bplé i

ngripal beaga ar
thopaic aitheanta.

Léirfonn feasacht ar
rialacha éisteora-
cainteora agus
bionn ar a chumas
na rialacha sin a
liostd.

f
Gniomh an phaiste...

Usdideann an
pdiste uainiocht,
teagmhail sul agus
comharthafocht
colainne chuf

chun curle

topaic agus { a
leathnd, chun scéal
comhleandinach né
cuntas sothuigthe a
chumadh.

Labhrafonn

an pdiste faoi
smaointe agus
faoi mhothtichdin
daoine eile agus
glacann pdirt i
gcomhrd le duine
fasta anaithnid

ina ngabhann siad
chucu féin stil agus
tuin teanga chuf.

Oibrfonn an péiste
i mbeirteanna/
gripaf agus glacann
pdirt i bplé gripa
agus tégann siad ar
an bplé sin.

g
Gniomh an phaiste...

Cuireann an pdiste
breis sonraf isteach
ar mhaithe leis

an éisteoir agus
Usdideann gothal,
dreacha agus
comharthal mar

is cuf.

Aithnionn an pdiste
tionchar gotha,
tuin ghutha agus
comharthafocht
colainne ar
éisteoir(.

Oibrionn an péiste
i mbeirteanna/
gripai agus
tuairiscionn
priomhphointf plé
do lucht éisteachta.

h

Gniomh an phaiste...

Tugann an pdiste
ddthain sonraf
chun cabhrd leis
an éisteoir an
comhthéacs a
thuiscint.

Oibrionn an pdiste
mar bhall de
ghripa, tuigeann
rél gach duine

sa ghriipa agus
glacann leis.

i
Gniomh an phaiste...

Cuireann an pdiste
smaointe dbhartha
i ldthair, cuireann in
ord is in eagar iad
agus fagann ar ldr
sonraf nach bhfuil
riachtanach.

Déanann an péiste
iarratais indireacha
bhéasacha

agus Usdideann
réimse téarmar
foirmidla agus
neamhfhoirmidila
chun labhairt le
duine.

Bailionn an pdiste
aiseolas 6 dhaoine
eile ina ghripa
maidir le tionscadal
grdpa ar réimse
coimhthioch agus
tuairiscionn na
priomhphointi do
lucht éisteachta.

)
Gniomh an phaiste...

Cuireann an pdiste
stil éisteachta

agus labhartha in
oiridiint do réimse
de chdsanna agus
sednral, ag Usdid
gndsanna sdisialta
go héifeachtach.

Aithnionn agus
freagraionn

an pdiste do
dhifriochtal
cultdrtha agus
indibhididla

sa bhealach a
ndéanann daoine
cumarsaid.

Déanann an pdiste
cumarsdid oilte

le daltaf eile chun
cinntf tabhachtacha
a dhéanamh agus
chun freagracht a
roinnt i leith cruthd
agus cur in idl
torthaf tionscadail
nad taisc.

Idirghniomh le
lucht éisteachta le
tuilleadh sonraf a
shoiléirit agus/né a
chur ar fdil de réir
mar a iarrtar.

k
Gniomh an phaiste...

Bfonn an pdiste

ag cur a stile
éisteachta agus
labhartha in
oiridint chun
freagairt go
comhbhdch, do
réimse de lucht
éisteachta ar
chuiseanna éagsula.

Oibrionn an
pdiste ar bhonn
comhoibrithe
mar chuid den
ghripa, aithnionn
aiseolas dearfach,
freagraionn go
criticidil agus go
cruthaitheach
nuair a bhionn
tionscadal nd tasc
4 phlé agus nuair
a bhionn sé d chur
in oiridint agus &
fhorbairt chun é
a chur i ldthair do
lucht éisteachta.
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Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Abairtf a chruthd ag Usdid aimsir chaite Uséid a bhaint as abairti leandinacha leis
agus aimsir laithreach na mbriathra

go cui chun eolas a thabhairt agus cur

Frdsaf coitianta agus abairt bunisacha a
dsaid. ® LO4,51+2

Abairtf gearra a chruthd leis an struchtdr
ceart den chuid is mé chun eolas a

4. Struchtdr abairte

agus gramadach an aimsir cheart, le hord ceart na bhfocal

thabhairt agus cur sios a dhéanamh ar agus le struchtdr ceart na habairte.

rudaf a bhfuil taithf phearsanta acu orthu. sios a dhéanamh ar rudaf a bhfuil taithf

a
Gniomh an phaiste...

Baineann an

pdiste Usdid as
guthafochtal aonair
mar fhreagra ar
spreagthaigh.

TA

b
Gniomh an phaiste...

Usdideann an
pdiste rdite
aonfhoclacha
agus nascann le
guthafochtaf iad.

S 04,5142

NA MIONCHEIMEANNA

C

Gniomh an phaiste...

Usdideann an
pdiste rdite
ifhoclacha agus
frdsaf coitianta
gearra agus
Usdideann abairtf
bunisacha agus
é/f ag déanamh
aithrise ar dhuine
nd ag rd rudaf in

éineacht le duine.

d
Gniomh an phaiste...

Usdideann an
pdiste abairtf
iomldna bunusacha
agus labhraionn go
hinchloiste agus le
friotal soiléir mar a
oireann dd chéim
forbrafochta.

Usdideann an
péiste nasc-fhocail
le habairti gearra a
cheangal.

Criochnaionn

an pdiste rainn
choitianta agus
déanann athrd ar
rainn ghearra.

phearsanta acu orthu. Q% LO4,S1+2

Usdid chuf na gramadaf a Iéirid agus
difrfochtaf idir struchtdr abairte agus
struchtdr gramadar a aithint i dteangacha
agus i gcandintf éagsula.ci) LO4,S3+4

DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEIN

e
Gniomh an phaiste...

Usdideann an
pdiste abairtl
nios faide leis an
ord ceart focal
den chuid is md,
agus Usdideann
bunnascaigh,
iolraf agus
forainmneacha
simpli.

Bionn an séimhid
agus an t-urd le
sonru sa chaint.

f
Gniomh an phaiste...

Usdideann an
pdiste an aimsir
chaite, an aimsir
laithreach agus an
aimsir fhdistineach.

Féincheartd ar bun.

Usédideann

an pdiste
réimireanna agus
forainmneacha
ainmneacha agus
cuspéireacha araon
mar is ceart.

g
Gniomh an phaiste...

Usdideann an
paiste aimsir{
agus fuaimnionn
go soiléir focail
ilsiollacha.

Usdideann an
pdiste réimse
aidiachtai chun
mionsaothri a
dhéanamh ar an
téacs.

h

Gniomh an phiste...

Usdideann an
paiste céilitheoir
chun mionsaothri
a dhéanamh ar
abairtf.

Gniomh an phaiste...

Usdideann an
pdiste cldsail agus
cdilitheoir’ chun
tacu le freagrai.

j

Gniomh an phaiste...

Léirfonn an pdiste
tuiscint ar an
tionchar atd ag
cinedlacha agus
faid éagsuila abairtf
nuair a bhitear ag
éisteacht agus ag
labhairt.

Usdideann an
pdiste gramadach
go héifeachtach
(mar shampla,
forainmneacha
coibhneasta

agus aidiachtaf,
clasail, cdilitheoirf,
modhnaitheoirf
agus nascfhocail)
chun smaointe
simpli agus casta
a chur in idl, lena
n-diritear moladh
a chur chun cinn,
hipitéisid agus
ceapadh teoirice.

k
Gniomh an phaiste...

Léirfonn an péiste
tuiscint nach bhfuil
gndsanna struchtdr
abairte agus
gramadai chomh
daingean sa teanga
labhartha (seachas
scriofa) agus bionn
siad éagstiil, ag
brath ar an lucht
éisteachta, ar an
gedis agus ar an
teanga a bhionn &
labhairt.

Roghnafonn an
péiste an teanga
agus na struchtdir
is feiliinal don
fheidhm, don
lucht éisteachta
agus don teanga a
bhionn 4 labhairt.
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4. Struchtdr abairte TA NA MIONCHEIMEANNA DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEIM
agus gramadach

a b c [ e f g h i ] 3
Gniomh an phéiste...  Gniomh an phaiste... | Gniomh an phaiste... Gniomh an phaiste...  Gniomh an phaiste... ~Gniomh an phaiste... Gniomh an phaiste...  Gniomh an phiste... Gniomh an phaiste... Gniomh an phaiste...  Gniomh an phéiste...

Tréithe Breise —

Gaeilge _ _ Tosafonn an péiste Usdideann an Usédideann an _ _ _ _ _ _
ar an inscne chuf pdiste an inscne pdiste an aidiacht
a Usdid le focail chuf'i gcds focail shealbhach.
aitheanta. aitheanta.

Usdideann an
Tosafonn an pdiste pdiste an tuiseal
ar an aidiacht tabharthach agus
shealbhach a Usdid. forainmneacha
réamhfhoclacha
Tosafonn an (orm, ort, agam,
pdiste ar an tuiseal agat, leis, Iéi, srl.).
tabharthach agus
forainmneacha Usdideann an
réamhfhoclacha pdiste an aimsir
a Usdid i bhfrdsal chaite, an aimsir
aitheanta. laithreach agus an
aimsir fhdistineach
Tosafonn an pdiste in abairtf coitianta.
ar an gcopail a
Usdid. Usdideann an

pdiste an inscne
chuf i gcds focail
aitheanta.
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5. Stér focal

Céim 1: Naionin shoisearacha agus shinsearacha

Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdistf in ann

Eisteacht le cainteoir agus leideanna
éagstla ar nds geditsi, fiordbhar né

tuin chainte a Usdid chun teacht ar an
bpriomhtheachtaireacht agus ar an
tuiscint gur féidir cumarsdid a dhéanamh i
dteangacha éagsula.

Uséid a bhaint, le linn spraci agus comhra
as roinnt focail/frdsai Gaeilge bunusacha a
chloiseann siad go minic. © LO5,51+2

Céim 2: Rang 1agus Rang 2

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Ciall a bhaint as focail/frésa nua trf Usaid

a bhaint as réimse straitéisi ar nds gheitsi
agus thuin chainte an chainteora, focail
ghaolmhara, pictit; gniomhaiochta,
mimeanna né én gcomhthéacs né trf
disteacht le cur sfos ar an bhfocal.

Uséid chuf a bhaint, le linn spraoi, comhra
agus tuairiscid, as stor focal/frdsal bundsacha
a bhaineann le topaici a bhfuil cur amach
acu orthu agus focail/frdsal Gaeilge a
bhaineann leis an timpeallacht scoile agus
le saol an phaiste, in abairt Bhéarla agus/né

Céim 3: Rang 3 agus Rang 4

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Beannachtal, nathanna cainte, agus frasal
coitianta a Usdid le tuin agus le foghraiocht
chuf.

Usdid a bhaint as stér focal agus frdsal 6
bhéal, ina measc teanga a bhaineann le téacs
agus le topaic.

Straitéisi éagsila a Usdid chun stér focal agus
frésal’ a shealbhu & fhoinsi €agstila.
% 105,53

Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Réimse leathan beannachtaf, nathanna
cainte agus frdsal coitianta a Usdid le tuin
agus le foghraiocht chui.

Usdid a bhaint as réimse nios leithne de stér
focal agus de thrésal’ i réimse sednral.

Straitéisi €agsuila a roghnu agus a Usdid chun
stér focal agus frésal’ a shealbht 6 thoinsi
éagsile. © LO5,S3

TA

a b
Gniomh an phaiste...

Aithnionn an
pdiste daoine

agus rudaf agus
Usdideann gothaf
cuf chun tagairt
do rud, ag nascadh
gniomhartha le
rudaf.

Aithnionn an
pdiste spreagthaigh
ainmnithe.

Gniomh an phaiste...

Ghaeilge. ® LO5,51+2

NA MIONCHEIMEANNA DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEINM

4
Gniomh an phaiste...

Usdideann an
pdiste focail aonair
agus frdsal coitianta
agus tuigeann
forainmneacha
agus réamhfhocail
choitianta.

Tosafonn an pdiste
ag cur sfos ar
thréithe gnathrudal
agus, le cabhair,
Usdideann focail
agus frdsaf 6 scéal
agus € 4 athinsint.

d
Gniomh an phaiste...

Usdideann an
pdiste réimse nios
leithne focal aonair
agus abairti gearra
simpli.

larrann an péiste
rudaf agus iarrann
go ndéanfaf rud
éigin aris n6 go
n-athréfal an
ghniomhaiocht.

Usdideann focail
cheisteacha go cuf,
beannaionn do
dhaoine, fagann
sldn le/ag dacine
agus easaontaionn
le daoine.

Tuigeann an pdiste
stor focal agus
frdsai 6 scéalta
éagslla agus &
chuntais fhiricidla
agus Usdideann

na focail agus
frésaf sin go cuf i
gcomhthéacs.

e
Gniomh an phaiste...

Baineann an pdiste
ciall as focal nua

tri ghothaf agus
comhthéacs a dsdid
agus baineann ciall
4n gcomhthéacs
as scéalta a éirfonn
nios doimhne de
réir a chéile.

Usdideann an
pdiste focail né
frésaf chun tagairt
do mhothtchdin.

Usdideann an
péiste focail agus
frésaf a sealbhaiodh
& scéalta agus &
chuntais fhiricidla i
gcomhthéacs-anna
taobh amuigh
diobh sitd inar
sealbhafodh i
dtosach iad.

f
Gniomh an phaiste...

Usdideann an
pdiste focail

do rudaf nach
bhfacthas riamh
agus sealbhaftear
focail dra én geur
sios a dhéanann
daoine eile orthu.

Usideann an
pdiste teanga faoi
leith chun sufomh,
am, ionad srl.a
chur in idl agus
Usdideann réimse
ceistfhocal mar

is cuf.

Tuigeann agus
Usdideann an pdiste
stér focal agus
frésaf 6 scéalta, &
théacsanna firicidla
agus 6 thopaici

atd bunaithe ar an
geuraclam, stér atd
ag méadu.

Tosaionn ar na
focail sin a dsdid i
gcomhthéacs-anna
nua.

g
Gniomh an phaiste...

Usdideann an
pdiste stor focal
atd ag dul i méid a
shealbhaionn sé/
si 6 théacsanna
agus minfonn an
bhrf atd le focal
agus le téarma

a bhaineann go
sonrach le topaic
dirithe.

Tagraionn an
pdiste d'imeachtal
sa todhchaf

agus tosaionn

ag Usdid teanga
fhéthchiallach.

Tosaionn an pdiste
ag Usdid aidiachtai/
dobhriathra nios
dishlanaf chun
rudaf a mhinid nios
fearr chomh maith
le roinnt cor cainte
agus meafar simpli.

h
Gniomh an phiste...

Usdideann an
pdiste focail chun
ciall nach bhfuil
chomh coitianta sin
a churin idl.

Cuireann an pdiste
sfos ar rudaf agus
ar imeachtaf' a
tharla trf Gsdid
chruthaitheach a
bhaint as teanga.
thuairiscidil.

i
Gniomh an phaiste...

Usdideann an
pdiste cora cainte
agus meafair nios
féthchiallal agus
réimse cénasc
dobhriathartha
nach bhfuil
réchoitianta.

Usdideann an
pdiste focail

nios casta agus
nascannna focail
sin le coincheapa
agus le brionna
nios teibf.

Ainmnionn an
piste focail a bhfuil
an chiall chéanna
leo agus focail a
bhfuil a mhalairt
céille leo.

j
Gniomh an phaiste...

Pléann an pdiste
straitéis éagstila
chun stér focal
nua a aimsid, a
fhoghlaim agus

a shealbht 6
réimse foinsi nuair
a bhionn siad ag
éisteacht agus ag
labhairt.

Déanann an pdiste
anailis ar struchtdr,
ar mhinid, ar
fhuaimnid agus

ar an mbunds atd
le focail 6 réimsf
éagsila staidéir
agus 6 theangacha
&agsila agus
pléann é.

Usdideann an
pdiste stér focal
chun éifeacht ar
leith a chruthu
agus iad i mbun
comhrd agus ag
labhairt i réimse de
shednrai 6 bhéal
agus ar réimse de
chiiseanna agus de
lucht éisteachta; ag
aithint ciall litridil
agus neamhlitridil i
bhfocail, agus conas
mionchéimeanna
de mhinid a chur
trasna tri tuin
ghutha, gothal
gndise, srl.

k
Gniomh an phaiste...

Tarraingionn an
pdiste ar stér
focal atd aige/
aici cheana chun
focail agus frésal
i dteangacha
éagsula a oibrid
amach.

Aithnionn agus
tuigeann an
pdiste an luach
atd le difrfochtal’
idir teanga
shuibiachtdiil agus
teanga oibiachtil
agus |éirfonn

an tuiscint seo i
gcomhrdite agus
nuair a bhionn
focail & roghnu

le téacsanna

| labhartha a
chruthd.

Aithnionn an
pdiste teanga

a léirionn
réamhchlaonadh,
steiréitiopdil né
claontacht agus
aird air seo agus
iad ag éisteacht
agus ag labhairt.
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5. Stér focal

Tréithe Breise —
Gaeilge

Céim 1: Naionin shoisearacha agus shinsearacha Céim 2: Rang 1agus Rang 2 Céim 3: Rang 3 agus Rang 4 Céim 4: Rang 5 agus Rang 6
Tri eispéiris chuf foghlama spraitila ba Tri eispéiris chuf foghlama tarraingteach Tri eispéiris chuf foghlama tarraingteach Tri eispéiris chuf foghlama tarraingteach
cheart go mbeadh pdisti in ann ba cheart go mbeadh pdisti in ann ba cheart go mbeadh pdisti in ann ba cheart go mbeadh pdistf in ann

TA NA MIONCHEIMEANNA DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEINM

a b 4 d e f g h i ] k
Gniomh an phéiste...  Gniomh an phaiste... | Gniomh an phaiste... Gniomh an phaiste... Gniomh an phaiste... Gniomh an phaiste... Gniomh an phaiste...  Gniomh an phaiste... ~Gniomh an phaiste... Gniomh an phaiste...  Gniomh an phiste...
_ _ Usdideann an Tosafonn an péiste  Tosaionn an pdiste _ _ _ _ _ _
pdiste abairtf ag Usdid sainfhocal/  ag tabhairt faoi
samplacha le sainuimhreacha le  deara go bhfuil
struchtdr cui chun  haghaidh grdpal difrfochtaf idir
feidhm teanga a daoine (‘beirt'srl.).  candinti 6 thaobh
churin idl. focléra agus

foghraiochta, mar
shampla ceistidi
né ag déanamh
aithrise.
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6. Léirid tuisceana

Céim 1: Naiondin shoisearacha agus shinsearacha ~ Céim 2: Rang 1 agus Rang 2
Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Tuiscint ar chumarsdid cainteora Gaeilge a I€irid tr ghniomh nd fhreagra cuf a thabhairt as
Béarla, né tri thocail né frdsaf coitianta Gaeilge a Usdid agus thri threoracha gearra a leandint.

TA NA MIONCHEIMEANNA DUL CHUN

a b 4 d e f
Gniomh an phaiste...  Gniomh an phaiste... | Gniomh an phaiste... Gniomh an phaiste...  Gniomh an phaiste...

Eisteann an pdiste
le ficsean agus le

Leanann an
pdiste treoracha

Aithnionn an pdiste ~ Aithnionn an péiste
noda a Usdidtear a ainm féin agus

Freagraionn an
péiste gndthcheist-

chun taci le focail choitianta eile  aonchéime agus eanna agus leanann  neamhfhicsean a
treoracha agus/né  agus freagraionn |€irfonn tuiscint i treoracha a bhfuil  éirfonn nios casta
gnathaimh. ddibh. gcomhthéacs-anna  céim amhdin nd de réir a chéile

éagsula triiarracht  dhd chéim iontu.
a dhéanamh
bheith ag déanamh
aithrise ar an méid
a chonaic agus a
chuala sé/sf.

agus tosafonn
ag baint bri' as
Léirfonn an pdiste  comhthéacs.
tuiscint ar an dbhar,
na carachtair agus
an stor focal a
bhionn i scéalta
aitheanta, agus ar
chuntais fhiricdla
agus proisis céim
ar chéim.

Té an pdiste in

ann treoracha a
bhfuil trf chéim
iontu a leandint
agus freagra cuf a
thabhairt ar fhrdsaf
a Usdidtear go rialta
i dtimpeallacht na
scoile.

Gniomh an phaiste...

Cuireann agus
freagrafonn an
péiste réimse nios
leithne ceisteanna
agus freagraionn
do threoracha a
bhfuil nios mé nd
i chéim iontu.

Céim 3: Rang 3 agus Rang 4 Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Eisteacht go gniomhach le téacsanna agus iad a thuiscint agus a phlé.

Tuiscint a I€irid tr threoracha a leanint agus a thabhairt. Tuiscint a I€irid tri scéilinf, minidchdin
agus cur sfos a thuiscint.

CINN ANN DO GACH PAISTE TRASNA GACH CEIM

g h i j k
Gniomh an phaiste... ~ Gniomh an phaiste... ~Gniomh an phaiste... ~Gniomh an phaiste... Gniomh an phaiste...

Déanann an
pdiste compardid
agus measund ar
chomhréite agus
piosaf éisteachta,
ag machnamh

ar thionchar

Eisteann an pdiste
le comhrdite agus
piosafl éisteachta
agus déanann
anailis orthu.

Déanann an
pdiste anailis agus

Freagraionn an
pdiste do shraith
treoracha ina machnamh ar
bhfuil cldsail agus thopaic le dacine
coincheapa éagstla. eile agus aithnionn
go mbionn a lan
gnéithe i geist.

Déanann an pdiste
anailis ar eolas
sula dtugann sé/

sf freagra agus

ni thugann aird

ar eolas nach
mbaineann le
habhar.

Cuireann an pdiste
athleagan, déanann
machnamh agus
athmhunld ar an
méid a chloistear,

na teanga, na
smaointe, agus na
teicnicl a Usdidtear

Is féidir leis an
bpdiste freagairt do
shraith treoracha
agus iad a
thabhairt.

aithnfonn an sednra
agus aidhm na
dtéacsanna, na
priomhsmaointe
agus conas ar
cuireadh ord

Baineann an pdiste
ciall as gnéithe atd
intuigthe.

Usdideann an
pdiste gnéithe
aeistéitidla teanga
labhartha (mar
shampla rfmeanna,

orthu.

Usdideann an

pdiste a bhfuil imeartais
cloiste aige/aici focal, uaim,
chun bonn eolaisa  comhshondas,
chur faoi chruthdia  maisiochtal

théacsanna féin. fuaime, ceol) ina
gcomhrdite agus

téacsanna féin.
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7. larratais,
ceisteanna agus
idirghniomhuithe

Céim 1: Naionin shoisearacha agus shinsearacha

Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdistf in ann

Céim 2: Rang 1agus Rang 2

ba cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach

Usdid a bhaint as gniomhartha agus/né comhrd coitianta chun riachtanais agus roghanna
pearsanta a chur in idl, chun iarratais a dhéanamh. S LO7,S1+2

Tuiscint ar cheisteanna dunta a Iéirid.

DLO7,51+2

Ceisteanna simpl dinta a chur agus freagraf

gearra simplf a thabhairt, chun teacht ar
eolas agus ar thuiscint.

Céim 3: Rang 3 agus Rang 4

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Tuairimf agus roghanna pearsanta a chur in
il go muinineach.

Ceisteanna oscaifte agus dunta a chur agus
a fhreagairt, chun cabhair a lorg, eolas agus
tuiscint a fhall. © LO7,53+4

Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Riachtanais, tuairimi, agus roghanna
pearsanta a chur in idl agus iarratais a
dhéanamh go neamhspléach agus go

muinineach.

Réimse ceisteanna a chur agus a fhreagairt,

S 07,5142

TA NA MIONCHEIMEANNA

DUL CHUN

idir oscailte, dhiinta agus treoir cheisteanna,
ar mhaithe le cuspdiri éagsu
% 107,53+4

a.

CINN ANN DO GACH PAISTE TRASNA GACH CEIM

a
Gniomh an phaiste...

Cuireann an péiste
in idl céard is maith
agus nach maith
leo, céard atd sé/

sf a iarraidh agus
céard iad a gcuid
riachtanas.

b
Gniomh an phaiste...

Usdideann an
pdiste urlabhra,
fuaimeanna agus/
nd gothal chun
tosalochtal a
|éiridi, roghanna

a dhéanamh
agus iarratais a
dhéanamh.

Taispednann an
pdiste go soiléir
na rudaf atd uaidh
agus didltaionn
do na rudaf nach
bhfuil uaidh.

Freagraionn an
pdiste gnathcheist
go briathartha
agus/né go neamh-
bhriathartha.

C

Gniomh an phaiste...

Déanann an pdiste

roghanna agus
iarratais shimpli
agus cuireann

ceisteanna simpli.

larrann an péiste
rudaf agus
imeachtai go
briathartha agus
déanann soiléir
roghanna dd chuid
féin, ag iarraidh go
ndéanfaf rud arfs,
go n-athréfaf rudal
nd go n-athrdéfal
imeachtal.

d
Gniomh an phaiste...

Le tacafocht,
téann an pdiste

i gcomhairle

le duine fasta
anaithnid chun
eolas a thabhairt

nd a lorg né chun
eachtra a thabhairt
chun cuimhne.

Cuireann agus
freagraionn an
pdiste gndthcheist-
eanna.

e
Gniomh an phaiste...

Cuireann an

pdiste ceisteanna
chun smaointe

né gniomhartha
daoine eile a
shoiléirid, agus
chun eolas nua
agus cabhair a fhdil.

Usdideann an
pdiste abairtf
iomldna chun
riachtanais
phearsanta a chur
in idl agus cuireann
agus freagraionn
ceisteanna
tuairimeacha agus
baineann tétail astu
dd bharr.

f
Gniomh an phaiste...

Usdideann an
pdiste teanga go
muinineach chun
tagairt dd gcuid
smaointe féin agus
do smaointe duine

g h
Gniomh an phaiste...

Cuireann agus
freagrafonn an
pdiste ceisteanna
faoina nuacht féin
agus eolas atd.

Gniomh an phaiste...

Minfonn an pdiste a
chuid freagra.

eile.

Usdideann an
pdiste ceisteanna

acu agus tugann
minid nios fearr
ar na cliseanna
atd le hiarratais
phearsanta.

oscailte agus

diinta agus

luann cliseanna

le hiarratais
phearsanta.

Gniomh an phiste...

Ceistionn an
pdiste eolas nua a
chuirtear i ldthair
agus cosnafonn

a seasamh agus
déanann cés ar
son riachtanas né

achaini phearsanta.

j
Gniomh an phaiste...

Déanann an

pdiste anailis ar
riachtanais, tuairimi
agus roghanna
pearsanta agus
cuireann in idl go
soiléir iad.

San am céanna, té
sé/sf sasta éisteacht
le dearcthar eile,
dearcthaf atd ag
cultdir eile san
direamh.

Scridaionn

agus pléann an
pdiste cinedlacha
éagslila ceisteanna;
aithnionn

go geuirtear
ceisteanna ar
réimse slite agus
cuireann a geeistid
féin in oiridint dd
geis féin.

k
Gniomh an phaiste...

Déanann an

pdiste machnamh
ar a riachtanais,
tuairimi agus
roghanna agus
réamhchlaonta
pearsanta ag
measinu agus

ag coigeartd a
ndearcaidh mas ga.

Déanann an
pdiste anailis
agus léirmhinid
ar a cheisteanna
féin agus ar
cheisteanna
daoine eile, chun
bonn eolais a chur
faoi thuilleadh
ceisteanna agus
freagairt.

Mdnlafonn an
pdiste ceisteanna
go héifeachtach
agus cuireann iad
ag an am cuf, chun
cuis shoiléir a
bhaint amach.
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Uimhir agus lipéad  Céim 1: Naionain shoisearacha agus shinsearacha ~ Céim 2: Rang 1 agus Rang 2 Céim 3: Rang 3 agus Rang 4 Céim 4: Rang 5 agus Rang 6
Tri eispéiris chuf foghlama spraitila ba Tri eispéiris chuf foghlama tarraingteach Tri eispéiris chuf foghlama tarraingteach Tri eispéiris chuf foghlama tarraingteach
cheart go mbeadh pdistf in ann ba cheart go mbeadh pdistf in ann ba cheart go mbeadh pdistf in ann ba cheart go mbeadh pdisti in ann
8. Catagdirid Daoine, rudaf agus imeachtaf a aithnionn Daoine, rudaf, imeachtai agus eispéiris Daoine, rudaf, imeachtaf, eispéiris, agus Catagdirf a chruthd, a mhinid agus
siad a ainmnid. © LO8, S1+2 a aithnionn siad a ainmnid agus cur sios tuairimf bunaithe ar dbhair éagsula a Udar a thabhairt leo ar dbhar trasna an
gearr a dhéanamh orthu tri Usdid a ainmnid, a mhinid agus catagdirid a churaclaim agus ar dbhar nach bhfuil cur
bhaint as focail/geditsf. S 108 51+2 dhéanamh orthu. © LO8, S3+4 amach aige/aici orthu. D L08, 53+4

TA NA MIONCHEIMEANNA DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEIM

a b 4 d e f g h i j k
Gniomh an phaiste...  Gniomh an phaiste... | Gniomh an phaiste... Gniomh an phaiste... Gniomh an phaiste... Gniomh an phaiste... Gniomh an phaiste... Gniomh an phaiste... Gniomh an phaiste... Gniomh an phaiste... ~Gniomh an phaiste...
Ciorann an péiste  Dirfonn an pdiste Tugann an pdiste Rangaionn Déanann an péiste  Tugann an pdiste Tugann an pdiste Cuireann an Cuireann an Déanann an péiste  Athchruthaionn
rogha nithe ar aird ar bhréagdin ainm ar bhréagdin  an pdiste rudaf catagdirid ar cliiseanna le cliseanna le rud pdiste sios ar, pdiste sios aragus  anailis ar conas an péiste catagdirl
grdpa iad. agus ar ghndthrudal agus ar ghndthrudaf aitheanta réimse ruda. ballrafocht ruda i amhdin a bheith agus déanann déanann catagdiriti  agus cad chuige ag brath ar eolas
aitheanta. aitheanta. sa timpeallacht. gcatagdir dirithe. i gcatagdir dirithe catagdiri ar; rudai’  ar, rudaf,imeachtal  a gcruthaftear nua, ag déanamh
agus rud eile gana  agus imeachtal’ agus taithi nach catagdirl agus meastdireacht ar
bheith sa chatagdir  nach bhfuil aon bhfuil cur amach tugann minid air agus ag cosaint a
sin. chur amach aige/ aige/aici orthu, gcatagdirf nua.
aici orthu agus é//  minfonn an bhri atd  Usdideann an
ag Usdid teanga a leo agus léironn péiste catagdirf
oireann don topaic  eolas ar thopaic trasna an
chun an catagdirid  nd ar dbhar nach churaclaim (mar
a mhinid. bhfuil taithi aige/ shampla, maidir
aici air. le stér focal

agus coincheapa
matamaitice) chun
a smaointeoir-
eacht a eagrd agus
chun cosllachtaf
agus difrfochtal’ a
aithint agus a chur
inidl.
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Uimhir agus lipéad  Céim 1: Naionain shoisearacha agus shinsearacha ~ Céim 2: Rang 1 agus Rang 2 Céim 3: Rang 3 agus Rang 4 Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

9. Athinsint agus Taitneamh a bhaint as éisteacht le

mionléirid

Scéalta pearsanta/neamhphearsanta a insint
agus a athinsint san ord ceart do luchtanna
éisteachta éagsula. Aimsirf agus stér focal

Scéalta pearsanta/neamhphearsanta agus
scéalta samhlaiocha a insint ag déanamh
cur i [éthair struchtdrtha do luchtanna

Scéalta gearra atd cloiste acu a athinsint, ag
Usdid teanga/frasal on téacs agus/nd ag Usaid
a geuid focal féin, © LO9, 5142

scéalta gearra simpli agus tuiscint ar na

priomhphointi iontu a léiric, © LO9,S1+2
oiriinach a Usdid don chur sios.
1095142

éisteachta éagsula. Aimsir agus stdr focal
oiridnach a Usdid don chur sios.
D 109,53+4

CINN ANN DO GACH PAISTE TRASNA GACH CEIM

TA NA MIONCHEIMEANNA DUL CHUN

)
Gniomh an phaiste...

(4

Gniomh an phaiste...

d
Gniomh an phaiste...

e
Gniomh an phaiste...

f
Gniomh an phaiste...

g
Gniomh an phaiste...

h
Gniomh an phaiste...

i
Gniomh an phaiste...

)
Gniomh an phaiste...

k
Gniomh an phaiste...

Glacann an Le cabhair, Le cabhair, Malartafonn eolas  Athinsionn Cuireann an Usdideann an Léirfonn an pdiste ~ Ceapann an Cruthaionn an Pléann an pdiste
pdiste pdirt i Usdideann an pdiste  roinneann an ar eispéireas i an pdiste pdiste imeachtal pdiste nios mé struchtdr soiléir pdiste scéalta pdiste scéalta a stil scéalafochta
ngniomhafochtaf guth, fuaim gothal  pdiste scéal, bpdirt. priomhphointf a nuachta féin plotar scéil. i bplotaf scéil ina fada, a bhfuil go suimidla 6 bhéal, 6 bhéal agus
seanchais. agus frapal chun gniomhaiocht né eachtra aonairné  san ord ceart bhfuil tds, fadhb, leor sonraf iontu, ag Usdid teanga stil daoine eile
dul i bpéirt leis imeacht pearsanta  Le cabhair, comhrd do lucht agus freagraionn Athinsionn an plean agus réiteach. ar choincheapa shamhlaioch, agus déanann
an duine fdsta ag aithniditil, ag Usdid  aithnionn an pdiste  éisteachta a bpiaral  ceisteanna fuithi. pdiste scéalta, ag agus ar imeachtal  mheafarach. machnamh

canadh amhrdn,
ag aithris rann, ag

focail aonair né a
ldn focal.

priomh-charachtair
agus cuireann na

ag Usdid struchtdr
soiléir.

Ainmnionn an

minid eachtraf
agus torthaf, ag cur

Usdideann an
pdiste tagairtf siar

éagsila.

Tugann an pdiste

orthu, ag aithint
thionchar an

athinsint scéalta, priomhphointf i pdiste fadhb, sios ar charachtair  agus chun cinn Athinsionn an tuilleadh sonraf, chuftdir agus na
ag tabhairt cuntas, scéal in ord. Cumann an cuireann sfos agus ag aithint chun tuilleadh pdiste scéalta agus  ag Usdid teanga féinidlachta ar an
ag cur tis le pdiste scéal gearr uirthi, tugann na fadhbanna agus ag  sonraf a thabhairt ~ é/f ag Usdid theanga chuf, seicheamh, nds scéalaiochta.

comhrdite agus

Cuireann an pdiste

ina sainionn sé/

priomhshonraf agus

tuar réiteach.

ar phointf atd.

an téacs: luann an

réim, tuin chainte,

ag cur rudaf agus scéal le chéile sf priomh- tugann réitigh a déanta. teideal, ainmnionn  luas, gothal, Déanann an pdiste
nuachta i ldthair bunaithe ar thaithi  charachtair agus d'fhéadfadh bheith  Tosaionn an péiste agus cuireann sios  comharthaiocht anailis ar scéalta
agus, le tacaiocht, priomhimeachtal ar an bhfadhb. ag cur imeachtar in ar charachtain, choirp agus agus ar eachtrai,
insfonn 6 bhéal do  agus insionn sé/ ord ag dul siar agus cuireann eachtral  iomhanna. bailionn iad agus
ghripa é. si priomhphointfa  Athinsionn an chun cinn. in ord, minionn athinsionn go
chuid nuachta féin.  pdiste réimse nios eachtraf agus Breathnaionn spontdineach iad,

Tugann an pdiste
cuntas éna

thaithf féin agus
cuireann suas le tr
phriomheachtra

in ord.

Athinsionn an
pdiste scéal
aitheanta ag cur
priomhimeachtal
in ord.

Minfonn an pdiste
cuntas firicidil éna
thaith féin do
ghriipa, cuireann
topaic i lathair,
leagann amach
proisis agus

cuireann sios orthu.

leithne imeachtal
san am atd thart,
san am i lathair
agus sa todhchal
agus tuarann
torthal.

Cuireann an péiste
sios ar nuacht agus
ar imeachtaf, ag
tabhairt tuilleadh
mionsonraf chun
go dtuigfeadh an
t-éisteoir nios fearr:

torthal, déanann
cur sfos ar
fhadhbanna agus
molann réitigh,
tuarann torthaf
agus aithnfonn agus
pléann an ceacht
atd le baint as an
scéal.

agus éisteann an
pdiste go haireach
chun scéalta agus
eachtrafl casta a
athinsint, chun go
mbeadh an lucht
éisteachta ag cur
spéise iontu agus
ag baint eolais astu.

d least agus/né ag
tabhairt tuilleadh
sonraf ar chuis

ar leith.
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Torthai Foghlama don Teanga O Bhéal (T2)

Uimhir agus lipéad  Céim 1: Naionain shoisearacha agus shinsearacha ~ Céim 2: Rang 1 agus Rang 2 Céim 3: Rang 3 agus Rang 4 Céim 4: Rang 5 agus Rang 6
Tri eispéiris chuf foghlama spraitila ba Tri eispéiris chuf foghlama tarraingteach Tri eispéiris chuf foghlama tarraingteach Tri eispéiris chuf foghlama tarraingteach
cheart go mbeadh pdistf in ann ba cheart go mbeadh pdistf in ann ba cheart go mbeadh pdistf in ann ba cheart go mbeadh pdisti in ann
|0.Teanga a Usdid Aird a I€irid, éisteacht le hathrd ar dhanta, Athrd a dhéanamh ar dhanta, rannta agus Eisteacht le gnéithe aeistéttitila agus Eisteacht le gnéithe aeistéttitila agus
go sprailiil agus go  rannta agus amhrdin ghearra Ghaeilge,agus ~ amhrdin ghearra Ghaeilge, agus freagairt cruthaitheacha na teanga labhartha i réimse  cruthaitheacha na teanga labhartha i
cruthaitheach pairt a ghlacadh iontu. S0 0,S1+2 ddibh le geé'rtsf/focail.% LOI0,SI1+2 sednraf agus spraoi a bheith acu leo. réimse sednraf agus spraoi a bheith acu leo,
S Lo 0,53+4 chun cuidid leo a dteanga labhartha féin a

fhorbairt.  LO10,53+4

TA NA MIONCHEIMEANNA DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEIM

a b 4 d e f g h i ] 3
Gniomh an phaiste...  Gniomh an phaiste... | Gniomh an phaiste... Gniomh an phaiste... Gniomh an phaiste... Gniomh an phdiste... Gniomh an phdiste...  Gniomh an phaiste... Gniomh an phaiste... Gniomh an phaiste... ~Gniomh an phaiste...
Fisteann an pdiste Eisteann an paiste Eisteann an Freagraionn an Usdideann an Usdideann an Uséideann an Uséideann an Usdideann an Aithnionn an Fiosrafonn an
le rainn agus le le rainn agus le paiste le rainn, le péiste d'fhiliocht, pdiste teanga go pdiste stér focal pdiste roinnt pdiste teanga pdiste stor focal pdiste gnéithe péiste gnéithe
hamhrdin a bhfuil hamhrdin aitheanta hamhrdin agus le rainn agus amhrdin  spraitiil agus go atd ag fas agus sainfhocal agus chruthaitheach éagstil 6 thoinsi aeistéitidla de aeistéitidila agus
taithi acu orthu agus tugann aird cluichi teanga agus  tri ghothal, gniomh  cruthaitheach, Usdideann € sin sainfhrdsal chun nd shamhailteach ~ éagstila chun chluasteanga agus  cruthaitheacha
agus tugann aird orthu. glacann pdirt iontu.  agus frapal. ag solathar deirl go samhlafoch smaoineamh a le haghaidh bri smaointe a teanga mheafarach  de theanga,
orthu. difridla do rainn i dtéacsanna & roinnt ar bhealach  né mothichdn ar  leathnd agus nios agus bionn ag ag ceapadh

Déanann an pdiste  agus an rfm & bhéal. faoi leith, ag leith, ag tarraingt ar - mé mionsonraf stgradh leo (mar  fuaimeanna, focal

idirdheald idir coimedd slan acu. tarraingt ar réimse  réimse eispéireas agus éifeachta a shampla rabhléga,  agus téacsanna

focail gan bhrf agus eispéireas agus agus téacsanna. chur leo. rimeanna, imeartais nua.

fiorfhocail agus Uséideann an téacsanna. focal, uaim,

baineann spraoi pdiste teanga Tosafonn an pdiste Usdideann an comhshondas,

astu. 6 thaithf agus ag Usdid teanga pdiste teanga onamataipé, ceol

& théacsanna i fhathchiallach chun  fhathchiallach agus amhrdin,

Usdideann an stgradh bréagach mionsonrafa chur  ionas go mbeadh maisfochtal fuaime,

pdiste teanga i chun écdidl isteach. tionchar ar leith ag ~ samhlacha, meafair)

stigradh bréagach ~ samhailteacha téacs 6 bhéal ar ar son pléisidir,

chun cndmha mionsaothraithe a éisteoir: spéise agus chun

scéil simplf chruthd. a gcomhrdite agus

samhailteacha a téacsanna féin a

chruthd le piaral shaibhrid.

agus le daoine
fasta.
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Torthai Foghlama don Teanga O Bhéal (T2)

Uimhir agus lipéad  Céim 1: Naionain shoisearacha agus shinsearacha ~ Céim 2: Rang 1 agus Rang 2 Céim 3: Rang 3 agus Rang 4 Céim 4: Rang 5 agus Rang 6
Tri eispéiris chuf foghlama spraitila ba Tri eispéiris chuf foghlama tarraingteach Tri eispéiris chuf foghlama tarraingteach Tri eispéiris chuf foghlama tarraingteach
cheart go mbeadh pdistf in ann ba cheart go mbeadh pdistf in ann ba cheart go mbeadh pdistf in ann ba cheart go mbeadh pdisti in ann
I'l.Eolas, minid _ Pointf eolais a fhail agus a mhinid, agus ddar Eolas cuf a roghnd agus a Usdid chun
agus Udar a a thabhairt leo. tuaiimf agus smaointe a chur in idl go soiléir
thabhairt S o115+

Usdid a bhaint as teanga a bhaineann leis an
dbhar atd 4 phlé, le tacaiocht.
S Lo11,51+2

TA NA MIONCHEIMEANNA DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEIN

b c d e f g h i ] k
Gniomh an phaiste... = Gniomh an phaiste...  Gniomh an phaiste... Gniomh an phaiste... ~ Gniomh an phaiste... Gniomh an phaiste...  Gniomh an phdiste... Gniomh an phaiste... Gniomh an phaiste...  Gniomh an phaiste...
Cuireann an pdiste  Roghnaionn Insionn an pdiste a  Tugann an pdiste Ainmnionn an Minfonn an péiste ~ Cuireann an pdiste  Déanann an Usdideann an Eisteann an péiste  Eisteann an pdiste
in idl go leandnach  an pdiste rudaf bhfuil ar sidl aige/ cur sios né minid pdiste rudaf, dbhar né imeacht  a chuid smaointe pdiste Iéirmhinid pdiste teanga le teanga agus le moltai éagsuila
céard is maith tagartha chun aici agus ainmnionn  ar rud né ar daoine, imeachtai,  stairidil, ag I€irid in itl agus déanann  ar fhaisnéis nua, a oireann don eolas, déanann faoi dbhair chasta,
agus nach maith tuiscint a léirid agus agus cuireann sfos  dhuine atd le coincheapa agus an phriomh- machnamh orthu  baineann tdtail aisti  topaic chun minii anailis orthu agus  léirmhinionn iad
leo, céard atd sé/ chun bri a roinnt, ar dhaoine, ar feicedil. dbhair aitheanta, smaoinimh agus agus ar smaointe agus ceanglaionn a thabhairt agus roghnafonn iad le  agus déanann
sf a iarraidh agus agus cuireann leis  bhréagdin agus ar minionn iad, smaointe na dtrf  tril pdirtithe. faisnéis le taithi atd  cur sios soiléir dearcthaf ar dbhar  machnamh orthu.
céard iad a gcuid anmbritinasca  ghnfomhaiochtaia  Agus é/i ag cuireann sios pairtithe. aige/aici cheana a dhéanamh, ag a churin idl.
riachtanas. dhéanamh le rudai’  bhfuil cur amach athinsint scéil orthu agus tugann Tugann an pdiste féin. cur na Meastnaionn
tagartha. aige/aici orthu. atd cloiste aige/ priomhphointiné  Taispednann an minid ar dbhar a bpriomh-imeachtai  Cosnaionn an an pdiste a
aici cheana le priomh-fheidhmea-  pdiste nios mé Iéirfonn an priomh- in ord agus ag pdiste a dhearcadh  thuairimi, déanann
tacaiocht & dhuine  nna. neamhspledchais smaoineamh, Usdid tagairtf siar agus tuairim’ athbhreithnid
fasta, Usdideann an agus iad ag cur déanann I€irmhinid is chun cinn le bunaithe ar orthu agus
péiste teanga nach  Usdideann an topaicf i lathair ar eolas agus haghaidh soiléirithe. fhianaise agus ar athdhearbhaionn
mbaineann leis pdiste teanga an ranga, ag Usdid  baineann tatal as. thaithi phearsanta.  iad de réir mar
an gcomhthéacs a oireann don modh cuf agus Tugann an pdiste is cuf.
reatha chun minid  topaic chun minid  teanga atd sainiéil  Ainmnfonn an tuairim ar imeacht
a thabhairt, cur a thabhairt ar an don topaic. paiste fadhb, dirithe agus tugann
sios ar fhadhbanna  gcaoi le stigradh cuireann sfos uirthi, Udar leis an tuairim
agus bealai chun a dhéanamh, tugann minid nios sin.
na fadhbanna sina  tdgdil, préiseas a fearr uirthi agus
réiteach a mholadh. sheoladh, cluiche a cuireann réiteach
imirt né stigradh le ar fail.

bréagdn a oibrid.

Tugann an pdiste
minidchdin agus
Udair ghearra lena
chuid tuairimf nd
freagraf ina |éirftear
a indibhididlacht
agus a ghuth.
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Uimhir agus lipéad  Céim 1: Naionain shoisearacha agus shinsearacha ~ Céim 2: Rang 1 agus Rang 2 Céim 3: Rang 3 agus Rang 4 Céim 4: Rang 5 agus Rang 6
Tri eispéiris chuf foghlama spraitila ba Tri eispéiris chuf foghlama tarraingteach Tri eispéiris chuf foghlama tarraingteach Tri eispéiris chuf foghlama tarraingteach
cheart go mbeadh pdistf in ann ba cheart go mbeadh pdistf in ann ba cheart go mbeadh pdistf in ann ba cheart go mbeadh pdisti in ann

12. Cur sios, tuar Cur sios, tuar agus machnamh a dhéanamh Cur sios, tuar agus machnamh a dhéanamh

agus machnamh ar ghniomhartha, imeachtai agus prdisis a ar ghniomhartha,imeachtal agus proisis a
bhaineann le comhthéacsanna réalaiocha. bhaineann le comhthéacsanna réalaiocha
S Lo 2,S1+2 agus samhlaiocha ag Usdid teanga go

muinineach. © LO12,51+2

TA NA MIONCHEIMEANNA DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEIM

a b 4 d e f g h i ] 3
Gniomh an phaiste...  Gniomh an phaiste... | Gniomh an phaiste... Gniomh an phaiste... Gniomh an phaiste... Gniomh an phdiste... Gniomh an phdiste...  Gniomh an phaiste... Gniomh an phaiste... Gniomh an phaiste... ~Gniomh an phaiste...
Aithnionn an Roghnaionn Insionn an péiste a  Aithnionn an Agus scéal Uséideann an Déanann an Minionn an pdiste ~ Déanann an pdiste  Pléann an pdiste Déanann an
péiste € nuair atd an pdiste rudaf bhfuil ar bun aige/  pdiste fadhb agus aitheanta 4 insint pdiste teanga pdiste plé agus fadhbanna agus machnamh ar a a mhothtchdin, pdiste machnamh
gniomh/imeacht tagartha chun aici agus ainmnionn  tosafonn ag Usdid acu, déanann an go muinfneach machnamh ar réitigh agus tugann  nuacht féin agus eispéiris agus agus measund ar
agtost agus/né ag  gniomhalochtal atd ~ agus cuireann teanga chun a pdiste I&irmhiniu chun tagairt dd ghniomhartha agus  cliiseanna le torthal tuarann imeachtai  gniomhartha féin a mhothuchdin,
criochnd. criochnaithe a chur  sfos ar dhaoine chuid smaointe féin  ar iompraiocht smaointe féin agus  eachtrai flora agus  tuartha. atd le teacht agus mothdichdin,  eispéiris agus
in idl, cuireann in idl  aitheanta. a chur in idl agus agus déanann do smaointe trit samhailteacha agus 4n bhfianaise eispéiris agus gniomhartha
céard € an chéad chun feasacht ar tuairimiocht faoi péirtithe. tugann minid nios a chuireann gniomhartha féin agus ar
rud eile ba mhaith ~ Tugann an pdiste smaointe daoine dbhair spreagtha na fearr ar thorthaf imeachtaf san am daoine eile go mhothdchdin,
leis a dhéanamh chun cuimhne/ eile a léirid. gcarachtar. Tugann an pdiste tuartha féideartha. atd thart ar fail. comhbhdch, mar eispéiris agus
agus cé na hdbhair  cuireann sé/sf sios cur sios agus minid is cuf. gniomhartha
a bheidh ag teastdil. do dhaoine eile ar phriomhphointf Tugann an pdiste daoine eile,
sa ghripa ar rud gniomhartha agus roinnt torthaf Cuireann an pdiste  idir fhior agus
éigin a rinne sé/sf eachtraf fiora agus tuartha agus sfos ar thorthaf samhlafoch.
sa rang, samhailteacha. minionn gach féideartha, idir
ceann acu. realaioch agus
samhlaioch,

eispéiris agus
imeachtal, agus
tuarann iad.
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Progression Milestones — Reading (L1)

F The child explores reading materials and may show preferences for particular reading materials. He/she responds to familiar sounds, rhymes and songs. He/she demonstrates enjoyment of texts read by another.

The child has fun playing with books and joining in with nursery rhymes. He/she enjoys looking at, listening to and handling books and indicates favourites. The child associates some meaning with pictures and

familiar logos, signs, letters and words. He/she sequences familiar stories or personal experiences using objects, marks or mimes to focus on 2-3 key points or events.

The child shows reading behaviours in play scenarios and enjoys listening and responding to stories and poems, taking part in nursery rhymes, and playing with language in riddles and jokes. He/she understands
(4 that print carries messages and that text tells the same story each time it is read. The child recognises some personal and familiar words and some familiar letters. He/she uses new words and phrases read aloud

and modelled by the teacher in his/her emergent reading.

The child begins to associate letters with sounds and identifies some high frequency words. He/she draws on personal experience, knowledge and memory when sharing in the ‘reading’ of a text either alone
d or with others, and retells familiar stories accurately. The child visualises while listening to a story or informational text read aloud, shares responses and discusses with others. He/she understands some basic

conventions of print and recognises rhyming words.

The child uses book-handling skills and identifies more conventions of print. He/she sounds and names all letters of the alphabet. Begins to blend and segment some sounds in words, recognises some common
[ letter patterns and generates rhyming words.The child reads a range of high-frequency and CVC words and uses some contextual as well as pictorial cues to aid comprehension. He/she modifies predictions

based on new information and shows understanding through discussion of texts read.

The child enjoys listening to, reading and exploring text showing knowledge of the structure of a range of narrative and procedural text genres. He/she understands messages conveyed in illustrations and uses
f sight words, rhyming words, syllables, common letter patterns and text cues to read.The child reads familiar texts independently using fullstops to punctuate. He/she begins to monitor comprehension, asks

questions about texts and offers some reasons for predictions. With help, the child locates key points in informational texts using a graphic organiser:

The child enjoys choosing and exploring texts for specific purposes and generates and responds to questions on a range of text genres providing justifications for responses. He/she reads a range of words with
[ digraphs, letter patterns and syllables and uses prior knowledge, contextual cues, some punctuation and adds some intonation while reading aloud. The child locates key information using text features such as

table of contents and sub-headings, and begins to use dictionaries for word meanings. He/she discusses miscomprehension in text.

The child enjoys a range of genres and reads for specific purposes, justifying preferences and opinions. He/she uses a range of comprehension strategies and text features such as indexes to help understand texts,
h locate key information and disregard unnecessary detail, and cites specific evidence in text to support a viewpoint. The child uses a range of word identification strategies and knowledge of synonyms, homonyms,

antonyms, affixes and root words to understand unfamiliar words.

The child enjoys a wide range of genres and reads detailed texts at their independent level for a range of purposes. He/she uses letter/sounds sequences, digraphs, root words, syllables, silent letters, prefixes and
suffixes to identify, read and comprehend a wide range of unfamiliar words. The child explores the author's intent in texts and comprehends text by using a repertoire of comprehension strategies more flexibly
and with increasingly complex texts. He/she focuses on language features, imagery and reading vocabulary and recognises that individuals can interpret text differently. He/she uses a range of text features such as

boldface, glossaries, electronic menus and icons to locate key details efficiently.

The child identifies a variety of purposes for reading and chooses a range of reading materials based on personal interests and appropriate for specific purposes. He/she demonstrates understanding of
increasingly complex texts in a wide range of genres. He/she describes and justifies the use of a range of comprehension strategies when engaging with texts and demonstrates an ability to identify the point of
view presented in texts. He/she maintains appropriate pace and accuracy with more complex and unfamiliar texts, using expression and intonation while drawing on a range of phonic, sight and context cues

while reading.

The child reads a wide variety of increasingly complex texts from diverse cultures. He/she evaluates their role as readers and develops and explains their personal interpretations of increasingly complex texts by
k connecting, comparing, and contrasting the ideas and information in them to their own knowledge, experience and other texts. He/she reads texts with accuracy and appropriate expression, confidence, pace and

intonation, continuously adjusting reading strategies and reading rate to match the text and purpose.
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Learning Outcomes for Reading (L1)

Number and label Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes
Through appropriately playful learning Through appropriately engaging learning ~ Through appropriately engaging learning ~ Through appropriately engaging learning
experiences, children should be able to experiences, children should be able to experiences, children should be able to experiences, children should be able to

| Engagement Attend to, take part in and enjoy listening to reading and talking about the meaning and Develop their interest in and enjoyment of literature and reading in a variety of genres
interpretation of written words and illustrations with others, recognising themselves as across the curriculum.
readers.

Engage with texts of increasing complexity, and discover and explore texts in various
Discover and explore texts in various languages. DTFI ,Cl+2+3 languages. DTFI ,C4

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b c d e f g h i ] k
The child... The child... The child... The child... The child... The child... The child... The child... The child... The child... The child...
listens and attends  enjoys listening enjoys read-aloud  enjoys read-aloud  independently and  enjoys exploring enjoys interpreting  with others’, enjoys  interprets the interprets, engages in
to a range of to stories and activities and talks  activities and with others enjoys  a wider range of text and illustration ~ evaluating texts on  author's intent discusses, and discussions and
reading material. responds to about illustrations,  identifies detail listening to, reading ~ genres and uses and shares areas of interest through illustration  defends opinions debates about:
focal points in and reads in play in illustrations and exploring a illustrations and these while and information, and written words,  on texts. texts.
illustrations. scenarios. and shares range of genres, text to share listening to and identifies, interprets  shares these
interpretation of and shares their predictions and questioning others’ and summarises interpretations examines and evaluates own
these, and uses interpretation of infer meaning. interpretations. main messages in  and defends their  discusses the engagement with
reading more meaning held in text and shares opinion. enjoyment and texts.
purposefully in play  both illustration these. purpose of
scenarios. and text. literature and discusses and
reading. evaluates their

role as readers.
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Learning Outcomes for Reading (L1)

Number and label Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes
Through appropriately playful learning Through appropriately engaging learning ~ Through appropriately engaging learning ~ Through appropriately engaging learning
experiences, children should be able to experiences, children should be able to experiences, children should be able to experiences, children should be able to
2. Motivation and Choose, read and communicate about Choose, read and communicate about Choose, read and critically respond to texts in a range of genres and languages across the
choice text in a range of genres and languages for text in a range of genres and languages for curriculum for pleasure, interest and specific purposes. QQTFZ, 4
pleasure and interest. D TF2, Cl pleasure, interest and specific purposes.
DTR,C+3

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b c d e f g h i j k
The child... The child... The child... The child... The child... The child... The child... The child... The child... The child... The child...
shows a preference looks at books and  independently chooses and enjoys  explicitly shares can identify and chooses books enjoys sharing chooses and confidently selects  chooses and
for particular chooses favourite  and with others, favourite books reasons for their select books of from a range of experiences with engages with texts based on evaluates texts
reading material. ones. chooses and from a range of book choices. interest that are genres identifyinga  texts on an area texts for specific own interests, to facilitate
engages with texts  genres expressing readable by them.  favourite genre or  of interest, with purposes and reading ability, learning across the
for enjoyment and  preferences. type of book and  others and uses evaluates texts and for specific curriculum.
interest. shares reasons. key points from with a purpose/ purposes.
texts for a specific  project in mind. evaluates the
purpose. identifies texts choices made

which will extend  while selecting

reading skills and texts for own

interests. reading preference
or for a specific
purpose.
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Learning Outcomes for Reading (L1)

Number and label

3. Conventions of
print and sentence
structure

Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes

Through appropriately playful learning
experiences, children should be able to

Through appropriately engaging learning
experiences, children should be able to

Through appropriately engaging learning
experiences, children should be able to

Through appropriately engaging learning
experiences, children should be able to

|dentify and use basic conventions of print
intext. DTF3,C1+2

Use conventions of print and sentence
structure to help understand text.
DTR,C3

Analyse and compare conventions of print in texts of increasing complexity.
Analyse sentence structures, including simple, compound and complex sentences in texts.

Compare sentence structures and texts in various Ianguages.%TFB, C3+4

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b c
The child... The child... The child...

understands
that illustrations
in books carry
meaning.

explores books
and demonstrates
book handling skills.

recognises and/or
identifies that print
such as signs, logos,
pictures and words
carry meaning.

d
The child...

identifies letters
as being different
from other
symbols and reads
left to right, top to
bottom, page to
page and identifies
pictures in books.

e
The child...

demonstrates
one-to-one
correspondence
between written
and spoken words,
identifies letters,
words, sentences,
capital letters

and full-stops and
points out cover,
title and author in
books.

f
The child...

uses correct

word order when
reading and
adheres to fullstops
to punctuate their
reading.

g
The child...

uses spaces and
question marks
to punctuate and
add intonation to
reading.

h
The child...

uses quotation
marks and
exclamation marks
to punctuate and
add intonation to
reading.

i
The child...

uses commas
and paragraphs
to punctuate and
add intonation to
reading.

i
The child...

identifies, names
and uses a range
of conventions of
print in context
(for example
colon, semicolon,
dash, apostrophe,
hyphen etc.).

examines and
discusses various
sentence structures
(including simple,
compound,

and complex
sentences) and
conventions of
print in texts in
English, Irish and
other languages.

3
The child...

names and
explains a
wide range of
conventions
of print and
discusses their
purpose.

evaluates the
impact of

various sentence
structures and
conventions of
print on a reader’s
understanding

of text.



)

Understan

Home Page

Learning Outcomes for Reading (L1)

Number and label

4. Phonological
and phonemic
awareness

Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes

Through appropriately playful learning Through appropriately engaging learning ~ Through appropriately engaging learning ~ Through appropriately engaging learning
experiences, children should be able to experiences, children should be able to experiences, children should be able to experiences, children should be able to
Play with, recognise and manipulate sounds such as syllables, rhyme, onset-rime and Compare sounds and patterns in words found in texts in various genres across the
phonemes in spoken words. Q3'|'F4, 2 curriculum.

Recognise and compare sounds in words in English, Irish, other languages and across dialects
and accents D TF4, C3+4

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b c d e f g h i ] k
The child... The child... The child... The child... The child... The child... The child... The child... The child... The child... The child...
acknowledges identifies familiar completes missing  identifies and blends onset. divides words into  uses syllables in breaks new words  breaks words into  uses knowledge examines and
and responds to sounds. lines in nursery generates rhyming  rime and counts, their onset-rime new words heard into syllables, with  syllables and uses  of patterns and discusses sounds
familiar sounds, rhymes and words, recognising  pronounces, and reproduces to divide and confidence. their knowledge sounds to decipher and patterns in
rhymes and songs. listens to and recognises sounds  onset-rime. segments and common letter blend. of consonants words found in a wider range of
participates in of familiar letters. blends syllables in  patterns and identifies and and vowel sounds  subject/topic- words in English,
familiar sounds, distinguishes spoken words. groups. recognises that discusses sounds to recognise specific content. Irish and other
rhymes and songs.  identifies words as  between two some words and patterns in and blend them languages.
sound units within  spoken sounds. identifies initial, verbally segments  contain silent words in English, verbally.
sentences. terminal and spoken single sounds which are Irish and other uses knowledge
demonstrates medial sounds in and multi-syllable not spoken. languages. recognises of patterns
demonstrates the ~ an awareness of words of three words into patterns in spoken and sounds to
ability to clap a changes in sound phonemes and their complete words and uses decipher words
rhythm. of words. segments and sequence of knowledge of in subject/topic-
blends spoken individual sounds. existing words to specific texts.
words of two, segment and blend
three, four and five  verbally deletes new words.
phonemes. and substitutes

individual sounds
to make new
words.

recognises
consonant/vowel
sound patterns in
syllables of spoken
words.
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Learning Outcomes for Reading (L1)

Number and label

5. Phonics, word
recognition, and
word study

Stage 1: Junior and senior infants

Through appropriately playful learning
experiences, children should be able to

Recognise, name and sound all lower and
upper-case letters and common letter
patterns, displaying some word identification
strategies when reading instructional and

independent-level texts.

a b
The child... The child...

explores sign, recognises some
symbol and word letters from own
recognition. name.

identifies signs,
symbols and words.

Stage 2: First and second classes

Through appropriately engaging learning
experiences, children should be able to

Use phonic knowledge and a range of word
identification strategies with flexibility and
confidence when reading instructional and
independent-level texts. © TF5, C2+3

Stage 3: Third and fourth classes

Through appropriately engaging learning
experiences, children should be able to

Stage 4: Fifth and sixth classes

Home Page

Through appropriately engaging learning

experiences, children should be able to

Use a range of word identification strategies flexibly and with confidence when reading
instructional and independent-level texts across the curriculum.

Use existing language skills and knowledge to decipher text in other languages. QQTFS, 4

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

c
The child...

recognises and
names familiar
letters such as
those in own
name and in

the immediate
environment, and
recognises some
personal and other
familiar words.

links familiar
printed signs or
names to objects
or people.

recognises some
similarities and/
or differences
between a pair of
pictures/objects.

d
The child...

recognises, names
and sounds some
lower-case and
upper-case letters
and begins to
blend phonemes.

recognises a few
high-frequency
words in familiar
contexts and uses

one or two letters,

often first and last,
to identify other
words.

uses pictorial cues
to read some
words.

e
The child...

names and sounds
all lower- and
upper-case letters,
recognises short
vowel sounds,
blends phonemes
and recognises
some common
letter patterns.

reads a range of
high-frequency
words and CVC
words, and reads
short, simple
sentences.

uses cues from
pictures and from
sentences to read.

f
The child...

recognises some
digraphs and
blends and reads
words containing
short and long
vowel sounds.

uses their
knowledge of
sight-words, letter
patterns, sounds
and cues from
surrounding text
to read words
and uses some
word identification
strategies

with growing
confidence.

begins to
distinguish
between letter
sound relationships
in LI and L2.

g
The child...

deletes, adds and
substitutes letters
to create and
identify words,
recognises similar
sounds from
different letter
combinations and
reads a range

of words with
digraphs, letter
patterns and some
with consonant

and vowel digraphs.

uses their
knowledge of
syllables, prior
knowledge and
cues from the
context to read
words and uses a
growing range of
word identification
strategies with
confidence.

identifies
similarities in letter-
sound relationships
in Lland L2.

h
The child...

reads increasingly
demanding
digraphs, letter
patterns and
consonant and
vowel digraphs and
uses phonological
skills flexibly.

uses a range of
word identification
strategies flexibly
and confidently to
identify words.

identifies some
differences in letter
sound relationships
in LI and L2.

i
The child...

uses their
knowledge of
letter sequences,
digraphs, root
words, syllables,
silent letters,
prefixes and
suffixes to identify
a wider range of
words.

identifies
relationships in LI
and L2.

i
The child...

identifies and
discusses
vocabulary that is
similar in English,
Irish, and other
languages.

analyses and
discusses the
origins of words
from a range of
subject areas.

k
The child...

assesses a wide
range of word
identification
strategies used
while reading
texts.

uses existing
knowledge of
language to
decipher texts in
other languages.
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Learning Outcomes for Reading (L1)

Number and label

6.Vocabulary

Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes
Through appropriately playful learning Through appropriately engaging learning ~ Through appropriately engaging learning ~ Through appropriately engaging learning
experiences, children should be able to experiences, children should be able to experiences, children should be able to experiences, children should be able to

Acquire appropriate vocabulary to support  Acquire appropriate vocabulary to support  Acquire deep and broad vocabulary knowledge to facilitate independent comprehension of

the comprehension of text shared by the the independent comprehension of text. texts, to include subject-specific texts.
teacher or read independently.

Draw on a developing knowledge of word Draw on an increasing knowledge of word structure and word parts, including prefixes,
Talk about and use new vocabulary as it structure and word parts, including some suffixes and root words, to independently uncover the meaning of words encountered in
arises, drawing on context and identifying prefixes and suffixes, to clarify and discuss texts. Use knowledge of synonyms, antonyms, homonyms, homographs and homophones
words with similar meaning and words with ~ the meaning of words. Q3'|'F6, Cl+2+3 to clarify and discuss the meaning of new and known vocabulary.
similar sounds but different meaning.
QQ'I'Fé, Cl+2+3 Use appropriate reference materials to independently uncover the meaning of unknown

words, ©TF6, C3+4

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b c d e f g h i ] k
The child... The child... The child... The child... The child... The child... The child... The child... The child... The child... The child...
listens to new listens to new acquires new acquires new acquires new uses a range identifies and uses dictionaries uses thesauruses identifies and identifies and
words and phrases  words and phrases  vocabulary listening vocabulary listening words and phrases  of strategies uses new words and other and other explains synonyms,  uses a variety
represented by represented by to a variety of to new words and  from a variety to understand and phrases references to find  references to find ~ homonyms, of strategies to
text, modelled by ~ text, modelled by ~ texts read aloud phrases modelled  of instructional and discuss new appropriately ina  word meanings. and use word antonyms, prefixes, understand words
another. another;and uses  and repeats new by the teacher and independent ~ words in texts and  variety of contexts meanings across suffixes, and root in texts.
them in emerging ~ words and phrases  and begins to level texts and understands that and begins to use  flexibly uses the curriculum. words found in
reading. in their emerging demonstrate some  the teacher, and the same idea can  dictionaries to find  a range of texts.
reading. understanding. talks about their be conveyed using  word meanings. strategies including
meaning. different phrases. knowledge
recognises of synonyms,
uses some new explores words some synonyms, homonym:s,
words in responses  that have the homonyms, antonyms, affixes
to texts. same meaning and  antonyms, prefixes, ~and root words
words that have suffixes and root to understand
the same sound words. unfamiliar words.

but a different
meaning.



Learning Outcomes for Reading (L1)
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Number and label

7.Purpose, genre,
and voice

Stage 1: Junior and senior infants

Through appropriately playful learning
experiences, children should be able to

Experience and respond to the aesthetic,
creative, and imaginative aspects of text and
a range of genres expressing preferences

and opinions.%TW, Cl+2

a
The child...

recognises the link
between text and
the meaning it
conveys.

b
The child...

enjoys listening

to stories, rhymes
and poems read
by others, and
indicates favourites.

Stage 2: First and second classes

Through appropriately engaging learning
experiences, children should be able to

Experience and respond to the aesthetic,
creative and imaginative aspects of texts and
a wider range of genres justifying preferences

and opinions.%TW, C3

Stage 3: Third and fourth classes

Through appropriately engaging learning
experiences, children should be able to

Identify and discuss features of texts which
convey a particular purpose, genre, or voice
and infer meanings which are not explicitly
stated.

Respond to the aesthetic, creative, and

imaginative aspects of a wide range of texts
in various genres across the curriculum and

defend their preferences and opinions.
DTF7,C4

Stage 4: Fifth and sixth classes

Through appropriately engaging learning

experiences, children should be able to

Recognise and examine the implications of

across a range of genres.

cufture and identity on the creation of texts

Critically reflect on their response to the
aesthetic, creative, and imaginative aspects

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

c
The child...

enjoys listening

to different
genres expressing
preferences and
opinions and plays
with language in
rhymes, riddles,
jokes, nonsense
words and songs.

d
The child...

enjoys listening to
and responding

to a variety of
genres including
informational

texts and uses
language playfully
and imaginatively in
personal narratives.

shows
understanding of
purpose of reading,
for example, in play
scenarios.

e
The child...

enjoys reading a
range of stories,
rhymes, poems
and non-fictional
texts and begins
to distinguish
between a story
and a poem or
rhyme.

f
The child...

enjoys reading

a wide range

of fictional and
non-fiction texts
and describing
differences
between stories,
poems and
non-fiction texts,
and uses language
playfully and
imaginatively in
response to texts
read.

g
The child...

begins to read
texts for specific
purposes,
identifying some
differences
between genres
and begins to
justify preferences
and opinions.

begins to use a
table of contents in
simple non-fiction
texts to gather
information.

h
The child...

reads texts for
specific purposes
and justifies
preferences and
opinions.

uses lists and
diagrams in simple
non-fiction texts to
gather specific
information.

i
The child...

selects relevant
information

from a range of
features of non-
fictional texts and
recognises emotive
language in texts
read.

i
The child...

examines and
discusses the
validity of sources
used to create
texts.

identifies and
describes features
of texts which
highlight individual
voice. discusses
and explains the
purpose of texts.

examines and
discusses how Irish
culture and identity
are portrayed in
texts.

of a wide range of texts in various genres
across the curriculum.

k
The child...

evaluates the
validity of sources
to create texts.

evaluates and
reflects on
features of texts
which highlight
individual voices.

examines and
discusses how
different cuftures
and identities are
portrayed in texts.

examines and
evaluates a variety
of opinions,
perspectives, and
cultures across
various genres.

examines and
discusses bias,
stereotyping

and prejudice
portrayed in texts.
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Learning Outcomes for Reading (L1)

Number and label

8. Response and
author's intent

Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes
Through appropriately playful learning Through appropriately engaging learning ~ Through appropriately engaging learning ~ Through appropriately engaging learning
experiences, children should be able to experiences, children should be able to experiences, children should be able to experiences, children should be able to

Discuss and share thoughts and opinions on texts in a range of genres across the curriculum.  Compare, contrast and critically reflect on the intent of different authors and discuss various
interpretations of text in a wide range of genres.
Consider and discuss author's intent. Q3'|'F8, C3+4

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b 4 d e f g h i j k
The child... The child... The child... The child... The child... The child... The child... The child... The child... The child... The child...
responds to a responds to expresses some expresses thoughts  expresses begins to identify, ~ expresses explains their interprets and conveys personal  evaluates the
range of texts. arange of thoughts and and feelings about  thoughts, feelings with support and ~ personal opinions  understanding and  discusses texts, interpretation influence of the
texts, indicating feelings about what has been and opinions direction, the about texts and interpretation of exploring the of text. reader’s prior
preferences. what has been read and identifies  in relation to a author's intent about the ideas a text, justifying ways in which the knowledge and
read in a variety the main idea from  text and gives and discusses presented in texts.  their responses author can use recognises the own identity on
of ways. the text. reasons for their the point of view logically, referring and manipulate influence of an interpretation of
opinions based on  being presented in  identifies the to evidence inthe  language in order  author's identity texts.
the information a text. author’s point of text and discussing  to create effect or  on messages being
provided in the view presented in  the author's intent  to engage/affect conveyed. assesses the link
text. begins to use atext. and point of view.  the reader: between the
evidence from the discusses and author's intent
text to support uses evidence reconsiders an evaluates and the language
their views. from the text initial response viewpoints and register chosen.
to support their to a text in light messages of
views. of subsequent different texts on

information that the same topic.
emerges in a text.
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Number and label

9. Comprehension

Stage 1: Junior and senior infants

Through appropriately playful learning
experiences, children should be able to

Stage 2: First and second classes

Through appropriately engaging learning
experiences, children should be able to

Recall, discuss and sequence significant details and identify key points of information in text.

TR, Cl142

Draw on background knowledge as well

as a range of comprehension strategies

to engage with and create meaning when
working with a range of texts independently
or collaboratively. Q3'|'F9, C2

Draw on a repertoire of comprehension
strategies and background knowledge

to comprehend text independently or
collaboratively. Q3'I'F9, C3+4

Stage 3: Third and fourth classes

Through appropriately engaging learning
experiences, children should be able to

Compare and select comprehension
strategies flexibly and interchangeably and
use background knowledge to engage with
text in a variety of genres independently or
collaboratively.

Stage 4: Fifth and sixth classes

Through appropriately engaging learning
experiences, children should be able to

Choose, justify, and apply comprehension
strategies to engage with text in a variety of
genres across the curriculum, independently
or collaboratively, and continue to draw on
background knowledge.

Compare and synthesise information,
thoughts, and ideas from a variety of text

sources.

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

F b 4
The child... The child... The child...

demonstrates
understanding of
one or more signs,
symbols or text
for enjoyment or
practical purposes.

sequences a story
read or a personal
experience using
2-3 objects, marks,
drawings or mimes.

sequences main

predicts a story

finds specific
objects in stories
read to them

and responds
nonverbally and/or
verbally to simple
statements and
questions about

a main event or
character.

and during the
teacher's reading
of it and makes
inferences.

responds
nonverbally
and/or verbally
to simple stories
and poems and
asks and answers
questions about
main events and
characters.

events using a small
number of pictures.

based on the front
cover and internal
illustrations before

makes connections
between points in a
story while listening
to the teacher read.

d e f
The child... The child... The child...

g h i

The child... The child...

The child...

j k
The child... The child...

begins to listens to stories, uses language from  uses language from  summarises key determines examines and discusses and

determine the poems and texts to retell main  texts to retell main  points from a importance discusses how evaluates how

importance of informational texts ~ points along with events adding key  range of genres of information various media language, images,

information and and retells main characters and details. determining and justifies sources present vocabulary,

retells main points  points with some  setting in sequence their importance disregarding of information on the  sources,

of a story in sequencing. and adds key generates and and omitting unnecessary same event/story.  presentation,

sequence. details from the responds to any unnecessary information when culture, and
modifies texts. questions on information and summarising identifies how identity can shape

predicts the predictions text in a range of  sequences main key points/facts language, interpretation of

story/topic based  based on new shows knowledge  genres, clarifies points while and reflects on images, and texts.

on title while information and of the structure of  their responses reflecting on and and synthesises vocabulary shape

drawing on their draws inferences a range of narrative and provides making sense of information. interpretation of synthesises

prior knowledge while listening and procedural justifications information and texts. information from

and visualises to stories or text genres and drawing on prior adding detail. shows some various sources

while listening informational text.  identifies the knowledge. understanding that ~ describes and and formats

to the teacher central idea or responds to language features,  explains the and uses this

read a story or recounts orally theme of a text. uses some text questions images and strategies used to  information to

informational key points of features such as disregarding vocabulary shape locate key facts form opinions

text. information in takes part in table of contents unnecessary interpretation and sources. about various
expository text. class discussion and sub-headings, information, infers  of text and that topics.

retells familiar while responding  to identify drawing on prior  this may be

stories accurately  with others, to narrative and key points of knowledge and different to others’

using key details reads and expository text, information in information and interpretations.

and asks questions  discusses stories,

asks questions,

text and adds cites specific

about events, poems, simple discusses supporting textual evidence uses text features
characters and instructions,and predictions and detail using an to clarify their including bold
setting. informational inferences and appropriate responses and print, glossaries,

texts showing clarifies their graphic organiser.  to support electronic menus
shows some understanding. reasons. a particular and icons to locate
understanding of discusses viewpoint. key facts in a
informational texts ~ demonstrates with help, uses miscomprehension variety of genres
read aloud by the  the ability to simple graphic in a text. uses text features  efficiently.

teacher visualise the story
while listening

to it, through
their modified
predictions and
inferences during
the story and in
their retelling of
the story.

organisers to
identify key points
in expository texts.

such as indexes
to locate key facts
and information.

questions actions
and sequences

and accuracy of

uses a range of
comprehension
strategies flexibly
and confidently.

content.
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Learning Outcomes for Reading (L1)

Number and label

10. Fluency and
self-correction

Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes

Through appropriately playful learning Through appropriately engaging learning ~ Through appropriately engaging learning ~ Through appropriately engaging learning
experiences, children should be able to experiences, children should be able to experiences, children should be able to experiences, children should be able to
Read instructional and independent-level texts in a range of genres with reasonable pace Read texts in a variety of genres effortlessly with appropriate pace, accuracy and expression
and understanding, and self-correct independently. DTFI 0,C2+3+4 for a variety of audiences.

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b 4 d e f g h i ] k
The child... The child... The child... The child... The child... The child... The child... The child... The child... The child... The child...
participates in handles books and  understands that recognises when shows a reasonable  tracks words in maintains a maintains a maintains maintains evaluates and
using reading takes part in group  text tells the same  a word has been pace reading texts read with reasonable pace reasonable pace appropriate pace  appropriate pace  adapts intonation,
material. activities with story each time it~ omitted or read repetitive language  their eyes. reading text with with decodable and accuracy with  and accuracy expression and
familiar texts. is read. incorrectly in patterns and support from texts using phonic  lengthier and more  using intonation pace used while
repetitive familiar  some familiar sight  reads texts at more complex knowledge, sight complex unfamiliar  and expression reading.
begins to track tracks the direction texts read to them. vocabulary. instructional and repetitive language  vocabulary and texts using for the genre and
the direction of of reading independent patterns, sight common letter expression and audience.
reading with their  with their eyes, begins to track reads texts word levels with good vocabulary, patterns, and rarely intonation while
eyes, attendingto  attending to lines  pictures and words by word tracking pace, phrasing, common letter loses their place. drawing on a range
each page change  read in books read  using their finger with finger expression and patterns and initial of phonic, sight and
in books read to to them by others.  or object. or object and understanding. sound cues. context cues when
them by others. rereads familiar or unknown words
independent-level  recognises when a are encountered.
texts supported line or word is lost
by illustrations, and self-corrects
building fluency. using syntactical
cues.
self-corrects
using pictorial,

sound, visual and
contextual cues.
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Mérchéimeanna Dul chun Cinn don Léitheoireacht (T2)

Ciorann an pdiste leabhair agus b'théidir gur fearr leo dbhair |éitheoireachta ar leith. Freagraionn sé/sf d'fhuaimeanna, ranna agus amhrdin a bhfuil taithf acu orthu. Léirlonn sé/sf go bhfuil siad ag baint taitneamh as

téacsanna atd 4 léamh ag duine eile.

Taitnfonn sé leis an bpdiste a bheith ag stigradh le leabhair agus ag glacadh padirte i rainn do phaisti. Baineann sé/si taitneamh as bheith ag féachaint ar leabhair, bheith ag éisteacht leo agus iad a ldimhsedil. Baineann
b an pdiste brv dirithe as pictidir agus 6gdénna, comharthai agus focail aitheanta. Seicheamhaionn sé/sf scéalta aitheanta nd taithi trf Usdid a bhaint as rudaf, marcanna né mimeanna chun diridi ar 2-3 phriomhphointe/

phriomhimeacht.

Léirionn an paiste iompraiocht atd cosUil le léitheoireacht sa stigradh agus baineann taitneamh as a bheith ag éisteacht le scéalta agus le danta, pdirt a ghlacadh i rainn do phadisti, agus a bheith ag spraoi le teanga i
4 dtomhais agus i ngreanntafocht. Tuigeann an pdiste go mbaineann teachtaireachtaf le clé agus go n-insionn an téacs an scéal céanna gach uair a léitear é. Aithnitear roinnt focal pearsanta agus aitheanta agus roinnt

litreacha aitheanta. Usdideann sé/sf focail agus frdsai nua sa léitheoireacht éiritheach a léirfonn an mdinteoir.

Tosaionn an pdiste ag déanamh comhcheangail idir litreacha agus fuaimeanna agus aithnitear roinnt focal ardmhiniciochta. Tarraingionn siad ar a n-eispéireas pearsanta, eolas agus cuimhne nuair atd ‘léitheoireacht’
d téacs 4 roinnt acu, bidis leo féin nd i gcomhluadar dacine eile. Samhlaionn an pdéiste fomhdnna agus iad ag éisteacht le scéal né le téacs faisnéise a léitear os ard, roinntear freagairti agus pléann le daoine eile.

Tuigeann sé/sf roinnt bunghndsanna clé agus aithnitear focail rime.

Usdideann an pdiste roinnt scileanna ldimhsedla leabhair agus aithnitear nios mé gndsanna bundsacha clé. Fuaimnionn agus ainmnionn sé/sf litreacha na haibitre Gaeilge. Tosaftear ag deighilt agus ag cumasc roinnt
fuaimeanna i bhfocalil, aithnitear roinnt patrin coiteann litreacha agus gineann focail rime. Léann an pdiste réimse focail ardmhiniciochta agus I€irionn an difear idir guta fada agus guta gairid agus consan leathan
agus caol sa léitheoireacht. Usdidtear roinnt cidnna comhthéacs agus pictidirtha chun cabhri le tuiscint. Déanann sé/si mionathruithe ar thuair i bhfianaise eolais nua agus Iéirftear tuiscint tri phié a dhéanamh ar na

téacsanna ata léite.

Taitnfonn sé leis an bpdiste a bheith ag éisteacht le téacs, & léamh agus & fhiosrd agus I€iritear go bhfuil eolas acu ar struchtur raon sednrai téacs insinte agus ndés imeachta. Tuigeann sé/si teachtaireachtaf a chuirtear
in idl i Iéardidi agus baineann Usdid as amharcfhocail, focail rime, siollai, bunphatruin litreacha agus leideanna én téacs chun Iéamh. Léann an pdiste go neamhspledch téacsanna aitheanta agus Usdidtear lanstadanna
chun poncafocht a Iéirid. Tosafonn sé/si ag déanamh monatdireachta ar thuiscint, cuireann ceisteanna faoi théacsanna agus tugann roinnt cdiseanna le tuartha. Aimsionn an pdiste priomhphointf i dtéacsannafaisnéise

le cabhair agus é/f ag Usdid eagraf grafach.

Baineann an pdiste taitneamh as téacs a roghnu agus a inidichadh chun criocha faoi leith agus cuirtear agus freagraionn ceisteanna ar raon sednraf téacs agus tugann Udar lena gcuid freagrai. Léann sé/si réimse
g focal a bhfuil déghraif, patrtin litreacha agus siolla iontu agus Usdidtear réamheolas, cidinna comhthéacs, roinnt poncaiochta agus cuireann sé/si roinnt tuiniochta isteach agus iad ag léamh os ard. Aimsionn an pdiste

eochaireolas i dtéacs ag Usdid gnéithe téacs cosuiil le cldr dbhair agus fotheidil, agus tosaftear ag Usdid focldirf chun ciall focal a fhil.

Baineann an pdiste taitneamh as sednraf éagstla agus léann ar mhaithe le sainchuspdirf, ag tabhairt tdar le roghanna agus tuairimi. Usdideann sé/sf réimse straitéisf tuisceana agus gnéithe téacs costil le hinnéacsanna
chun cabhrd le téacs a thuiscint, priomhfhaisnéis a aimsid agus neamhaird a dhéanamh de shonraf nach bhfuil riachtanach, agus ta siad in ann fianaise shainiil sa téacs a thabhairt chun tacd lena dtuairim. Léann sé/
si focail le réimse leathan de na Iéirithe do na gutai fada agus gearra agus do na consain chomh maith le patrdin choitianta atd sa Ghaeilge. Uséideann an pdiste réimse straitéis chun focail a aithint chomh maith le

heolas ar chomhchiallaigh, frithchiallaigh, tdthmhireanna agus fréamhfhocail, guta clinta, comhréir agus struchtdr gramadai na Gaeilge, consain chaola, leathana agus siollaf chun focail neamhaitheanta a thuiscint.

Baineann an pdiste taitneamh as raon leathan sednraf agus léann téacsanna mionsonraithe ag a leibhéal neamhspledch féin ar mhaithe le cuspdirf éagstla. Usdideann sé/sf seichimh fuaimeanna/litreacha, fréamhfhocail,
siollaf, eolas ar chonsain chaola agus leathana, taoilitreacha, réimireanna agus iarmhireanna chun réimse leathan focal neamhaithnididil a aithint, a Iéamh agus a thuiscint. Déanann an pdiste fiosrd faoina raibh ar intinn
Udair i dtéacsannaagus tuigtear téacs tri dhirid ar ghnéithe den teanga, iomhdnna agus stér focal Iéitheoireachta agus aithnitear gur féidir le dacine aonair [éirmhinit éagsuiil a bhaint as téacs soldbtha ag baint Usdide

as stdr de straitéisi tuisceana. Baineann sé/sf Usdid as gnéithe téacs cosiil le cld trom, gluaiseanna, roghchldir leictreonacha agus deilbhinf chun priomhshonraf a aimsiti go héifeachtdil.

Sainaithnfonn an pdiste éagstlacht cuspdirf le haghaidh éitheoireachta agus roghnaionn réimse dbhar Iéitheoireachta atd bunaithe ar rudaf a bhfuil suim acu féin iontu agus ata cuf le haghaidh sainchuspdirf. Léirionn
sé/sf tuiscint ar théacsanna atd ag éirf nios casta an t-am ar fad i réimse leathan sednrai. Déanann sé/si cur sios ar Usdid réimse straitéisi tuisceana chun dul i ngleic le téacsanna, agus tugann Udar leo, agus Iéirfonn
go bhfuil sé/sf in ann an dearcadh a chuirtear i lathair sa téacs a shainaithint. Coimeddann sé/sf luas cuf agus cruinneas le téacsanna atd nios casta agus nach bhfuil taithi acu orthu. Usdideann sé/si mothu agus tuin

chainte agus tarraingfonn ar réimse nod fénach, amhairc agus comhthéacs agus iad ag Iéamh.

Léann an pdiste éagstlacht leathan téacsanna atd ag éirf nios casta an t-am ar fad & chultdir éagsula. Measann sé/sf a rél mar I€itheoir agus forbrafonn agus minionn a Iéirmhinid pearsanta ar théacsanna atd ag éirf
k nios casta an t-am ar fad ach na smaointe agus an fhaisnéis atd iontu a cheangal, a chur i gcompardid agus a chur i gcodarsnacht lena gcuid eolais agus taithi féin agus le téacsanna eile. Léann sé/si téacsanna le

cruinneas agus le mothd, muinin, luas agus tuin chainte chuf. Blonn sé/sf ag athri straitéisi léitheoireachta agus rdta léitheoireachta go leaninach chun dul in oiridint don téacs agus don chuspdir.
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Torthai Foghlama don Léitheoireacht (T2)

Uimhir agus lipéad  Céim 1: Naionain shoisearacha agus shinsearacha ~ Céim 2: Rang 1 agus Rang 2 Céim 3: Rang 3 agus Rang 4 Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdisti in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Taitneamh a bhaint as éisteacht le scéalta
gearra simpli 4 léamh. © LO 1, 5142

A thuiscint go geuirtear bri'in idl tri chiall a
bhaint as focail scriofa agus I€ardid.

Pairt a ghlacadh i léitheoireacht agus
taitneamh a bhaint as éisteacht I€i. lad féin a

lad féin a aithint mar Iéitheoir!. A spéis/
sdsamh sa litriocht agus sa léitheoireacht

I Rannphdirtiocht,

a
Gniomh an phaiste...

TA

)
Gniomh an phaiste...

S Lo1s1+2

NA MIONCHEIMEANNA

4
Gniomh an phaiste...

d
Gniomh an phaiste...

DUL CHUN

e

Gniomh an phaiste...

aithint mar léitheoirt.

Taitneamh a bhaint as téacsanna a léamh

agus bri na bhfocal, na bhfrdsaf agus na
léardidi i dtéacs a phlé.

Téacsanna i dteangacha éagstla a thiosru.
SLo1,51+2

i réimse sednraf trasna an churaclaim a
fhorbairt ® LOI,53+4

CINN ANN DO GACH PAISTE TRASNA GACH CEIN

f
Gniomh an phaiste...

g
Gniomh an phaiste...

h
Gniomh an phaiste...

Gniomh an phaiste...

i
Gniomh an phaiste...

k
Gniomh an phaiste...

Eisteann an pdiste  Taitnfonn sé leis an  Taitnionn Taitnionn Ina aonar agus i Taitnionn sé leis Taitnionn sé leis | gcomhar le Léirmhinionn an Baineann an péiste  Bionn cur agus
le réimse abhair bpdiste bheith ag ~ gniomhaiochtaf gniomhaiochtaf gcomhar le dacine  an bpdiste réimse  an bpdiste téacs daoine eile pdiste intinn an ciall as téacsanna,  cliteamh ag
léitheoireachta éisteacht le scéalta  ina léitear os ard ina léitear os ard eile taitnionn sé nios leithne sednral  agus Iéardid a taitnionn sé leis an  Udair tri léardidf pléann sé/sf iad, an bpdiste le
agus tugann aird air. 4 léamh os ard leis an bpdiste, leis an bpdiste, leis an bpdiste a fhiosrd agus Iéirmhinid agus bpdiste téacsanna a  agus focail scriofa,  agus tugann sé/ daoine eile faoi
agus freagraionn labhraionn sé/sf aithnionn sé/ bheith ag éisteacht  Usdideann sé/ comhroinneann s¢/ mheas de thairbhe  comhroinneann sf Udar lena chuid ~ réimse éagslila
sé/si do phointi faoi Iéardidi agus sf mionsonraf le réimse sednrai,  sf léardidf agus sfiad sin le linn d6  spéise agus eolais,  na léirmhinithe sin  tuairimf faoi na théacsanna.
fécais i I€ardidf. |€ann i sufomhanna i léardidi agus 4 |éamh agus 4 téacs chun tuaira  bheith ag éisteacht  sainmhinionn, agus cosnafonna  téacsanna sin.
stigartha. comhroinneanna  bhfiosrd, agus chomhroinnt agus  le léirmhinid |€irmhinionn agus  thuairim. Déanann an

I€irmhinid orthu

comhroinneann

chun bri a chur

daoine eile agus &

coimrionn sé/sf

Fiosrafonn agus

pdiste machnamh

sin. sé/sf a léirmhinid inidl. cheistidi. teachtaireachtal pléann an péiste na  criticidil ar an

ar bhr atd le fail priomha i cuspdirf a bhionn  gcaoi a dtéann sé/
Uséideann i éardidf agus i dtéacs agus le téacsanna si féin i ngleic le
Iéitheoireacht dtéacs araon. comhroinneann agus an chaoi a téacsanna.
a bhfuil nios iad sin. mbaineann daoine
mé cuspora léi taitneamh as a Pléann sé/sf a
i sufomhanna bheith ag Iéamh. rél mar léitheoir
stigartha. agus déanann sé/

si measund ar an
rdl sin.
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Uimhir agus lipéad  Céim 1: Naionain shoisearacha agus shinsearacha ~ Céim 2: Rang 1 agus Rang 2 Céim 3: Rang 3 agus Rang 4 Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdisti in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Trf eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Téacs a roghnu ar mhaithe le pléisidr nd
spéis. D LOI, S|

Téacs gearr simpli a roghnu ar mhaithe le
pléisitr né spéis agus € a phlé ina bhfocail
féin, le tacafocht. S0l ,S2

Téacs i réimse sednraf a roghnd, a Iéamh,
agus a phlé ar mhaithe le pléisiur, cuspdirf
ar leith agus spéis% LO2,52

Téacs i réimse sednraf a roghnu agus
a phlé ar mhaithe le pléisidr, spéis, agus
cuspdirf ar leith.

2. Inspreagadh
agus rogha

Machnamh a dhéanamh ar na téacsanna
sin® LO2, 53+4

TA

a b

Gniomh an phaiste...  Gniomh an phaiste...

Is fearr leis an
bpdiste dbhar

Piocann an pdiste
suas leabhair;

Iéitheoireachta breathnaionn

ar leith. orthu agus
roghnaionn na cinn
is fearr leis.

NA MIONCHEIMEANNA

c
Gniomh an phaist

Roghnaionn an
pdiste agus téann i
ngleic le téacsanna
go neamhspledch
agus le daoine eile,
ar mhaithe le sult
agus le spéis.

d
Gniomh an phaiste...

Roghnaionn an
paiste na leabhair
is fearr leis/Iéi as
réimse sednraf,
baineann taitneamh
astu agus cuireann
na cinn is fearr leis/
1&i/Iéi in idl.

e
Gniomh an phaiste...

Comhroinneann an
pdiste go follasach
na cliseanna

atd taobh thiar

de na leabhair a
roghnaigh siad.

f
Gniomh an phaiste...

Is féidir leis/Iéi an
bpdiste leabhair a
bhfuil spéis aige/aici
iontu, agus atd sé/
si dbalta a léamh,

a aithint agus a
roghnd.

g

Gniomh an phaiste...

Roghnaionn an
pdiste leabhair &
réimse sednra,
sainfonn an
sednra né an
cinedl leabhair
is fearr leis agus
comhroinneann
na cliseanna ata
taobh thiar de na
roghanna sin.

h
Gniomh an phaiste...

Taitnionn sé leis
an bpdiste bheith
ag comhroinnt
taithf le téacsanna
a bhfuil spéis aige/
aici iontu le daoine
eile agus Usdideann
sé/si priomhphointf
as téacsanna le
haghaidh cuspdir
ar leith.

Gniomh an phaiste...

Roghnafonn an
pdiste téacsanna
agus téann i ngleic
leo ar mhaithe le
cuspairf ar leith.

Déanann meastinu
ar théacsanna agus
cuspdir/tionscadal

ar intinn acu.

DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEINM

j
Gniomh an phaiste...

Roghnaionn an
pdiste téacsanna a
bhfuil suim aige/aici
iontu, atd feilidinach
da leibhéal
l¢itheoireachta,
agus ar mhaithe le
cuspdirf ar leith.

Aithnionn agus
ainmnionn an
pdiste téacsanna
a chuirfidh lena
chuid scileanna
agus a thaithf
Iéitheoireachta.

k
Gniomh an phaiste...

Déanann an

pdiste measinu

ar na cinntf a

rinne sé chun
téacsa roghnd ar
mhaithe lena chuid
suimeanna féin

nd ar mhaithe le
cuspdir ar leith.

Roghnaionn an
pdiste téacsanna
chun cur lena
chuid foghlama
trasna an
churaclaim agus
déanann sé/sf
meastnu ar na
téacsanna sin.
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3. Gnésanna clé
agus struchtdr
abairte

Céim 1: Naionin shoisearacha agus shinsearacha Céim 2: Rang 1agus Rang 2 Céim 3: Rang 3 agus Rang 4 Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama sprailila ba Tri eispéiris chuf foghlama tarraingteach Tri eispéiris chuf foghlama tarraingteach Tri eispéiris chuf foghlama tarraingteach
cheart go mbeadh pdisti in ann ba cheart go mbeadh pdisti in ann ba cheart go mbeadh pdisti in ann ba cheart go mbeadh pdistf in ann
Gndsanna bunusacha an chlé a aithint agus ~ Gndsanna an chld a aithint agus a Usdid. Gnédsanna an chld a Usdid chun bri a Staidéar a dhéanamh ar struchtur

a Usdid. © LO3,S! S LO3,SI bhaint as téacs. na habairte, idir abairtf simpli, abairtf

comhshuite agus abairtf casta, i dtéacsanna.
Struchtur abairte a thabhairt faoi deara
agus a phlé. S LO3,52 Compardid a dhéanamh idir struchtdr
abairte na Gaeilge agus struchtdr abairte i
dteangacha eile. S LO3,53+4

TA NA MIONCHEIMEANNA DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEIN

a b c d e f g h i i k
Gniomh an phaiste... ~ Gniomh an phaiste... | Gniomh an phdiste... Gniomh an phaiste... Gniomh an phaiste... ~ Gniomh an phaiste... ~Gniomh an phaiste... ~Gniomh an phiste... ~Gniomh an phaiste... Gniomh an phiste...  Gniomh an phaiste...
Ciorann an Tuigeann an pdiste  Tuigeann an pdiste  Aithnionn an Léirfonn an Usdideann an Usdideann an Usdideann an Usdideann an Ainmnionn, Ainmnionn an
pdiste leabhair go mbaineann go mbaineann bri  pdiste litreacha a péiste go bhfuil pdiste ord ceart na  pdiste spdsanna pdiste comharthal  pdiste camdga aithnionn agus pdiste réimse
agus taispeanann brile comharthai  le léardidi i leabhair.  bheith difriiil le comhfhreagairt bhfocal agus é/fag  agus comharthai athfhriotail agus agus paragraif chun  Usdideann an pdiste leathan gndsanna
scileanna clé, costiil le siombailf eile agus  aon le haon idir Iéamh agus clofonn  ceiste chun comharthaf an léitheoireacht réimse gnasanna clé, déanann sé/
ldimhsedla leabhar.  comharthal, I€ann 6 chlé go focail scriofa agus  le ldnstadanna Iéitheoireacht uaillbhreasa chun  a phonct agus clé i gcomhthéacs  si cur sfos orthu,
I6génna, pictidir deas, 6 bhun go focail labhartha, chun a gcuid a phoncu agus an léitheoireacht chun tuiniocht a (lena n-dirftear agus pléann sé/si a
agus focail. barr; leathanach ar  aithnionn litreacha,  léitheoireachta a chun tuiniocht a a phonct agus chur inti. idirstad, leathstad, ~ gcuspdir.
leathanach agus focail, abairtf, phoncd. chur inti. chun tuinfocht a dais, fleiscin, srl.).
aithnfonn pictidiri  ceannlitreacha chur inti. Déanann an péiste
leabhair. agus lanstadanna Fiosraionn agus measunu ar an
agus taispednann pléann an pdiste tionchar a bhionn
clidach, teideal struchtdr abairte ag struchtur
agus Udar leabhair. (abairti simpli, abairte agus

comhshuite, agus gndsanna cld ar an
casta san direamh)  mbrf agus tusicint
agus gndsanna clé  a bhaineann

i dtéacsanna atd |éitheoir' as téacs.
i nGaeilge agus i

mBéarla.
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4. Feasacht
fhdineolaioch agus
fthéinéimeach

Céim 1: Naiondin shoisearacha agus shinsearacha

Tri eispéiris chuf foghlama sprailila ba
cheart go mbeadh pdisti in ann

a

Gniomh an phaiste...

Freagrafonn

an péiste
d'fhuaimeanna,
do rainn agus
d'amhréin a bhfuil
taithf acu orthu.

TA

b
Gniomh an phaiste...

Aithnionn an
péiste fuaimeanna
aitheanta agus
taitnionn sé leo a
bheith ag éisteacht
le rainn do phdistf
agus 4 n-aithris in
éineacht le daoine
eile.

Céim 2: Rang 1agus Rang 2

Tri eispéiris chuf foghlama tarraingteach

ba cheart go mbeadh pdisti in ann

Imirt le fuaimeanna ar nds siollaf, rime,
comhthuaim rime agus féinéimi i bhfocail

Céim 3: Rang 3 agus Rang 4

Tri eispéiris chuf foghlama tarraingteach

ba cheart go mbeadh pdisti in ann

Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Fuaimeanna ar nds siollai, rime, tds fhoghar, foghair deiridh, agus féinéimi i bhfocail labhartha

labhartha, agus iad a aithint. S LO4,S1+2

NA MIONCHEIMEANNA

4
Gniomh an phaiste...

Taitnionn sé leis
an bpdiste bheith
ag comhland linte
atd ar iarraidh as
rainn do phaist/
agus aithnionn
fuaimeanna
litreacha aitheanta.

Tugann an pdiste
aird ar rim agus ar
rithim.

Aithnionn an pdiste
focail mar aonaid
fuaime laistigh
d'abairti.

Léirfonn an péiste
dbaltacht rithim a
bhualadh amach.

d
Gniomh an phaiste...

Aithnionn agus
gineann an
pdiste focail rime
agus aithnionn
tlsfhoghar agus
foghar deiridh.

Déanann an péiste
idirdheald idir dhd
fhuaim & bhéal.

Léirfonn an pdiste
tuiscint ar athruithe
ar fhuaimeanna i
bhfocail.

DUL CHUN

e
Gniomh an phaiste...

Cumascann an
péiste tdsfhoghar
agus foghar deiridh
agus comhaireann,
deighleann,
fuaimnionn agus
cumascann siollaf i
bhfocail labhartha.

Aithnionn an pdiste
fuaimeanna tosaigh,
mednacha agus
deiridh i bhfocail a
bhfuil tri fhéinéim
iontu agus
deighleann agus
cumascann focail
labhartha a bhfuil
dhd, tri, ceithre
agus cuig fhdinéim
iontu.

agus scriofa a aithint.

Compardid a dhéanamh idir fuaimeanna
na Gaeilge, fuaimeanna an Bhéarla agus
fuaimeanna i dteangacha eile.
LO4,53+4

Candinti agus blasanna éagstila a bhionn i
dtéacsanna a aithint agus a phlé.
D 104,53+4

CINN ANN DO GACH PAISTE TRASNA GACH CEIM

f
Gniomh an phaiste...

Comhroinneann
an pdiste focail ina
dtdsfhoghar agus
foghar deiridh

agus athdhéanann
patrtiin agus gripafl
coiteanna litreacha.

Deighleann an
pdiste focail
labhartha aon siolla
agus ilsiollacha go
briathartha ina
bhfoghair aonair:

Scriosann an pdiste
fuaimeanna aonair
agus cuireann
fuaimeanna nua
isteach chun focail
nua a dhéanamh.

Aithnionn an pdiste
patrtin fuaimeanna
consan/gutaf i
siollaf na bhfocal
labhartha.

g
Gniomh an phaiste...

Usdideann an
pdiste siollaf i
bhfocail nua a
chloiseann sé/
si chun deighilt
agus cumasc a
dhéanamh.

Aithnionn an
pdiste gur ann

do thaoilitreacha

i bhfocail dirithe
nach bhfuaimnitear
sa chaint.

h
Gniomh an phaiste...

Briseann an péiste
focail nua ina siollai
le muinin.

Aithnionn an pdiste
fuaimeanna agus
patrdin i bhfocail i
nGaeilge, i mBéarla,
agus i dteangacha
eile agus pléann sé
le daoine eile iad.

i
Gniomh an phaiste...

Briseann an péiste
focail nua ina siollaf
agus Usdideann
eolas ar chonsain
agus ar ghutaf chun
iad a aithint agus a
chumasc 6 bhéal.

Aithnionn an

péiste patrdin i
bhfocail labhartha
agus Usdideann
eolas ar fhocail atd
aitheanta le focail
nua a dheighilt agus
a chumasc.

i
Gniomh an phaiste...

Aithnionn an pdiste
fuaimeanna agus
patriin i bhfocail i
nGaeilge, i mBéarla,
agus i dteangacha
eile agus pléann
sé/sf le daoine

eile iad.

Usdideann an
pdiste an tuiscint
atd aige/aici ar
phatriin agus

ar fhuaimeanna
chun focail in
dbhair éagsula a
dhéanamh amach
(mar shampla:
compardid a
dhéanamh idir
logainmneacha na
hEireann i nGaeilge
agus | mBéarla).

k
Gniomh an phaiste...

Fiosraionn an
pdiste fuaimeanna
agus patrdin i
réimse nios leithne
d'fhocail i nGaeilge,
i mBéarla agus i
dteangacha eile
agus pléann sé le
daoine eile iad.

Usdideann an
pdiste an tuiscint
atd aige/aici ar
fhuaimeanna
agus ar phatrdin
chun focail i
dtéacsannaatd
bunaithe ar dbhair
nd topaic ar leith,
a dhéanamh
amach.
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5. Fdnaic, aithint
focal agus staidéar
ar fhocail

Céim 1: Naionin shoisearacha agus shinsearacha

Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdistf in ann

Céim 2: Rang 1agus Rang 2

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Feasacht foghrafochta bhunisach a

Usdid agus tUs a chur le roinnt straitéisf
aitheanta focal a Usdid agus iad ag léamh
téacsanna ar a leibhéal teagaisc agus leibhéal
neamhspledch. © LO5, 52

Céim 3: Rang 3 agus Rang 4

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Gach litir & aibftir na Gaeilge a ainmnid agus
a thuaimnid.

Patrtiin choitianta litreacha, agus straitéisi
aitheanta focal a Usdid agus iad ag léamh
téacsanna ag a leibhéal teagaisc agus ag

Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Feasacht féineolaiochta agus réimse straitéisi
aitheanta focal a Usdid agus iad ag Iéamh
téacsanna ag a leibhéal teagaisc agus ag
leibhéal neamhspledch.

Cosulachtal agus difriochtaf idir focail agus

a
Gniomh an phaiste...

Aithnionn an pdiste
roinnt comharthal,
siombailf agus focal.

TA

)
Gniomh an phaiste...

Aithnionn an pdiste
roinnt litreacha
6na ainm féin agus
aithnionn roinnt
focal agus I6génna
atd sa timpeallacht
bunaithe ar a
geruth.

Léirmhinionn an
paiste comharthal
agus siombailf thart
timpeall air/uirthi
nach litreacha iad.

leibhéal neamhspledch.

Foghraiocht na Gaeilge a Usdid le linn
léitheoireachta.  LO5, 52

patruin i bhfocail a aithint agus a fhiosr
i dtéacsanna, i sednraf agus i dteangacha
éagsila LOS, 53+4

NA MIONCHEIMEANNA DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEINM

4
Gniomh an phaiste...

Aithnionn agus
ainmnionn an pdiste
litreacha aitheanta
costil leo sin ina
ainm féin agus sa
timpeallacht agus
aithnionn roinnt
focal pearsanta
chomh maith le
focail aitheanta eile.

Nascann an pdiste
comharthaf né
ainmneacha cléite a
bhfuil taithf aige/aici
orthu le rudai né le
daoine.

Aithnionn an pdiste
roinnt costlachtal
agus difrfochtaf idir
péire pictidr/rudai.

d
Gniomh an phaiste...

Aithnionn,
ainmnionn agus
fuaimnionn an
pdiste roinnt
litreacha sa chds
fochtair agus sa
chds uachtair,
agus tosalonn
ar fhéinéim( a
chumasc.

Aithnionn an
pdiste roinnt focal
ardmhiniciochta i
gcomh-théacsanna
aitheanta agus
Usdideann litir nd
dhd, go minic an
chéad cheann agus
an ceann deiridh,
chun focalil eile a
aithint.

Usdideann an péiste
cilnna pictidrtha
chunroinnt focal a
|éamh.

e
Gniomh an phaiste...

Aithnionn agus
fuaimnionn an
péiste gach litir

sa chds fochtair
agus sa chds
uachtair, aithnfonn
fuaimeanna gutal
gearra agus fada,
cumascann féinéimf
agus aithnionn
roinnt patrdn
coiteann litreacha

i gcds na 38/42
bunfhuaim Ghaeilge.

Léann an péiste
réimse focail
ardmhiniciochta
agus |éann abairt’
gearra simpli.

Usdideann an péiste
cilinna & phictidir
agus 6 abairt chun
Iéamh.

f
Gniomh an phaiste...

Aithnionn an pdiste
roinnt déghraf agus
carnchonsan agus
Iéann focail ina
bhfuil fuaimeanna
gutal fada agus gutal
gearra.

Usdideann an
péiste a chuid eolais
ar fhuaimeanna,
amharcfhocail,
patrtin litreacha
agus cidnna én
téacs mérthimpeall
chun focail a léamh
agus Usdideann
roinnt straitéisf
chun focail a aithint
le nios mé muinine.

Tosaionn an pdiste
ag déanamh
idirdheald idir gaolta
litreacha le fuaim in
Tl agusT2.

g
Gniomh an phaiste...

Scriosann, cuireann
isteach agus
ionadaionn an
pdiste litreacha
chun focail a
chruthd agus a
aithint; aithnionn
focail chostila 6
mheascdin dhifritla
litreacha agus léann
réimse focal a
bhfuil déghraif agus
patrdin litreacha
iontu agus roinnt

a bhfuil déghraif
consan agus gutal
fontu.

Usdideann an pdiste
a chuid eolais ar
shiollaf, réamheolas
agus cilinna 6n
gcomhthéacs chun
focail a léamh agus
Usdideann réimse
nios ma straitéisi
chun focail a aithint
go muinineach.

Aithnionn an pdiste
cosulachta idir
gaolta litreacha le
fuaim in T agus T2.

h
Gniomh an phaiste...

Léann an péiste
déghraif, patrdin
litreacha, agus
déghraif consan
agus gutal a

bhionn ag éirf nios
dushlanaf agus
Usdideann scileanna
féineolaiocha go
soldbtha.

Usdideann an pdiste
réimse straitéisf go
soldbtha agus go
muinineach chun
focail a aithint.

Aithnionn an pdiste
roinnt difriochtaf

idir gaolta litreacha
le fuaim T | agus T2.

i
Gniomh an phaiste...

Usdideann an
péiste a chuid
eolais ar sheichimh
litreacha, déghraif,
fréamhfhocail,
siollaf, taoilitreacha,
réimireanna agus
iarmhireanna chun
réimse nios leithne
focal a aithint.

Aithnionn an pdiste

gaolta inT| agusT2.

i
Gniomh an phaiste...

Pléann an pdiste
costlachtaf idir stér
focal i nGaeilge,
i mBéarla agus i
dteangacha eile.

Fiosrafonn agus
pléann an pdiste an
bunus atd le focail i
réimse dbhar.

k
Gniomh an phaiste...

Déanann an pdiste
measUnu ar réimse
leathan straitéisi

a Usdideann sé/sf
chun focail a aithint
i dtéacsanna.

Usdideann an
péiste a eolas

ar theangacha
chun bri a bhaint
as focail, frasal
né téacsannai
dteangacha eile.

Déanann an pdiste
measUnu ar an
Usdid a bhaineann
sé/si as nodanna
comhréire (eolas
an léitheora ar
ghramadach/
struchtdr na
teanga) agus
séimeantacha
(eolas an léitheora
ar fhocail) agus
téacsanna 4 léamh
aige/aici.
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Gae“ge ag aithint gutaf fada ag I€irid tuiscint ar  tusicint ar
agus gutaf gairide. na héagsulachtal na héagsulachtal
idir a chandint féin  idir a chandint féin
Tosafonn an pdiste agus an Caighdedn  agus an Caighdedn
ag ceangal litreach/ i dtéacsanna— i dtéacsanna—
litreacha (graiféimi) maidir le focal, litrid  maidir le focal, litrid
le fuaim - ag dirid agus gramadach. agus gramadach.

ar an litrid simpli/

coitianta i gcds na
38/42 bunfhuaim

Ghaeilge, ag brath
ar chandintf.
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6. Stor focal

Céim 1: Naionin shoisearacha agus shinsearacha

Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdistf in ann

Céim 2: Rang 1agus Rang 2

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Stér focal a shealbht trf éisteacht le téacsanna éagsila agus iad a phlé le daoine eile.

S L1065

TA NA MIONCHEIMEANNA

a b 4

Gniomh an phaiste...  Gniomh an phaiste...
Sealbhaionn an
pdiste stor focal
nua agus é/i ag

Eisteann an pdiste
leis an minteoir ag
fuaimnid focal agus
frésai nua a bhionn
ag teastdil chun
téacsanna a léitear
dd a thuiscint, agus
déanann spraoi

le roinnt acu sa
léitheoireacht
éiritheach agus é/i
d rd aris is arfs eile.

Eisteann an pdiste

le focail agus frsal
nua a seasann téacs
ddibh, munlaithe ag

duine eile. téacsanna a

frdsaf nua a athrd
sa léitheoireacht
éiritheach.

Gniomh an phaiste...

éisteacht le réimse

|éitear os ard agus
déanann focail agus

d e f
Gniomh an phaiste...  Gniomh an phaiste...

Sealbhaionn

an pdiste focail
agus frdsaf nua &
réimse téacsanna
teagaisc agus
neamhspledcha
agus 6n muinteoir
agus labhrafonn
ar an mbr atd
leo. Uséideann an
pdiste roinnt focal
nua mar fhreagairt
ar théacsanna.

Sealbhafonn an
paiste stér focal
nua agus é/i ag
éisteacht leis

an muinteoir ag
fuaimnid focail
agus frdsaf nua
agus |éirfonn roinnt
tuisceana de réir a
chéile.

Sealbhafonn an
péiste focail/frésaf
nua 6 bheith ag
éisteacht leis an
teanga 4 labhairt i
gcomh-théacsanna
difridla agus ag
cainteoirf eile
Gaeilge seachas an
muinteoir.

Gniomh an phaiste...

Usdideann an
pdiste réimse
straitéisi chun focail
nua idtéacsanna

a thuiscint agus

a phlé agus
tuigeann gur féidir
an smaoineamh
céanna a chur in idl
le frdsaf difridila.

Céim 3: Rang 3 agus Rang 4

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Stér focal/teanga nua léitheoireachta a
thuiscint, a shealbhti agus a phlé agus € a
Usdid.

Usdid a bhaint as an gcomhthéacs agus
leideanna sa téacs chun focail nua a thuiscint
agus a shealbhi® LO6,SI

g h i
Gniomh an phaiste... ~ Gniomh an phaiste...

Usdideann an
pdiste focldirl agus
foinsi tagartha eile
chunteacht ar bhr'
focal.

Aithnionn agus
Usdideann an
paiste focail agus
frdsaf nua mar is
cui'i gcomh-
théacsanna éagsuila
agus tosalonn ar
fhocldirf a Usdid
chun teacht ar bhrf

Baineann an pdiste
Usdid mhuinineach
as raon straitéisi

focal. chun focail nua

a thuiscint, lena
Aithnionn an n-dirftear eolas ar
paiste roinnt chomhchiallaigh,
comhchiallach, contrérthachtal
contrdrthachta, agus fréamhfhocail.
réimireanna,
iarmhireanna agus
fréamhfhocal.

Gniomh an phaiste...

Usdideann an
péiste teasdrais
agus foinsf eile

Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Stér focal cuf a shealbhti chun tacd le
tuiscint ar théacs go neamhspledch nd i
bpdirt.

Usdid a bhaint as réimse straitéisf tuisceana
agus eolais chun bri focal/frdsal nua a
dheimhnid agus a phié. © LO6, S2

Comhchiallaigh, frithchiallaigh,
comhainmneacha, iarmhireanna,
tathmhireanna, agus fréamhthocail a aithint i
dtéacsanna agus iad a phlé% LO6,S3+4

DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEIN

j k
Gniomh an phaiste...  Gniomh an phaiste...

Usdideann an
pdiste straitéisi
éagstla chun brf

Aithnionn an pdiste
comhchiallaigh,
comh-ainmneacha,

tagartha chun bri  contrdrthachta, a bhaint as focail i
focal a aimsidi agus  réimireanna, dtéacsanna.

a Usdid trasna an iarmhireanna, agus

churaclaim. fréamhfhocail i

dtéacsanna agus
déanann sé cur
sfos orthu.
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Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdistf in ann

Taithi a fhdil agus freagairt do théacs tri Usdid
a bhaint as gedits agus/né comhra.
S 1075

7. Cuspdir, sednra
agus guth

TA

a b 4

NA MIONCHEIMEANNA

d

Céim 2: Rang 1agus Rang 2

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Tuairimi mar gheall ar théacs a chur in idl trf
Usdid a bhaint as gedits agus/né comhrd.
S o751

DUL CHUN

e

Céim 3: Rang 3 agus Rang 4

Tri eispéiris chuf foghlama tarraingteach

ba cheart go mbeadh pdistf in ann

Taithi' a fhail ar agus freagairt do ghnéithe
aeistéitidla, cruthaitheacha agus samhlaiocha

téacs i réimse sednral. ) LO7,52

f

g

h

Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Freagairt do ghnéithe aeistéitidila,

samhlaiocha agus cruthaitheacha téacs agus

roghanna ar na gnéithe sin a chosaint agus
Udar a thabhairt leo., ® LO7,53

CINN ANN DO GACH PAISTE TRASNA GACH CEIM

j

k

Gniomh an phaiste...  Gniomh an phaiste... | Gniomh an phaiste...

Taitnionn sé leis an
bpéiste a bheith

ag éisteacht le
seanraf difridla
agus cuireann siad
tosaiochtafl agus
tuairimi in idl agus
stigraionn le teanga
i rainn, tomhais,
greanntaiocht,
focail gan bhri agus
amhrdin.

Taitnionn sé leis an
bpéiste a bheith ag
éisteacht le scéalta,
rainn agus danta &
léamh ag daoine
eile agus cuireann
sé/si in idl cé na
cinn is fearr leo.

Aithnionn an
péiste an nasc idir
téacs agus an bhri
atd leis.

Gniomh an phaiste...

Taitnionn sé leis an
bpdiste a bheith ag
éisteacht le sednraf
éagsula agus ag
freagairt ddibh,
lena n-dirftear
téacsanna faisnéise,
agus Usdideann
teanga go sprail
samhlafoch i scéalta
pearsanta.

Léirfonn an pdiste
tuiscint ar chuspdir
na léitheoireachta,
i gcomhthéacs
stgartha mar
shampla.

Gniomh an phaiste...

Taitnionn sé leis an
bpdiste a bheith
ag léamh réimse
scéalta, rann, danta
agus téacsanna
neamhfhicsin

agus tosafonn

ag déanamh
idirdheald idir scéal
agus ddn nd rann.

Gniomh an phaiste...

Taitnionn sé

leis an bpdiste a
bheith ag léamh
réimse leathan
téacsannaficsin
agus neamhthicsin
agus ag cur sios
ar dhifriochtaf
idir scéalta, danta
agus téacsanna
neamhthicsin,
agus Usdideann
teanga go spraiil
samhlafoch

mar fhreagra ar
théacsanna atd
léite.

Gniomh an phaiste...

Tosaionn an pdiste
ag léamh téacsanna
ar mhaithe le
cuspairt ar leith
agus é/i ag aithint
roinnt difriochtaf
idir sednraf, agus
tosafonn ag cosaint
roghanna agus
tuairimf.

Tosaionn an
pdiste ag Usdid
chldr na n-dbhari
dtéacsanna simpli
neamhthicsin chun
eolas a bhailid.

Gniomh an phaiste...

Léann an péiste
téacsanna ar
mhaithe le
cuspair ar leith
agus cosnaionn
roghanna agus
tuairim.

Usdideann an
pdiste liostal

agus léardidf i
dtéacsanna

simpli neamhfhicsin
chun sainfhaisnéis a
bhailid.

Gniomh an phaiste...

Roghnaionn

an pdiste eolas
dbhartha 6

réimse gnéithe

i dtéacsanna
neamhthicsin agus
aithnionn teanga
chorraitheach i
dtéacanna atd léite
aige/aici.

Gniomh an phaiste...

Fiosrafonn agus
pléann an pdiste
bailiocht na
bhfoinsf a Usdidtear
chun téacsanna a
chruthd.

Aithnionn an pdiste
gnéithe a bhionn

i dtéacsanna a
léirionn guth
pearsanta an Udair
agus déanann sé/si
cur sios orthu.

Minfonn an
pdiste an cuspair
a bhionn le
téacsanna agus
pléann sé/si an
cuspair sin.

Fiosrafonn an
pdiste an chaoi
a léirftear cultdr
agus féinidlacht
na hEireann i
dtéacsanna agus
pléann sé/si iad.

Gniomh an phaiste...

Déanann an
paiste measinu
ar bhailiocht
na bhfoinsi a
Usdidtear chun
téacsanna a
chruthd.

Déanann an
pdiste machnamh
agus measunu

ar na gnéithe

i dtéacsannaa
léirfonn guth
pearsanta an Udair.

Fiosraionn an
pdiste an chaoi

a léirftear cultdir
agus féinidlachtal
éagsila i
dtéacsanna agus
pléann sé/sf iad.

Fiosraionn an
pdiste réimse
tuairimi,
peirspictiochtaf
agus cultdir i
sednraf éagstila
agus déanann
measUnu orthu.

Fiosraionn an
pdiste an chaoi a
|éirftear claontacht,
steiréitiopdil,

agus fabhar i
dtéacsanna agus
pléann sé/sf iad.
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8. Freagairt agus
intinn an ddair

Céim 1: Naiondin shoisearacha agus shinsearacha ~ Céim 2: Rang 1 agus Rang 2
Tri eispéiris chuf foghlama spraitila ba

cheart go mbeadh pdistf in ann ba cheart go mbeadh pdistf in ann

TA NA MIONCHEIMEANNA DUL CHUN

a b 4 d e
Gniomh an phéiste...  Gniomh an phaiste... | Gniomh an phaiste... Gniomh an phaiste...  Gniomh an phaiste...

Cuireann in

il smaointe,
mothuchdin agus
tuairimi i leith
téacs, agus tugann
Udar lena dtuairimf
leis an eolas atd ar
féil sa téacs.

Cuireann in il
mothtichdin agus
smaointe faoin
méid atd éite, agus
aithnionn priomh-
smaoineamh an
téacs.

Cuireann in idl i
modhanna éagsila
roinnt mothdichdn
agus smaointe
faoin méid atd léite.

Freagrafonn an
pdiste do réimse
téacsanna.

Freagraionn do
théacs i modhanna
éagsula, m. sh. tri’
Usdid gothal, gothal
gndise, i l&irid
pictidrtha, 6 bhéal.

Tri eispéiris chuf foghlama tarraingteach

Céim 3: Rang 3 agus Rang 4

Tri eispéiris chuf foghlama tarraingteach

ba cheart go mbeadh pdistf in ann

Eisteacht le téacs agus a geuid tuairimi agus
smaointe a roinnt agus a phlé.QQ LO8,SI+2

Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Na tuiscinti éagsula a bhaineann le téacs a

CINN ANN DO GACH PAISTE TRASNA GACH CEIM

f
Gniomh an phaiste...

Aithnionn, le treoir
agus tacafocht,
intinn an Udair, agus
pléann an dearcadh
a léirftear i téacs.

Usdideann fianaise
6n téacs chun tacd
lena dtuairimf f.

g
Gniomh an phaiste...

Cuireann an pdiste
in idl tuairimf
pearsanta faoi
théacsanna agus na
smaointe a léirftear
sna téacsanna.

Aithnionn an pdiste
dearcadh an ddair
a |éirftear i dteacs.

Usdideann fianaise
6n téacs chun tacd
lena dtuairimi.

h

Gniomh an phiste...

Minfonn an péiste
mar a thuigeann
siad téacs

agus an bhria
bhaineann siad as,
ag tabhairt ddar
lena bhfreagairti
go loighcilil, ag
tagairt d'fhianaise
sa téacs, agus ag
plé dearcadh agus
intinn an Udair:

i
Gniomh an phiste...

Léirmhinionn agus
pléann an péiste
téacsanna, ag
déanamh cioradh
ar na modhanna
inar féidir leis an
Udar teanga a Usdid
agus a ldimhsedil
chun éifeacht a
chruthi no chun
dul i ngleic leis an
|itheoir agus chun
dul i bhfeidhm air:

Déanann
athmhachnamh ar
a chéad fhreagairt
do théacs, ag cur
san direamh eolas a
thagann chun solais
i dtéacs ar ball.

j
Gniomh an phaiste...

Cuireann an pdiste
in idl an chiall a
bhaineann sé féin
as téacs.

Aithnionn an

pdiste an tionchar
atd ag féinidlacht
an Udair ar na
teachtaireachtaf atd
4 geurin idl.

Pléann agus
measann an pdiste
dearchthaf agus
teachtaireachtaf ar
an dtopaic chéanna
i dtéacsanna
&agsila.

aithint agus a phié. © LO8,51+2

k
Gniomh an phaiste...

Déanann an pdiste
measUnu ar an
tionchar atd ag
réamheolas agus
féinidlacht an
léitheora ar an
gciall a bhaineann
sé as téacsanna.

Déanann an pdiste
measUnu ar an
geeangal idir intinn
an Udair agus an
sainréim teanga a
roghnaiodh.
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9. Tuiscint

Céim 1: Naiondin shoisearacha agus shinsearacha
Tri eispéiris chuf foghlama spraitila ba

cheart go mbeadh pdistf in ann

Eisteacht leis na sonraf is tdbhachtaf i dtéacs
gearr simpli agus tuiscint a léirid orthd.

| éardidi i dtéacs a Usdid mar dis chun eolas
breise a fhail faoin téacs. Q% LO9,SI1+2

TA

a b 4
Gniomh an phéiste...  Gniomh an phaiste... | Gniomh an phaiste

Léirfonn an
pdiste tuiscint

ar chomhartha,
siombail né téacs
amhadin né nios

Cuireann an pdiste
scéal a |€igh sé/

si nd eispéireas
pearsanta in ord
agus é/f ag Usdid
2-3 mharg, linfocht
ndé mhim.

priomhimeachtaf
in ord agus é/ ag
Usdid lion beag
pictidr.

mé ar mhaithe

le taitneamh né
cuspain praiticidla. tuar faoi scéal i
bhfianaise a bhfui
ar an gclddach
tosaigh agus na
1éardidi taobh

Aimsionn an
pdiste rudaf ar
leith i scéalta

a |éitear déibh
agus freagraionn
go neamh-
bhriathartha agus/
né go briathartha
do rditis agus

do cheisteanna
simpli faoi
phriomhimeacht
nd faoi phriomh-
charachtar.

mdinteoir é agus
linn a Iéite.

i scéal agus é/i ag
éisteacht leis an

si tatail.

Tugann an pdiste

freagra go neamh-
bhriathartha agus/
nd go briathartha

ar scéalta agus
dénta simplf
agus cuireann
agus freagrafonn

ceisteanna faoi na
priomh-imeachtal

agus na priomh-
charachtair.

Cuireann an pdiste

Déanann an pdiste

istigh sula léann an

Déanann an péiste
naisc idir na pointi

muinteoir 4 léamh,
agus baineann sé/

Céim 2: Rang 1agus Rang 2

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Eisteacht le téacs agus na sonraf is
tdbhachtal a thabhairt chun cuimhne.

Usdid a bhaint as eolas cira agus réimse
straitéisf tuisceana chun dul i ngleic le téacs
agus brf a bhaint as le linn a bheith ag obair
ar réimse téacsanna go neamhspledch nd i
bpéirt le dacine cile. D LO9,S1+2

d e f
... Gniomh an phaiste...  Gniomh an phaiste...  Gniomh an pl

Eisteann an pdiste
le scéalta, ddnta
agus téacsanna
faisnéise agus
athinsionn na

Tosafonn an pdiste
ar thabhacht an
eolais a chinneadh

pdiste eolas

agus athinsfonn
priomhphointi scéil

Taispednann an

an struchtdr atd
ar raon sednraf
téacs insinte agus

Céim 3: Rang 3 agus Rang 4

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Sonrai tdbhachtacha i dtéacs a aithint, a
phlé agus a athinsint san ord ceart go
neamhspledch nd i bpdirt le dacine eile.
S 109,51+2

g h
haiste... Gniomh an phaiste... ~ Gniomh an phaiste...
Usdideann an
pdiste teanga &
théacsanna chun
priomhimeachtaf
a athinsint

Tugann an pdiste
achoimre ar na
priomhphointf

6 raon sednrai,
cinneann cé chomh

ar

in ord. priomhphointi nds imeachta agus cuireann tdbhachtach is atd
agus iad in ord go  agus aithnionn priomhshonraf san  siad agus fagann
Tuarann an pointe dirithe. bunsmaoineamh direamh. eolas nach bhfuil

| pdiste an scéal/

topaic bunaithe Leasafonn an pdiste

nd buntéama téacs.

riachtanach ar ldr.
Gineann an pdiste

ar an teideal, tuair i bhfianaise Glacann an pdiste  ceisteanna agus Seicheamhaionn

agus cruthafonn eolais nua agus pairt i bplé sa tugann freagra sé/si na

fomhdnna ina baineann tatail le rang agus é/i ag orthu i réimse priomhphoint,
le intinn agus é/f ag linn dé a bheith ag  tabhairt freagra sednraf, soiléirionn  déanann a

éisteacht le scéalta
nd téacs faisnéise.

éisteacht leis an
agus |éirithe;
cuireann

muinteoir ag léamh
scéil né téacs
faisnéise. Athinsionn an

pdiste 6 bhéal na

ar théacs insinte

ceisteanna, pléann
tuair agus tatail

a chuid freagral mhachnamh ar an
agus tugann

Udar leo trf

eolas, baineann ciall
as agus cuireann
sonraf leis.

ach,

thagairt d'eolas
a sealbhaiodh

Athinsionn an priomhphointf agus soiléirfonn a roimhe sin. Déanann an péiste
pdiste scéalta faisnéise i dtéacs chuid fathanna. neamhaird d'eolas
aitheanta go léiritheach. Uséideann an nach mbaineann
cruinn agus le Baineann an pdiste roinnt le habhar nuair
priomhshonrai agus  Le daoine eile, paiste Usdid as gnéithe téacs a thugann sé/sf

cuireann ceisteanna
faoi imeachtai,

Iéann agus pléann

an pdiste scéalta, simpli’ chun

eagraithe grafacha

ar nés chldr na
n-dbhar agus

freagra ar cheist,
baineann tétail as

carachtair agus dadnta, treoracha priomhphointf a focheannteideal eolas atd aige/aici
sufomh. simplf agus aithint i dtéacsanna  chun priomh- cheana agus luann
téacsanna faisnéise  I€iritheacha. phointi eolais fianaise shonrach
Léirfonn an pdiste  agus léironn i dtéacs a téacs chun a chuid
roinnt tuisceana tuiscint. shainaithint agus freagraf a shoiléirid

ar théacsanna
faisnéise a léann an
muinteoir os ard.

Léirfonn an pdiste
an cumas an

scéal a shamhld

in fomhdnna agus
é/i ag éisteacht

leis trina thuair
agus a thatail a
mhionathrd i rith
an scéil agus trid an
scéal a athinsint.

cuireann sonraf
tacafochta san

agus chun tacl le
tuairim faoi leith.
direamh trf Gsdid

a bhaint as eagraf
grafach cuf.

Baineann an pdiste
Usdid as gnéithe
téacs costiil le
hinnéacsanna chun
priomh-fhirici agus
priomheolas a
aimsid.

Pléann an pdiste
mithuiscint taobh
istigh de théacs.

Usdideann an
pdiste réimse
straitéisf tuisceana
go solibtha
muinineach.

Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Usdid a bhaint as straitéisf tuisceana chun
dul i ngleic le téacs go neamhspledch agus i
bpéirt le daoine eile.  LO9,51+2

NA MIONCHEIMEANNA DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEINM

i j k
Gniomh an phaiste... ~Gniomh an phaiste... Gniomh an phaiste...

Déanann an
pdiste measind
ar an tionchar a
bhionn ag teanga,
gndsanna cld,
fomhanna, stér
focal, foinsf, cur i

Cinneann an Fiosrafonn an
pdiste cé chomh
tdbhachtach is atd
eolas agus tugann
Udar le heolas nach
bhfuil tdbhachtach
a fhdgdil ar lar agus
é/( ag tabhairt
achoimre ar
phriomhphointi né
ar phriomhfhirici.

pdiste an chaoi a
ndéanann foinsi
éagslla 6 na medin
cur sfos ar an scéal
né ar an eachtra
céanna agus pléann
sé/si & le daoine
eile.

lathair, cuttdr; agus
féinidlacht ar an
mbrf a bhaintear
Aithnionn an pdiste  as téacs.
an chaoi a mbionn
tionchar ag teanga,
fomhdnna, agus
stér focal ar an
mbri a bhaintear

Déanann a Tarraingionn an
pdiste eolas 6
fhoinsf agus &

leagain amach

mhachnamh ar
an eolas agus
sintéisfonn é.

as téacs. éagsula le chéile
Léirfonn an péiste agus Usdideann
roinnt tuisceana go  Déanann an sé an t-eolas sin

munlaionn gnéithe chun teacht ar a
teanga, fomhdnna
agus stor focal

an léirmhinid a
dhéantar ar théacs,
agus go bhféadfadh
an éirmhiid sin
bheith éagsiil le
I€irmhinid daocine

pdiste machnamh
ar na straitéisf a
Usdideann sé agus
pdintf eolais 4 lorg
aige/aici.

thuairim féin faoi
dbhair éagsuila.

eile.

Baineann an
paiste Usdid as
gnéithe téacs
lena n-dirftear clé
trom, gluaiseanna,
roghchldir
leictreonacha
agus deilbhini
chun priomhfhiric
a aimsid go
héifeachtach i
réimse sednrai.

Ceistionn an pdiste
gniomhartha agus
seichimh agus
cruinneas an abhair.
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Torthai Foghlama don Léitheoireacht (T2)

Uimhir agus lipéad  Céim 1: Naionain shoisearacha agus shinsearacha ~ Céim 2: Rang 1 agus Rang 2 Céim 3: Rang 3 agus Rang 4 Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann
10. Liofacht agus

Téacsanna atd ag a leibhéal teagaisc agus Téacsanna teagaisc agus téacsanna ag leibhéal neamhspledch a léamh i réimse sednraf ag luas

féincheartu

a

Gniomh an phaiste...

Baineann an pdiste
Usdid as dbhar
Iéitheoireachta.

TA

)
Gniomh an phaiste...

lonramhdlann an
pdiste leabhai agus
glacann pdirt i
ngniomhaiochtaf
gripa le téacsanna
a bhfuil cur amach
aige/aici orthu.

Tosaionn an pdiste

ag leibhéal neamhspledch a léamh agus iad

ag éirf nios cruinne agus nios liofa de réira
chéile® LO10,51+2

NA MIONCHEIMEANNA DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEIN

4
Gniomh an phaiste...

Tuigeann an pdiste
g0 n-insionn

téacs an scéal
céanna gach uair a
leabhair €.

Leanann an
pdiste treo na
|éitheoireachta lena

d
Gniomh an phaiste...

Aithnionn an pdiste
nuair a fhagtar focal
ar lar nd a léitear
micheart é agus
téacs 4 léamh dé/di
a bhfuil a 1&n athrd
ann agus a bhfuil
cur amach aige/aici
air cheana.

e
Gniomh an phaiste...

Bionn luas réastnta
faoin bpdiste

agus €/ ag léamh
patrlin teanga a
thagann anios aris
is arfs eile agus ag
|éamh roinnt focal
atd feicthe aige/aici
cheana.

f
Gniomh an phaiste...

Leanann an

pdiste na focail i
dtéacsanna a Iéann
sé/sf lena shdile.

Léann an péiste
téacsanna ar
leibhéal teagaisc
agus neamhspledch

g
Gniomh an phaiste...

Coimeddann an
pdiste luas réasinta
agus é/( ag léamh
téacs, le tacafocht,
6 phatrin teanga
athrditeacha

nios casta, stor
focal suilaithne,
patriin choiteanna

h
Gniomh an phaiste...

Coimeddann an
pdiste luas réastnta
le téacsanna
indichédaithe

ag Usdid eolas
fénach, stér focal
stilaithne agus
patriin choiteanna
litreacha, agus

Gniomh an phaiste...

Coimeddann an
pdiste luas cuf
agus cruinneas

le téacsanna
neamhaitheanta
nios faide agus
nios casta ag Usdid
mothtchan agus
tuinfochta agus

ag leandint threo shdile agus tugann agus luas maith litreacha agus is annamh a iad ag tarraingt ar
na léitheoireachta  faoi deara na linte  Tosafonn an pdiste  Léann an pdiste faoi, frdsdil agus citinna tdsfhuaime.  chailleann siad réimse de chidinna
lena shdiile agus a |éitear d6/di agus  ag leandint pictidr  téacsannafocal mothd maith in a n-dit. fénacha amhairc

tugann faoi deara é
nuair a chasann an
duine atd ag léamh
an leabhair dé an
leathanach.

duine eile ag léamh
leabhair do/di.

agus focal, agus a
mhéar né uirlis
éigin in Usdid
aige/aici.

ar fhocal agus é/i
ag leandint na
bhfocal lena mhéar
nd le huirlis éigin
agus athléann sé/
sf téacsanna a
bhfuil cur amach
aige/aici orthu

né atd ar leibhéal
neamhspledch le
cabhair 6 léardidi,
ag cur lena liofacht
ar an gcaoi sin.

Ceartaionn an
péiste é/i féin tri
Usdid a bhaint

as leideanna
pictidrtha, fuaime,
amhairc agus
comhthéacs.

Usaid aige/aici agus
tuiscint mhaith &
léiridi aige/aici.

Aithnionn an pdiste
nuair a chailltear
line nd focal agus
ceartaionn &/

féin agus é/f ag
Usdid leideanna
comhréire.

agus comhthéacs
chun an luas a
choimedd nuair
a thagann siad ar
fhocail neamh-
aitheanta.

j

Gniomh an phaiste...

Coimeddann an
péiste luas cuf
agus cruinneas,

le tuiniocht agus
mothlichdin ag
brath ar a lucht
éisteachta agus ar
an sednra atd &
léamh aige/aici.

réasunta agus le tuiscint, agus féin cheartd neamhspleach a dhéanamh. S0 0,S1+2

k
Gniomh an phaiste...

Déanann an
pdiste measunu
ar thuiniocht, ar
mhothichdin agus
ar luas a chuid
léitheoireachta.



Home Page

Progression Milestones — Writing (L1)

F The child experiments with and uses mark-making implements to create shapes and texts. He/she conveys and shares personal experiences and interests through signs, symbols and text.

The child enjoys making marks and shapes using different implements. He/she shares personal experiences and interests through these marks and shapes. The child shares these with others using gestures, sounds

or words.

The child enjoys making letter-like forms and drawings while playing with different implements and materials. He/she shares meaning by naming some features. The child distinguishes between letters and pictures

and recognises some letters in familiar words. He/she writes and interacts with the teacher as scribe, sharing personal experiences.

The child enjoys emergent writing using a variety of implements and shows good muscle control. He/she explains the main messages in their writing. The child uses basic conventions of print, names and sounds
d some letters and uses random strings of letters in writing. Their attempts show some emerging awareness of sounds. He/she uses new oral and reading vocabulary from texts read and writes for particular

purposes and interacts with the teacher as a scribe.

The child continues to write collaboratively with the teacher and begins to write independently about personal experiences and familiar topics. He/she uses some phonetically correct letters and common letter
e patterns and familiar words while using some correct word order; full-stops and spaces in sentences. The child writes some upper and lower case letters legibly as separate letters. He/she reads and discusses their

texts and choses ones for display.

The child creates texts independently in which he/she shares personal experiences and preferences. He/she does this using complete sentences, some vocabulary from texts encountered and vocabulary outside
f his/her personal experience, more print conventions and more phonetically correct spellings. The child begins to select language appropriate for texts for a particular purpose, and works with others during the

writing process.

The child creates texts for different audiences and purposes. He/she writes with increasing independence using a wide bank of vocabulary and basic punctuation.The child gathers information and begins to plan

and edit their work. The child uses visual along with phonetic strategies for spelling and spells a range of high-frequency words with accuracy.

The child creates texts independently for a number of purposes and audiences. He/she thinks about audience and purpose when choosing words, the ideas or information for the texts, and the structure of the

texts. The child uses a variety of tenses, connectives and punctuation marks. The child spells accurately using a wide range of strategies.

The child uses a range of writing genres and writes detailed texts independently for a range of purposes and for different audiences. He/she chooses words, language features and structures to match the text
i purpose, audience and genre.The child plans texts and uses accurate spelling of high-frequency and difficult words, correct punctuation and grammar in texts. The child uses literal and implied meanings in texts

and responds to the work of others, beginning to identify the author’s intent.

The child establishes a voice in their writing and uses creative, aesthetic and imaginative language to create texts in a wide range of genres. The child identifies the topic, purpose and audience for writing tasks and
] generates ideas about more challenging topics through their writing. He/she gathers information to support ideas for writing, using a variety of strategies and a wide range of print and electronic sources. He/she

incorporates feedback into their writing and describes the strategies used in their writing.

The child critically selects sources of information to match intended purposes when creating texts. He/she critically evaluates their writing and reflects on the features of their texts which are specific to their
k own individual voice. He/she critically identifies elements in their writing that need improvement and chooses how to use feedback to produce redrafted pieces of writing in a variety of genres. He/she completes

pieces of writing in a creative and engaging way and presents finished products of writing, justifying the skills used while creating texts.
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Learning Outcomes for Writing (L1)

Number and label Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes

Through appropriately playful learning Through appropriately engaging learning ~ Through appropriately engaging learning ~ Through appropriately engaging learning
experiences, children should be able to experiences, children should be able to experiences, children should be able to experiences, children should be able to
| Engagement Attend to, take part in and have fun Take part in and enjoy writing, across Engage positively and purposefully while creating text in a variety of genres, other languages

mark-making, drawing and writing, languages where appropriate, to
across languages where appropriate, to communicate with others. D TFI, C3

communicate with others. QQ'I'F I,Cl+2

where appropriate, and across the curriculum.

Use writing as a tool to clarify and structure thought and to express individuality.QQTFl ,C4
Recognise themselves as writers, take part
in and enjoy writing, across languages where
appropriate, to communicate with others.

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

texts.

discussing these
with others.

characters further
and using language
creatively and
imaginatively and
sharing these with
others.

images to impact
on a reader; and
discusses and

shares their work.

or individually.

further develops
their own style

of creating text

by working
collaboratively with
peers to create
and develop text in
a variety of genres.

a b 4 d e f g h i ] k

The child... The child... The child... The child... The child... The child... The child... The child... The child... The child... The child...

experiments with ~has fun making enjoys drawings enjoys creating enjoys writing and  enjoys writing enjoys writing in enjoys using enjoys using own examines and evaluates and

and investigates marks and uses and letter-like their own early shares meaning for self-selected a wider range of personal style style of writing discusses personal  critiques own style

mark-making vocalisations or forms and shares  written texts and ~ through reading and different genres, exploring of writing in a in a range of style, purpose, of creating text

implements and gestures to focus meaning through explains the main  and discussing their  purposes with help his/her own style,  range of genres, genres, drawing on  and enjoyment and shares their

surfaces. attention on these.  naming some messages in these.  texts. from basic genre adding detail to elaborating on figurative language  of creating text experience as a
features in their structures. ideas and verbally  details, developing  and creating vivid  collaboratively and/  creator of text

with others.

discusses and
reflects on the
development
and progression
of their skills as
authors to create
more complex
texts.



Learning Outcomes for Writing (L1)
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Number and label Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: fifth and sixth classes
Through appropriately playful learning Through appropriately engaging learning ~ Through appropriately engaging learning ~ Through appropriately engaging learning
experiences, children should be able to experiences, children should be able to experiences, children should be able to experiences, children should be able to
2. Motivation and Choose appropriate tools, content and topics for their own writing and select texts for Evaluate and critically choose appropriate tools, strategies, content and topics to create text
choice sharing with others. QQTFZ, Cl+2+3 in a range of genres across the curriculum for a variety of purposes and audiences.
DTR,C4

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b c d e f g h i
The child... The child... The child... The child... The child... The child... The child... The child... The child...

handles mark- chooses mark- plays with a variety  uses a variety of with increasing chooses from chooses and begins to research  researches and
making implements making implements  of implements and  implements and independence, a wider range refines ideas and and chooses chooses content
and materials to and materials to materials to create  materials to create  chooses a topic of topics and, content for their content to write to write about less
create text. create text of their  texts on a topic of ~ texts on a chosen  and appropriate with support, texts, and selects about less-familiar  familiar topics and
choosing. their choice and topic and selects implements to selects content from a range topics and selects  selects appropriate
selects texts to texts to display. create texts and and different of presentation from a wider range  presentation
share with others. selects texts to presentation formats to share of presentation formats to share
publish and display. ~ formats to share their writing. formats to share their writing.
their writing, their writing.

J
The child...

compares and
selects appropriate
information from
various sources
for the intended
purpose and
audience.

analyses feedback
for use in
redrafting text.

selects the
appropriate genre
for intended
purpose and
audience.

k
The child...

analyses
appropriate
sources of
information and
selects most
relevant source
for the intended
purpose and
audience.

critically selects
appropriate
feedback to
redraft text.

justifies genre
selected to
create text for an
intended purpose
and audience.



Understanding

Learning Outcomes for Writing (L1)

Number and label Stage 1: Junior and senior infants Stage 2: First and second classes
Through appropriately playful learning Through appropriately engaging learning
experiences, children should be able to experiences, children should be able to
3. Conventions of Use basic conventions of print and Use more sophisticated conventions of
print and sentence sentence structure. QQTF} Cl+2 print and sentence structure, and a range
structure of verb tenses and connectives in their

writing. ©TF3, C3+4

Home Page

Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes

Through appropriately engaging learning  Through appropriately engaging learning
experiences, children should be able to experiences, children should be able to

Use increasingly-nuanced print conventions in their independent writing.

Use a variety of simple, compound and complex sentence structures, varying sentence
length to suit the audience, style and tone of their writing.

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b 4 d e f g h i j k
The child... The child... The child... The child... The child... The child... The child... The child... The child... The child... The child...
experiments with  uses signs, symbols  distinguishes distinguishes uses some correct  uses correct word  uses question uses quotation uses commas, uses a wide range  selects and
signs, symbols and text to create  between letters between reading word order, order, sentence marks, basic marks, exclamation  possessive of conventions of justifies
and text to meaning. and pictures. and writing and sentence structure  structure, capitals  connectives, some  marks, some apostrophes, print (for example  appropriate
communicate. writes left to right,  and letters, spaces, and complete correct verb paragraphs, contractions, colon, semicolon, conventions
top to bottom, words, sentences,  sentences. tenses, and begins  connectives and paragraphs, dash, hyphen etc.).  of print and
page by page. full-stops, and to use paragraphs.  different correct compound and sentence
begins to use verb tenses. complex sentences, examines how structure to
capital letters and mostly correct  conventions of aid meaning; to
appropriately. verb tenses. print and sentence  convey a message;
structure aid and to enhance
meaning, conveys  the reader’s
a message, experience.
and enhances
the reader’s discusses
experience. sentence
structure in
recognises English, Irish, and
and compares other languages.

differences in

sentence structure  demonstrates an

in English, Irish,and  understanding

other languages. of the impact
of varying types

uses digital formats  and lengths of

to convey variance  sentences when

in conventions creating text.

of print across

languages (e.g.é, 3,

G, ¢ etc.).



Understanding

Learning Outcomes for Writing (L1)

Number and label

4. Spelling and
word study

Stage 1: Junior and senior infants

Through appropriately playful learning
experiences, children should be able to

Recognise, name and sound letters and
use some correct spellings, drawing on
their sound and letter patterns to try out
invented spelling.

Spell high frequency and high interest words
accurately.

Stage 2: First and second classes

Through appropriately engaging learning
experiences, children should be able to

Use knowledge of letter-sound

correspondences and common spelling

patterns to accurately spell words.

Spell a wide range of high frequency words
accurately and begin to use reference

Stage 3: Third and fourth classes

Through appropriately engaging learning
experiences, children should be able to

Stage 4: Fifth and sixth classes

Home Page

Through appropriately engaging learning
experiences, children should be able to

Analyse how lettersound correspondences, common spelling patterns and meaningful

their writing.

D TF4, C4

materials to check and correct spelling.

B TF4,C24+3

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b C
The child... The child... The child...

creates shapes in creates shapes recognises some

mark making. in markmaking letters in familiar
to communicate words and uses
meaning. these and other
symbols to
represent text.

recalls features/
differences of
pictures and/or
objects.

d
The child...

connects the
letter symbol to
the sound for
some upper- and
lower-case letters,
and uses random
strings of letters
showing emerging
awareness of
letter sounds to
represent text.

understands
the connection
between the
written and the
spoken word.

begins to copy
print.

e
The child...

uses some
phonetically
correct letters,
common letter
patterns and
familiar words.

begins to
distinguish
between short and
long vowel sounds.

recognises
similarities and
differences
between some
letters.

f
The child...

sounds and names
all upper- and
lower-case letters.

uses some correct
consonants

and vowels in
approximate
spellings and
spells some high
frequency and
familiar words
with appropriate
sequencing of
phonemes.

demonstrates

an awareness of
sounds covered
through sounding
out unfamiliar
words while
spelling.

recognises
consonant/vowel
sound patterns in
syllables of spoken
words.

g
The child...

uses digraphs and
letter strings and

a range of familiar
words, draws on
visual memory for
high-frequency
words and begins
to use dictionaries.

begins to
understand that
some words are
spelled differently
from how they are
pronounced.

uses strategies
including
syllabification,
strings and
patterns, and
dictionaries to
spell a wider range
of words and
self-corrects more
often.

understands that
some words are
spelled differently
from how they are
pronounced.

i
The child...

uses a range of
strategies flexibly
to spell unusual
and difficutt words.

j
The child...

identifies and
discusses
similarities and
differences
between words in
different languages.

discusses and
evaluates the
purpose of
standardised
spelling.

analyses and
discusses the
origins of words
from a range of
subject areas.

identifies, explains,
and uses a range
of strategies to
spell unusual and
difficutt words to
create texts.

word parts and roots impact on spelling, using this knowledge to correctly spell words in

Use appropriate reference materials to independently check and correct spelling,

k
The child...

reflects on
sources and
strategies used to
aid spelling and
assesses their use.

discusses
differences
between standard
English in Ireland
and in other
countries.



Understanding

Learning Outcomes for Writing (L1)

Number and label

5.Vocabulary

explores,
investigates and
experiments with
the use of marks
and shapes.

Stage 1: Junior and senior infants

Through appropriately playful learning
experiences, children should be able to

Use a growing range of vocabulary from
their personal experiences and engagement
with text and use language playfully and
creatively in their writing. QQTFS, C2+3

Stage 2: First and second classes

Through appropriately engaging learning
experiences, children should be able to

Use a more sophisticated range of
vocabulary from many sources and explore
the aesthetic, creative and imaginative
dimensions of language in their writing.
Q75,33

Stage 3: Third and fourth classes

Through appropriately engaging learning
experiences, children should be able to

Examine, select and justify appropriate

vocabulary to create text across a range

of genres and other languages where

appropriate for a variety of purposes and

audiences. TFS, C4

Stage 4: Fifth and sixth classes

Home Page

Through appropriately engaging learning

experiences, children should be able to

Examine, select and justify appropriate
vocabulary to create text of increasing
complexity across a range of genres and
other languages where appropriate for a
variety of purposes and audiences.

Evaluate the aesthetic, creative, figurative
and imaginative dimensions of language in

their writing.

Evaluate how vocabulary is used in various
contexts in their writing.

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b 4
The child...

The child... The child...

uses marks

and shapes to
share a personal
experience.

scribe.

uses language from
their personal
experiences and
uses it playfully
and imaginatively
in texts created
with the teacher as

d e f
The child... The child...

uses new
vocabulary and
phrases from texts
read and uses
language playfully
and imaginatively
in texts created
through shared
writing with the
teacher.

uses language from
their personal
experiences,

texts read and

the environment
and uses language
playfully and
imaginatively in
texts created
independently.

The child...

uses language
removed from
their personal
experience and
encountered when
creating texts and
uses this language
imaginatively in
their own texts.

g
The child...

to share an idea

texts, and begins

adjectives and
adverbs.

uses topic-specific
words and phrases

in a particular way,
drawing on a range

of experiences and

to add detail using

h
The child...

intentionally
uses vocabulary
to convey a
specific meaning,
mood, feeling,
using creative
and imaginative
language, drawing
on a range of
experiences and
texts.

i
The child...

selects vocabulary
from a range of
sources and uses
it to extend ideas,
add more detail
and create an
effect, mood or
image, and begins
to use figurative
language so

that a text has a
particular impact
on a reader:

i
The child...

discusses strategies
used to learn and
acquire vocabulary
for use in creating
text.

discusses strategies
used to source
vocabulary
(including
subject-specific
vocabulary) from
a range of sources
to create fictional/
non-fiction texts.

identifies, explains,
and uses creative,
aesthetic, and
imaginative
language to create
texts and discusses
the purpose of
using these aspects
of language in their
texts.

k
The child...

assesses strategies
to source
vocabulary and to
learn and acquire
vocabulary for use
in creating text.

recognises and
appreciates
differences
between
subjective

and objective
language found
in various genres
when selecting
vocabulary to
create text.

recognises
vocabulary which
portrays prejudice,
stereotyping, or
bias and is mindful
of this when
creating text.



Learning Outcomes for Writing (L1)

Home Page

Number and label

6. Purpose, genre,
and voice

Stage 1: Junior and senior infants

Through appropriately playful learning
experiences, children should be able to

Draw and write with a sense of purpose and audience while creating texts in a range of

Stage 2: First and second classes

genres and other languages where appropriate.

Explore and use the typical text structure and language features associated with a variety of

genres.

Through appropriately engaging learning
experiences, children should be able to

Develop an individual voice to share their thoughts, knowledge and experiences.

B TR, Cl4+2+3+4

a b
The child... The child...

uses signs, symbols
or text to share

shares thoughts,
knowledge and
experiences with
others through
markmaking.

experiences.

Stage 3: Third and fourth classes

Through appropriately engaging learning
experiences, children should be able to

Stage 4: Fifth and sixth classes

Through appropriately engaging learning
experiences, children should be able to

understanding of the influence of the audience on their work.

wide variety of genres across the curriculum.

Create text for a wide variety of authentic purposes, demonstrating an increasing

Use, analyse and evaluate the typical text structure and language features associated with a

Use a variety of writing techniques to further develop and demonstrate an individual voice
in their writing, including awareness of dialect.

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

c
The child...

begins to

share thoughts,
knowledge and
experiences for a
particular purpose
and audience using
marks, drawings
and some letters.

d
The child...

writes and draws
for a particular
purpose and
audience while
sharing thoughts,
knowledge and
experiences.

e
The child...

writes for a
wider range of
purposes and
audiences while
sharing thoughts,
knowledge and
experiences.

f
The child...

begins to write

in a range of
genres using a
basic structure
appropriate to a
particular genre,
matching language
to purpose, genre
and audience.

g
The child...

writes in a range
of genres providing
detail, elaborating
on key points and
using appropriate
language while
exploring their
own style.

h
The child...

writes in a range of
genres elaborating

on details and
developing
characters and
ideas further
using appropriate
language and
structure while
exploring their
own style.

i
The child...

writes in a range
of genres using
structure flexibly
to best suit their
intent while using
language creatively
and conveying their
own style.

j
The child...

examines and
discusses the
validity of
information
gathered to create
text.

identifies and
describes features
of their texts
specific to their
own individual
voice.

selects the
appropriate
language register
(including the use
of dialects/accents)
to create texts for
a specific purpose
and audience.

discusses and
explains the
purpose of texts
and how this
impacted on
decisions made

when creating text.

3
The child...

evaluates and
justifies sources
used to create
text.

evaluates and
reflects on
features of their
texts specific

to their own
individual voice.

examines and
evaluates a variety
of opinions,
perspectives, and
cuftures for use in
creating text.

justifies decisions
made while
creating texts for
a specific purpose
and audience.



Home Page

Learning Outcomes for Writing (L1)

Number and label Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes
Through appropriately playful learning Through appropriately engaging learning ~ Through appropriately engaging learning ~ Through appropriately engaging learning
experiences, children should be able to experiences, children should be able to experiences, children should be able to experiences, children should be able to
7.Writing process Use the writing process when creating texts collaboratively or independently. |dentify and evaluate skills and strategies associated with writing as a process and use
and creating text QQTFZ CF3 them to create texts independently and/or collaboratively across a range of genres,

in other languages where appropriate and across the curriculum for a variety of
purposes and audiences. <:QTF7, C4

Use appropriate language to evaluate and discuss revisions and edits to texts created
in a range of genres for a variety of purposes and audiences.

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b 4 d e f g h i ] k
The child... The child... The child... The child... The child... The child... The child... The child... The child... The child... The child...
explores personal  creates text begins to take part uses familiar topics  collaboratively independently independently draws onarange  drawsona evaluates and explains and
experiences and using personal in collaborative as a stimulus for plans texts orally;  plans, sequences plans and gathers ~ of text sources, wider range of assesses feedback justifies feedback
interests through experiences writing with the texts while creating  sequences and and writes texts; information to and begins to use  text sources from others and incorporated to
signs, symbols and  and interests as teacher as scribe.  texts jointly with writes texts with reads and talks create texts with a  graphic organisers  and uses graphic selects relevant redraft text.
text. stimulus. the teacher. other children; about their writing  beginning, middle  to plan writing; organisers to feedback to redraft
reads and talks with the teacher and end; reads composes, proofs  plan independent  text. evaluates and
about their writing.  to check if it and discusses their  and edits to writing; composes, justifies proofing
makes sense and writing, identifying  include feedback. proofs and self- uses proofingand  and editing aids
begins to suggest changes to edits to improve editing aids to used to revise/
simple changes to  improve it. texts. revise/redraft text.  redraft texts.
improve it.
reflects on explains and
strategies and skills  justifies strategies
used during the and skills used
writing process during the writing

and assesses their  process.
effectiveness.
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Learning Outcomes for Writing (L1)

Number and label

8.Response and
author's intent

Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes

Through appropriately playful learning Through appropriately engaging learning ~ Through appropriately engaging learning  Through appropriately engaging learning
experiences, children should be able to experiences, children should be able to experiences, children should be able to experiences, children should be able to
Share the meaning of their own texts Elaborate on the meaning of their own Examine and critically reflect on their own intent and influences as authors.

and demonstrate understanding through writing and discuss the texts of others

responding to the texts of others. showing an emerging recognition of the Discuss and evaluate others'interpretation of their texts.

DTR8,CIH2 author's intent D TF8, C3+4

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b 4 d e f g h i j k
The child... The child... The child... The child... The child... The child... The child... The child... The child... The child... The child...
uses a form gives meaning talks about their talks about and uses more discusses their shares their work ~ verbally discusses,  shares their compares their evaluates the
of expression to marks made own texts and uses more detailed  elaborate drawings own work giving with others, explains and reasons for use of  own intention influence of their
to convey the by self. begins to respond  drawings in their to share detail and  reasons for elaborating on connects with particular words/  as authors own culture and
meaning of marks to others' texts own texts and identifies simple, selection of topic  details. characters created  phrases used with others’ identity (as well
made. responds to marks  through talk, marks  gives more detail explicit pieces of and content. in their own for effect/mood/ interpretation of as cultures in
made by others. and drawings. in responses to text in response to responds to the stories in greater impact. their text. their community
others' texts. specific questions.  discusses the work  work of others, detail. and outside their
of others relating  discussing main interprets main recognises the community) when
shares a personal it to familiar points raised in discusses messages being influence of an creating texts.
interpretation of experiences. greater depth and  characters and conveyed in the author’s culture
another person’s relating it where key events in work of others and identity on assesses the link
text. relevant to their the stories of and infers author's  messages being between the
own experiences.  others, predicting  reason for these. conveyed. author’s intent
and inferring and the language
characters’ examines and register language
motives for key investigates a register chosen.
actions. variety of methods
and styles to
portray the

authors’ message
and intent.
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Learning Outcomes for Writing (L1)

Number and label Stage 1: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth classes Stage 4: Fifth and sixth classes

Through appropriately playful learning Through appropriately engaging learning ~ Through appropriately engaging learning ~ Through appropriately engaging learning

experiences, children should be able to experiences, children should be able to experiences, children should be able to experiences, children should be able to
9.Handwritingand ~ WWrite upper- and lower-case letters as Write legbly and fluently in a chosen script ~ Write legibly and fluently in a chosen script  Select, justify, and recommend appropriate
presentation separate, flowing letters and present texts and present texts in a range of formats. using a personal style and present textsina  writing and presentation styles to create

in a range of formats. DTr0,C3 range of formats. ©TF9, C4 and present texts in a range of formats.

PROGRESSION STEPS ARE FOR ALL CHILDREN ACROSS ALL STAGES

a b 4 [ e f g h i i k

The child... The child... The child... The child... The child... The child... The child... The child... The child... The child... The child...

explores mark- uses mark-making  uses some muscle  uses good muscle  writes some writes most upper-  writes legibly and  fluently using writes legibly and  examines discusses and

making implements  implements and control to make control. upper- and lower-  and lower-case fluently using separate letters. fluently in a chosen  and discusses has fun with

and surfaces. surfaces to present letter-like forms. case letters legbly letters as separate  separate letters. script. presentation alphabets and
texts in a range of writes some upper- and as separate letters. presents text for a styles, strategies scripts associated
formats. and lower-case letters. presents textina  variety of purposes presents text in and formats when  with different

letters. variety of formats.  and audiences. a creative and creating texts. languages.

engaging way for a
variety of purposes
and audiences.
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Mérchéimeanna Dul chun Cinn don Scribhneoireacht (T2)

Baineann an pdiste triail agus Usdid as uirlisi déanta marcanna chun cruthanna agus téacsanna a chruthd. Cuireann sé/si eispéiris phearsanta agus rudai a bhfuil suim acu féin iontu in idl, agus roinneann iad, trf

a
chomharthai, tr shiombailf agus tri théacs.
b Taitnionn sé leis an bpdiste marcanna agus cruthanna difridla a dhéanamh ag Usdid uirlisi difridla. Comhroinneann sé/sf taithi agus suimeanna pearsanta tri na marcanna agus na cruthanna sin. Comhroinneann an
pdiste iad sin le daoine eile ag Usdid gothal, fuaimeanna né focal.
Taitnfonn sé leis an bpdiste a bheith ag déanamh foirmeacha ar néds litreacha agus linfochtal agus iad ag stigradh le huirlisi agus le habhair dhifridla. Comhroinneann sé/si bri tri roinnt gnéithe a ainmnid.
4 |dirdhealaionn an pdiste idir litreacha agus pictitir agus aithnitear roinnt litreacha i bhfocail choiteanna. Scriobhann agus idirghniomhaionn sé/si, ag comhroinnt taithi phearsanta, agus an muinteoir ag feidhmid mar
scrfobhaf.
Taitnionn scribhneoireacht thabhraitheach leis an bpdiste agus iad ag Usdid acraf éagsula agus ag taispedint smacht maith ar na matain. Minfonn sé/si na priomhtheachtaireachtaf ina gcuid scribhneoireachta.
d Usdideann an pdiste bunghnasanna cld, ainmnitear agus fuaimnionn roinnt litreacha agus Usdidtear teaglamaf randamacha litreacha sa scribhneoireacht. Léirionn eolas ar na fuaimeanna atd clidaithe sna hiarrachta.
Usdideann sé/si focldir nua 6 théacsanna a léitear agus scriobhann ar son cuspdirf ar leith agus bionn ag idirghniomhd leis an muinteoir mar scriobhaf.
Leanann an pdiste ag scriobh i gcomhar leis an mdinteoir agus tosaftear ag scriobh go neamhspledch faoi thaithi phearsanta agus faoi thopaici coiteanna. Usdideann sé/si roinnt litreacha até ceart 6 thaobh na
[ bhfuaimeanna de agus patruin choiteanna litreacha agus focail aitheanta le linn déibh roinnt ord ceart focal, lanstadanna agus spdsanna a Usdid in abairti. Scriobhann an pdiste roinnt litreacha cds uachtair agus cds
fochtair go hinléite mar litreacha reatha scartha. Léann agus pléann sé/si a dtéacsanna agus roghnaitear cinn le cur ar taispedint.
Cruthafonn an pdiste téacsanna ina gcomhroinneann sé/sf taithi agus roghanna pearsanta. Déanann an péiste € sin le habairti iomldna, roinnt den fhocldir ar thdinig sé/si trasna air i dtéacsanna agus le foclir taobh
f amuigh dd eispéireas féin, nios mé gndsanna clé agus nios mé litrid ceart agus léirftear eolas ar na fuaimeanna/fénaicf atd clidaithe. Tosaionn sé/si ag roghnu teanga a oireann do théacsanna ar son cuspdir ar leith,
agus oibrionn le daocine eile le linn phrdiseas na scribhneoireachta.
Cruthafonn an pdiste téacsanna d'éisteoir( difridla agus do chuspdirt difridila. Scriobhann sé/si'le nfos mé neamhspledchais ag Usdid stér leathan focldra agus poncafocht bhundsach. Bailionn an péiste eolas, tosaitear
g ag pleandil a gcuid oibre agus & cur in eagar: Usdideann an péiste straitéisi amhairc mar aon le heolas ar fhuaimeanna na Gaeilge chun focal a litrid agus litrfonn réimse d'fhocail ardmhiniciochta go cruinn.
Cruthafonn an péiste téacsanna go neamhspledch do roinnt cuspdiri agus pobal éisteachta. Usdideann an pdiste réimse seanraf scriofa. Cuimhnionn sé/si ar an lucht éisteachta agus ar an gcuspdir nuair a bhionn
h focail, smaointe né eolas & roghnui aige/aici do na téacsanna, agus struchtdr na dtéacsanna & roghnt. Usdideann an pdiste aimsiri, nascaigh agus comharthaf poncaiochta éagstila. Léirionn an pdiste eolas ar struchtdr
agus rialacha na Gaeilge maidir le fuaimeanna, patrdin agus gramadach. Litrfonn an pdiste go cruinn ag Usdid réimse leathan straitéisf.
Usdideann an pdiste réimse sednraf scriofa. Cruthaionn an péiste téacsanna go neamhspledch do roinnt cuspdirf agus pobail éisteachta. Cuimhnionn sé/sf ar an lucht éisteachta agus ar an gcuspdir nuair a bhionn
. focail, smaointe né eolas do na téacsanna, agus struchtdr na dtéacsanna 4 roghnui. Usdideann an péiste aimsirf, nascaigh agus comharthal poncaiochta éagstla. Litrionn an pdiste go cruinn ag Usdid réimse leathan
1
straitéisi. Litrionn an pdiste go cruinn ag Usdid réimse leathan straitéisi. Léirflonn an pdiste eolas ar bhunfhuaimeanna agus na litrithe malartacha d'fhuaimeanna na Gaeilge sa scribhneoireacht chomh maith le
hathruithe gramadar, eolas ar na gutaf agus patriin choitianta.
Tagann an padiste ar a nguth féin ina gcuid scribhneoireachta agus baineann Usdid as teanga chruthaitheach, aeistéititil agus shamhlaioch chun téacsanna a chruthd i réimse leathan sednraf. Sainaithnionn an pdiste an
. topaic, an cuspdir agus an lucht léitheoireachta le haghaidh tascanna scribhneoireachta agus gineann smaointe faoi thopaici nios ddshldnaf trina gcuid scribhneoireachta. Bailfonn sé/sf faisnéis chun tacd le smaointe
) le haghaidh scribhneoireachta agus é/i ag Usdid éagsulacht straitéisi agus réimse leathan foinsi cl6 agus leictreonacha. Baineann sé/sf leas as aiseolas agus iad ag scriobh agus déanann cur sios ar na straitéisi a d'sdid
siad ina gcuid scribhneoireachta.
Agus é/ ag cruthd téacsanna, roghnaionn an pdiste foinsi faisnéise go grinn chun dul in oiridint do na cuspdirf atd beartaithe. Measann sé/si a gcuid scribhneoireachta go grinn agus déanann machnamh ar na
K gnéithe dd gcuid téacsanna a bhaineann go sonrach lena nguth aonair féin. Sainaithnionn sé/si go grinn gnéithe da gcuid scribhneoireachta ar gd feabhas a chur orthu agus roghnaionn cén chaoi le haiseolas a Usdid

chun sleachta scribhneoireachta athdhréachtaithe a chruthd i sednraf éagsula. Cuireann sé/si piosai scribhneoireachta i gerich ar bhealach cruthaitheach a tharraingionn aird na léitheoir agus cuireann sleachta

scribhneoireachta criochnaithe i ldthair; agus tugann Udar leis na scileanna a Usdideadh agus é/f ag cruthui téacsanna.



Torthai Foghlama don Scribhneoireacht (T2)
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Uimhir agus lipéad

I Rannphdirtiocht

Céim 1: Naiondin shoisearacha agus shinsearacha

Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdistf in ann

Taitneamh a bhaint as marcanna agus
linfocht a dhéanamh agus a gcuid
scribhneoireachta ag teacht chun cinn.

SNTIRY

a

Gniomh an phaiste...

Baineann an péiste
triail as uirlist
déanta marcanna
agus as dromchlal

agus fiosrafonn iad.

TA

)

Gniomh an phaiste...

Bfonn spraoi

ag an bpdiste

ag déanamh
marcanna agus
Usdideann sé/sf
gotha, fuaimeanna
n6 focail chun aird
a dhirid orthu sin.

Céim 2: Rang 1agus Rang 2

Tri eispéiris chuf foghlama tarraingteach

ba cheart go mbeadh pdisti in ann

Pdirt a ghlacadh sa scrbhneoireacht

phdirteach, agus taitneamh a bhaint aisti.

S YTeIRY

NA MIONCHEIMEANNA DUL CHUN

c
Gniomh an phaiste.

Taitnionn leis an
bpdiste pictitir
agus foirmeacha
ar nés litreacha
a chruthd agus
comhroinneann
sé/sf bri trf roinnt
gnéithe ina chuid
téacsanna a
ainmnid.

d

... Gniomh an phaiste...

Taitnionn sé

leis an bpdiste

a théacsanna
scriofa luatha
féin a chruthd
agus minionn sé/
sf na priomh-
theachtaireachtaf
iontu sin.

e
Gniomh an phaiste...

Taitnionn
scribhneoireacht
leis an bpdiste agus
comhroinneann sé/
sf brf trina chuid
téacsanna a léamh
agus a phlé.

Céim 3: Rang 3 agus Rang 4

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

lad féin a aithint mar scribhneoirf, pdirt a
ghlacadh i scnbhneoireacht agus taitneamh
a bhaint aisti, chun cumarsdid a dhéanamh

Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Taitneamh a bhaint as téacsanna a chruthd
chun cumarsdid a dhéanamh le daoine eile.
Dearcadh dearfach agus cuspdiri éagsila

le daoine eile. % LO| ,S2

f

Gniomh an phaiste...

Taitnionn
scribhneoireacht
leis an bpdiste le
haghaidh cuspdir
féin-treoraithe
agus éagsila
agus le cinamh
6 bhunstruchtdir
sednra.

g
Gniomh an phaiste...

Taitnionn sé leis an
bpéiste a bheith
ag scriobh i réimse

nios leithne sednrai,

taiscéaladh a
dhéanamh ar a stil
féin, ag cur sonraf
le smaointe agus
na smaointe sin a
phlé le daoine eile.

h
Gniomh an phiste...

Taitnionn sé

leis an bpdiste a
bheith ag dsdid

stil phearsanta
scribhneoireachta

i réimse sednraf, ag
tabhairt tuilleadh
sonrai, ag déanamh
tuilleadh forbartha
ar charachtair agus
ag Usdid teanga go
cruthaitheach agus
go samhlaitheach,
agus iad d roinnt le
daoine eile.

a bheith ag paisti agus iad ag cur a gcuid
smaointe in idl i réimse sednraf.

Scribhneoireacht a Usdid chun smaointe a

shoiléirid, agus chun a bhféinidlacht a
churin idl. % LO1,53+4

i
Gniomh an phaiste...

Taitnionn sé leis
an bpdiste a stil
scribhneoireachta
féin a dsdid i
réimse sednraf, ag
tarraingt ar theanga
fhathchiallach
agus ag cruthd
fomhdnna
gléineacha chun
dul i bhfeidhm

ar an léitheoir,
agus pléann agus
comhroinneann a
chuid oibre.

CINN ANN DO GACH PAISTE TRASNA GACH CEIM

j

Gniomh an phaiste...

Fiosrafonn agus
pléann an péiste
a stil féin, cuspdir
an téacs agus

an taitneamh a
bhaineann daocine
as téacs a chruthd
go neamhspledch
agus/nd le daoine
eile.

Oibrionn an
pdiste le daltaf eile
chun téacsanna a
chruthd i réimse
sednraf agus chun
tuilleadh forbartha
a dhéanamh ar a

stil phearsanta féin.

k
Gniomh an phaiste...

Déanann an pdiste
measiny ar a

stil phearsanta
mar (dar agus
roinneann an taith
atd aige/aici ar
chruthd téacs le
daoine eile.

Pléann an pdiste
an fhorbairt

atd tagtha ar a
chuid scileanna
mar ddar chun
téacsanna nios
casta a chrutht
agus déanann sé/
si machnamh ar
an fhorbairt agus
ar an dul chun
cinn sin.
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2. Inspreagadh
agus rogha

Céim 1: Naionin shoisearacha agus shinsearacha

Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdistf in ann

| gcomhphdirt leis an minteoir, linfochtal nd
a geuid scribhneoireachta atd ag teacht chun
cinn a phlé le dacine eile. ® LO2,SI1+2

Céim 2: Rang 1agus Rang 2

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

| gcomhphdirt leis an minteoir; uirlisi cuf' a
Usdid agus topaic agus dbhar a roghnd chun
téacs pdirteach a chumadh agus a roghnu le

Céim 3: Rang 3 agus Rang 4

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Rogha a dhéanamh maidir le topaic, dbhair,
uirlisi cuf don scribhneoireacht phairteach
nd neamhspledch. Téacsanna a roghnd le

a
Gniomh an phaiste...

Laimhsedlann an
péiste uirlisi déanta
marcanna agus
dbhair chun téacs a
chruthd.

roinnt le daoine eile.  LO2,51+2

roinnt le daoine eile. © LO2,51+2

Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Uirlisf, straitéisi agus dbhar a mheas agus
a roghnu chun téacs a chruthd i réimse
sednral © 102, 53+4

TA NA MIONCHEIMEANNA DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEINM

b

Gniomh an phaiste...

Usdideann an
pdiste gothal,
fuaimeanna né
focail chun aird

a dhirid ar na
téacsanna is fearr
leo a chruthaigh
siad féin.

C

Gniomh an phaiste...

Bionn an péiste
ag stigradh le
huirlisf agus le
habhair éagsila
chun téacsanna
a chruthd ar a
rogha topaice agus
roghnaionn na
téacsanna atd le
roinnt le daoine
eile.

d
Gniomh an phaiste...

Usdideann an
pdiste uirlisi agus
dbhair éagsula
chun téacsanna

a chruthd ar
thopaic roghnaithe
agus roghnaionn
téacsanna le cur ar
taispedint.

e
Gniomh an phaiste...

Le neamhspledchas
atd ag méadu,
roghnafonn an
pdiste topaic

agus uirlis cuf
chun téacsanna

a chruthd agus
roghnafonn
téacsanna le foilsid
agus le cur ar
taispedint.

f
Gniomh an phaiste...

Roghnaionn an
pdiste 6 réimse
nios leithne topaicf
agus, le tacaiocht,
roghnaionn dbhar
agus formdid
éagsula cur i lathair
chun a chuid
scribhneoireachta a
chomhroinnt.

g
Gniomh an phaiste...

Roghnaionn agus
beachtafonn an
pdiste smaointe
agus dbhar dd
théacsanna, agus
roghnaionn
réimse formdidf
cur i lthair

chun a chuid
scribhneoireachta a
chomhroinnt.

h
Gniomh an phaiste...

Tosafonn an pdiste
ar thaighde agus
roghnaionn dbhar
chun scriobh

faoi thopaici
neamhaitheanta
agus roghnaionn 6
réimse nios leithne
formaidi cur i
l4thair chun a chuid
scribhneoireachta a
chomhroinnt.

i
Gniomh an phaiste...

Déanann an

pdiste taighde

agus roghnaionn
dbhar chun scriobh
faoi thopaici
neamhaitheanta,
agus roghnafonn
formdidf cuf cur i
lathair chun a chuid
scribhneoireachta a
chomhroinnt.

j
Gniomh an phaiste...

Déanann an pdiste
compardid idir
foinsi eolais éagsula
agus roghnafonn an
fhoinse is feildinal
don chuspdir

agus don lucht
éisteachta/léite.

Déanann an pdiste
anailis ar aiseolas
chun athdhréachtud
a dhéanamh ar a
théacs.

Roghnafonn an
pdiste an sednra
cuf don chuspdir
agus don lucht
éisteachta/léite.

k
Gniomh an phaiste...

Déanann an péiste
measUnu ar roinnt
foinsi eolais agus
roghnafonn sé an
fhoinse is feilidinal’
don chuspdir
agus don lucht
éisteachta/léite.

Déanann an péiste
anails ar aiseolas
agus roghnafonn
sé an

t-aiseolas is
feilidnal chun
athdhréachtd a
dhéanamh ar a
théacs.

Tugann an pdiste
Udar leis an sednra
a roghnaionn

s€ agus téacs &
chruthd aige/

aici ar mhaithe le
cuspair agus lucht
éisteachta/léite
éagsula.
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Uimhir agus lipéad  Céim 1: Naionain shoisearacha agus shinsearacha ~ Céim 2: Rang 1 agus Rang 2 Céim 3: Rang 3 agus Rang 4 Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Gndsanna an chlé a aithint. % LO3, S| Roinnt abairtf gearra iomldna a scriobh le Struchtur abairte agus gndsanna clé cui' a Usdid a bhaint as struchtdir abairte, aimsin’
Usdid agus iad ag cumadh téacsanna i bpairt
le dacine eile né go neamhspledch.

31039

3. Struchtdr abairte
agus gndsanna cld tacalocht, ag baint Usdid as gndsanna an chld.

S 1035

cearta na mbriathra, agus nascfhocail ina
geuid scribhneoireachta i sednraf éagsula.
103,52

CINN ANN DO GACH PAISTE TRASNA GACH CEIN

TA NA MIONCHEIMEANNA DUL CHUN

a
Gniomh an phaiste...

Baineann an pdiste
triail as comharthaf,
as siombailf agus

as téacs chun
cumarsdid a
dhéanamh.

)
Gniomh an phaiste...

Usdideann an
pdiste cruthanna
agus iad ag
tarraingt marcanna
chun cumarsaid a
dhéanamh.

C

Gniomh an phaiste...

Déanann an
pdiste idirdheal
idir litreacha agus
pictidir

d

Gniomh an phaiste...

Déanann an pdiste
idirdheald idir
léitheoireacht agus
scribhneoireacht
agus scriobhann

6 chlé go deas,

& bhun go barr,
leathanach ar
leathanach.

e
Gniomh an phaiste...

Uséideann an
pdiste ord ceart
na bhfocal cuid
den am, struchtur
abairte agus
litreacha, spdsanna,
focail, abairtf

agus ldnstadanna
agus tosafonn ar
cheannlitreacha a
Usdid go cui.

Aithnionn an pdiste
go bhfuil tréithe ar
leith i scriobh na
Gaeilge, sinti fada,
séimhid, urd srl.

f g
Gniomh an phaiste...

Usdideann an
pdiste ord ceart
na bhfocal,
struchtdr abairte,
ceannlitreacha agus
abairti iomldna.

Gniomh an phaiste...

Usdideann an
pdiste comharthaf
ceiste, bunnascaigh,
an aimsir cheart
den bhriathar

cuid den am,

agus tosaionn ar
pharagraif a Usdid.

h

Gniomh an phaiste...

Usdideann an
pdiste comharthal
athfhriotai,
comharthal
uaillbhreasa,
roinnt paragraf
agus nascaigh
agus Usdideann

an aimsir cheart
den bhriathar nios
minice.

i
Gniomh an phaiste...

Usdideann an
pdiste straitéisi
éagslla go soldbtha
chun focail
neamhchoitianta
agus dheacra a
litrid.

j
Gniomh an phaiste...

Usdideann an
pdiste réimse
leathan gndsanna
clé (ina measc,
idirstad, leathstad,
dais, fleiscin srl.).

Fiosrafonn an
pdiste an chaoi a
geuidionn gndsanna
cld agus struchtir
abairte linn ciall

a bhaint as téacs
agus teachtaireacht
a churin idl.

Aithnionn an pdiste
go bhfuil difrfochtal
idir struchtdr na
Gaeilge, struchtdr
an Bhéarla, agus an
struchtdr a bhionn
i dteangacha eile.

Léirionn an pdiste
go dtuigeann sé go
bhfuil difriochtaf
idir gndsanna cl6 i
dteangacha éagstila
agus leas & bhaint
aige/aici as uirlis
digiteacha

(msh., &6, G,
ésrl.).

k
Gniomh an phaiste...

Roghnaionn an
pdiste gndsanna
clé agus struchtdr
abairte cuf chun
go geuideoidh

sé le daoine

ciall a bhaint as
téacs agus chun
teachtaireacht a
chur in idl.

Tugann an pdiste
minid agus ddar
leis na roghanna
sin.

Déanann an pdiste
plé ar struchtdr
abairte na Gaeilge,
an Bhéarla agus
teangacha eile.

Léirfonn an pdiste
go dtuigeann

sé an tionchar

a bhionn ag
cinedlacha éagsila
abairte (cinedl
abairte agus fad
na habairte) ar an
téacs a bhionn 4
chruth aigefaici.
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4. Litrid agus
staidéar ar thocail

Tréithe Breise —
Gaeilge

Céim 1: Naionin shoisearacha agus shinsearacha Céim 2: Rang 1agus Rang 2 Céim 3: Rang 3 agus Rang 4

Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Usdid a bhaint ina gcuid scribhneoireacht
phdirteach as stér focal atd 4 fhorbairt acu
trina dtaith phearsanta agus trf dhul i ngleic
le téacs. LO4,S2

Litreacha & aibftir na Gaeilge a aithint, a
ainmnid, agus a thuaimnid.

Usdid a bhaint as roinnt litrithe chirt, ag
tarraingt ar an eolas atd acu faoi phatrtin
fuaime agus patrdin litreacha.

TosU ar thuiscint a [éiriti ar athruithe
gramadar agus iad a Usdid i bhfrdsal
coiteanna ina gcuid scribhneoireachta.
LO4,S2

TA NA MIONCHEIMEANNA DUL CHUN
a b 4 d e f g h
Gniomh an phaiste... ~ Gniomh an phaiste... ~Gniomh an phaiste... Gniomhan phaiste... Gniomh an phaiste... Gniomh an phaiste... ~Gniomh an phaiste... = Gniomh an phaiste...
Cruthaionn Usdideann Aithnionn an pdiste ~ Ceanglaionn an Usdideann an Fuaimnionn agus Usdideann an Usdideann an
an pdiste an péiste roinnt litreacha i péiste an litir leis péiste roinnt ainmnionn an paiste déghraif agus pdiste straitéisi lena
cruthanna agus cruthanna agus bhfocail atd feicthe  an bhfuaim i gcds litreacha atd ceart  pdiste gach litir teaglamaf litreacha  n-dinftear siolld,
iad ag déanamh é/i ag déanamh aige/aici cheana roinnt focal sa 6 thaobh na sa chds uachtair agus réimse teaglamaf agus

marcanna. marcanna. focal aitheanta,
tarraingfonn ar

amharc-chuimhne

bhfuaimeanna de,
patriin choitianta
litreacha agus focail
aitheanta.

agus Usdideann iad
sin agus siombailf
eile chun téacs

a léirid.

chés uachtair agus
sa chds fochtair,

agus sa chds
fochtair, Usdideann
roinnt consan

agus gutal cearta

i neaslitrid agus
litrfonn roinnt focal
ardmhiniciocha
agus aitheanta.

patruin agus focldir’
chun réimse nios
leithne focal a

litriéi agus déanann
féincheartu nios
minice.

Usdideann slabhraf
randamacha
litreacha agus
tosafonn ag l€irid
tuiscint éiritheach
ar fhuaimeanna

le haghaidh focal
ardmhiniciochta
agus tosalonn ag
Usdid focldirf.

Tugann an pdiste
chun cuimhne
gnéithe/difriochtal
a bhaineann le

Tosaionn an pdiste
ar idirdheald

a dhéanamh Tuigeann an pdiste

na litreacha chun idir fuaimeanna Tosaionn an pdiste  go litrftear roinnt

pictidir agus/nd téacs a léirid. gutaf fada agus Taispednann an ag tuiscint go focal ar bhealach
rudaf. fuaimeanna gutaf péiste go bhfuil litrftear roinnt focal ~ atd éagsdil
Tuigeann an pdiste  gearra. feasacht acu ar ar bhealach atd leis an gcaoi a

fhuaimeanna a bhfuaimnitear iad.
clidaiodh, nuair

a fhuaimnionn

an ceangal idir an
focal scriofa agus
an chaint.

éagslil leis an gcaoi
Aithnionn an pdiste a bhfuaimnitear iad.
difrfochtal agus
coslachta idir

litreacha éagstla.

siad litreacha na
bhfocal a bhionn &
litrid acu.

Tosafonn an pdiste
ar chlé a chdipeil.

Léirfonn an
péiste nios mé
eolais ar na
bunfhuaimeanna.

Gniomh an phiste...

Usdideann an
pdiste straitéisi
éagslla go soldbtha
chun focail
neamhchoitianta
agus dheacra a

litridi.

Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Réimse focail ardmhiniciochta a Iitriti go
cruinn agus straitéisf litrithe a Usdid chun
focail neamhaitheanta a litrid.

Abhair thagartha a Uséid go neamhspledch
chun litrithe a cheartd agus a sheicedil

A aithint go n-athraionn focail Ghaeilge
uaireanta de réir chomhthéacs na gramadaf
(séimhid, urd, uimhir iolra, tuiseal ginideach).

Cosulachtal agus difriochtaf idir focail agus
patrdin litreacha i dteangacha (Gaeilge,
Béarla agus teangacha eile) agus i sednral
éagstla a aithint. LO4, S3+4

CINN ANN DO GACH PAISTE TRASNA GACH CEIM

j k
Gniomh an phaiste... ~ Gniomh an phaiste...

Aithnionn an pdiste
costilachtaf agus
difrfochtaf idir
focail i dteangacha
éagsula agus pléann
sé na gnéithe sin le
daoine eile.

Déanann an pdiste
machnamh ar na
foinsi agus ar na
straitéisi a d'tsdid
sé chun focail a
litrii agus déanann
sé meastind ar

na foinsf agus na
Pléann an paiste straitéisf sin.
an fheidhm atd le
caighdedn litrithe
agus déanann sé

Fiosrafonn an
pdiste an chaoi

measUnd ar an ar cuireadh
bhfeidhm sin. caighdedn oifigidil
na Gaeilge le

Fiosrafonn agus
pléann an pdiste
bunus na bhfocal i
réimse dbhar.

chéile agus pléann
sé an aidhm atd le
Caighdedn Offigidil
na Gaeilge.
Ainmnionn an Aithnionn an
pdiste réimse
straitéis litrithe,
minfonn sé na
straitéisf sin, agus
cuireann sé i

pdiste difrfochtal
idir leaganacha
caighdednacha
agus leaganacha
malartacha agus

bhfeidhm iad téacs 4 chruthd
chun téacsanna a acu.
chruthd.
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Uimhir agus lipéad  Céim 1: Naionain shoisearacha agus shinsearacha ~ Céim 2: Rang 1 agus Rang 2 Céim 3: Rang 3 agus Rang 4 Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdisti in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Usdid a bhaint as stér focal 6na dtaithi
phearsanta agus 6na dtaithi ar phié le
téacs. Teanga a Usdid go sprafliil agus go
cruthaitheach. LO5,S1+2

Usdid a bhaint ina gcuid scribhneoireacht
phdirteach as stér focal atd 4 fhorbairt acu
trina dtaith phearsanta agus trf dhul i ngleic
le téacs. © LO5, S|

Teanga agus stér focal dbhartha a roghn
chun téacsanna a chruthd i réimse sednraf

5. Stér focal _

ar mhaithe le cuspdirf agus luchtanna
éisteachta/léite éagsila.

Cliseanna a thabhairt leis na roghanna sin.
R 105,53

TA NA MIONCHEIMEANNA DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEIN

a b c d e f g h i ] k

Gniomh an phaiste...

Usdideann an
pdiste teanga éna
thaith phearsanta
agus Usdideann
go spraitil agus

le samhlaiocht

i dtéacsanna a
chruthafonn sé/sf
agus an muinteoir
ag feidhmid mar
scriobhal.

Gniomh an phaiste...

Usdideann an péiste
stor focal agus frésal

nua ¢ théacsanna
a léann sé/sf agus
Usdideann teanga
go sprailiil agus

le samhlafocht

i dtéacsanna a
scriobhann sé/sf
in éineacht leis an
muinteoir.

Gniomh an phaiste...

Usdideann an
pdiste teanga éna
thaithi phearsanta,
6 théacsanna a
I€ann sé/sf agus 6n
timpeallacht.

Usdideann an pdiste
teanga go spraitiil
agus le samhlaiocht
i dtéacsanna a
chruthaionn sé/sf
go neamhspledch.

Gniomh an phaiste...

Usdideann an
pdiste teanga nach
mbaineann lena
thaithf phearsanta
a bhailitear 6
théacsanna eile

a fiosrafodh agus
Usdideann an teanga
seo le samhlafocht
ina chuid téacsanna
féin.

Gniomh an phaiste...

Usdideann an
pdiste teanga

shainidil dbhair chun

smaoineamh a chur
in idl.

Baineann an
pdiste Usdid as
réimse taithi agus
téacsanna, agus
tosaionn ag Usdid
teanga a chuireann
nios mé sonraf

in idl.

Gniomh an phaiste...

Roghnaionn an
pdiste stor focal
chun bri né
mothuchan ar leith

a chur in idl trf dsdid

a bhaint as teanga
shamhlaitheach
agus réimse taithi’
agus téacsanna.

Gniomh an phaiste...

Roghnaionn an
péiste stér focal

& raon foinsi agus
baineann Usdid as
chun smaointe a
leathnd, tuilleadh
sonraf a thabhairt
agus chun éifeacht,
gidmar né fomhd a
chruthd.

Tosafonn an

pdiste ar theanga
fhathchiallach a
Usdid ionas go
mbeidh tionchar
faoi leith ag téacs ar
léitheoir:

Gniomh an phaiste...

Pléann an pdiste

na straitéisi a
Usdideann sé/

sf chun sealbhd

a dhéanamh ar

stér focal/teanga a
bheidh sé/si'in ann
a Usdid chun téacs a
chruthd.

Déanann an pdiste
cur sios ar theanga
chruthaitheach,
mhothtichdn, agus
shamhlaitheach
agus Usdideann sé/
sf iad agus téacs d
chruthy aige/aici.

Pléann sé/si an
fheidhm at4 leis
na gnéithe sin den
teanga ina théacs
féin.

Gniomh an phaiste...

Déanann an
pdiste measunu
ar na straitéisf a
Usdideann sé/si
chun stér focal a
aimsid agus agus a
shealbhu ionas go
mbeidh sé/sf in ann
leas a bhaint astu
chun téacsanna a
chruthd.

Aithnionn an
pdiste an teanga
oibiachtdil agus
suibiachtdiil a
Usdidtear i sednraf
éagsula agus
déanann sé/si
machnamh orthu
nuair a bhionn stér
focal & roghnu aige/
aici dd théacs.

Aithnionn an
pdiste go Iéirfonn
stér focal/teanga
dirithe claontacht,
steiréitiopa, agus
fabhar agus
smaoinfonn sé/si
air sin agus téacs d
chruthu aige/aici.
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6. Cuspdir; sednra
agus guth

Céim 1: Naionin shoisearacha agus shinsearacha

Tri eispéiris chuf foghlama spraitila ba

cheart go mbeadh pdistf in ann

Linfocht a mbeidh cuspdir’ éagsula Iéi a
dhéanamh go minic. © LO6, 5142

a

Gniomh an phaiste...

Baineann an
pdiste Usdid as
comharthai,
siombaili N6 téacs
chun eispéiris a
chomhroinnt.

TA

b
Gniomh an phaiste...

Comhroinneann
an pdiste smaointe,
eolas agus taithf le
daoine eile trina
geuid marcanna.

NA MIONCHEIMEANNA

C

Gniomh an phaiste...

Tosafonn an
pdiste ag roinnt
smaointe, eolais
agus eispéireas
ar mhaithe le

cuspdir agus lucht

éisteachta ar leith
agus é/i ag Usdid

marcanna, linfochtaf

agus roinnt
litreacha.

Céim 2: Rang 1agus Rang 2

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Linfocht a mbeidh cuspdir’ éagslla Iéi
a dhéanamh agus giotal gearra simpli a
scriobh chun smaointe a chur in iUl agus an

Céim 3: Rang 3 agus Rang 4

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Téacsanna simpli a chruthdi i réimse sednral.
% 106,51+2

Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Téacsanna i réimse sednraf a chruthti agus
iad ag dirid ar an gcuspdir agus an lucht
éisteachta.

muinteoir ag gniomhu mar scriobha.
D L06,51+2

[ e f

Gniomh an phaiste...  Gniomh an phaiste...
Scriobhann an Tosaionn an
pdiste ar mhaithe le
réimse nios leithne
cuspdirf agus lucht
éisteachta ag roinnt
smaointe, eolais
agus eispéireas ag
an am céanna.

Scriobhann agus
tarraingionn an
pdiste ar mhaithe
le cuspdir agus
lucht éisteachta
ar leith, ag roinnt
smaointe, eolais
agus eispéireas ag
an am céanna.
éisteachta.

Gniomh an phaiste...

pdiste ag scriobh i
réimse seanraf tri
Usdid a bhaint as
bunstruchtdr atd
cui don sednra faoi
leith, ag meaitseil
teanga le cuspdir,
sednra agus lucht

g
Gniomh an phaiste...

Scriobhann an
pdiste i réimse
sednral, ag cur
sonraf ar fil,

ag léirmhinid
priomhphointf agus
ag Usdid teanga
oiritinach agus a stil
féin 4 taiscéaladh
acu.

h
Gniomh an phaiste...

Scriobhann an
pdiste i réimse
sednraf ag tabhairt
mionsonral agus ag
déanamh tuilleadh
forbartha ar
charachtair agus ar
smaointe trf dsdid
a bhaint as teanga
agus struchtdr cuf
agus a stil féin &
taiscéaladh acu.

Iniichadh a dhéanamh ar struchtir

téacs agus gnéithe teanga a bhaineann le
réimse sednraf agus iad a Usdid ina gcuid
scribhneoireachta.

A nguth pearsanta a fhorbairt agus
téacsanna 4 geruthd acu chun a geuid
tuairimf, eolais agus taithf a roinnt le daoine
elle. ® L06,51+2

Gniomh an phaiste...

Scriobhann an
pdiste i réimse
sednraf agus é/f ag
Usdid struchtdir
go soltbhta chun
an freastal is fearr
a dhéanamh ar a
chuspdir.

Usdideann sé/

sf teanga go
cruthaitheach agus
cuireann sé/si a stil
féin trasna.

DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEIN

j
Gniomh an phaiste...

Fiosrafonn agus
pléann an péiste
feiliinacht an eolais
a bhailionn sé/

sf chun téacs a
chruthd.

Aithnionn an pdiste
na gnéithe dd
théacs atd sainidiil
dd ghuth pearsanta
féin agus déanann
sé/sf cur sios ar na
gnéithe sin.

Roghnaionn an
pdiste an réim
teanga (candinti
agus blasanna san
direamh) is feilidinal
dé théacs bunaithe
ar a chuspdir

agus ar a lucht
éisteachta/léite.

Pléann agus
minfonn an pdiste
an tionchar

a bhionn ag
cuspairf ar leith
ar na roghanna

a dhéanann sé/
s agus téacs &
chruthd aige/aici.

k
Gniomh an phaiste...

Déanann an pdiste
measUnu ar na
foinsi a roghnaionn
sé/si da théacs
agus tugann ddar
leis an rogha sin.

Déanann an pdiste
machnamh ar na
gnéithe dd théacs
atd sainidil dd
ghuth pearsanta
féin.

Fiosrafonn an
pdiste tuairimi,
peirspictiochtal,
agus cultdir éagstla
agus déanann
machnamh

orthu chun leas

a bhaint astu

chun téacsanna a
chruthd.

Tugann an pdiste
Udar leis na
roghanna a rinne
sé/si agus téacs

4 chruthd aige/
aici ar mhaithe le
cuspdir agus lucht
éisteachta/Iéite
éagsula.
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Uimhir agus lipéad

7.Prdiseas na
scribhneoireachta
agus ag cruthd téacs

Céim 1: Naionin shoisearacha agus shinsearacha

Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdistf in ann

a
Gniomh an phaiste...

Ciorann an pdiste
eispéiris phearsanta
agus rudaf a bhfuil
suim acu féin iontu
tr chomharthai, trf
shiombailf agus tri
théacs.

Th

b
Gniomh an phaiste...

Usdideann an
pdiste taithi
phearsanta agus
rudaf a bhfuil
spéis acu iontu
mar spreagadh
le haghaidh a
dtéacsanna.

Céim 2: Rang 1agus Rang 2 Céim 3: Rang 3 agus Rang 4 Céim 4: Rang 5 agus Rang 6

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Prdiseas na scnbhneoireachta a aithint agus
tUs a chur le leas a bhaint as chun téacs a

Téacsanna a chruthd i gcomhphdirt le
daoine eile agus/né go neamhspledch
agus leas 4 bhaint as prdiseas na
scribhneoireachta, © LO7,S1+2

Scileanna agus straitéis a bhaineann leis an

scribhneoireacht mar phrdiseas a Usaid chun
scriobh i gcomhphdirt leis an muinteoir: téacsanna a chrutht go neamhspledch agus/
QQ LO7,S1+2 nd i bpdirt le daoine eile, i réimse sednrai.

S L07,53+4

NA MIONCHEIMEANNA DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEIM

C

Gniomh an phaiste...

Tosaionn an péiste
ag glacadh péirte

i scribhneoireacht
chomhoibrioch
agus an muinteoir
mar scriobhaf acu.

d
Gniomh an phaiste...

Usdideann an
pdiste topaici
aitheanta mar
spreagadh le
haghaidh téacsanna
agus é/f ag cumadh
téacsanna i
gcomhphdirt leis
an muinteoir.

e
Gniomh an phaiste...

Pleandlann an
pdiste téacsanna

6 bhéal go
comhoibrioch,
cuireann in ord
agus scriobhann le
pdistf eile iad agus
cumann téacsanna
le péist eile; Iéann
agus pléann a gcuid
scribhneoireachta.

f
Gniomh an phaiste...

Pleandlann,
cuireann in ord
agus scriobhann an
pdiste téacsanna
go neamhspledch;
léann agus
labhrafonn

faoina chuid
scribhneoireachta
leis an minteoir
lena chinntid go
bhfuil ciall léi
agus tosafonn ag
moladh athruithe
simpli chun i a
fheabhsu.

Gniomh an phaiste...

Pleandlann an
pdiste téacsanna
go neamhspledch
agus bailionn eolas
chun téacsanna a
chruthd a bhfuil
tds, lr agus
deireadh acu; léann
agus pléann a gcuid
scribhneoireachta,
ag aithint athruithe
chun feabhas a
chur uirthi.

h
Gniomh an phaiste...

Baineann an pdiste
leas as réimse
d'fhoinsf téacs
agus tosafonn ag
Usdid eagraithe
grafacha chun
scribhneoireacht a
phleandil; cumann,
profdlann agus
cuireann in eagar
chun aiseolas a
chur san direamh.

i
Gniomh an phaiste...

Baineann an pdiste
leas as réimse nios
leithne foinsi téacs
agus Usdideann
eagraithe

grafacha chun
scribhneoireacht
neamhspledch a
phleandil; cumann,
profalann agus
cuireann in eagar
leis féin chun
téacsanna a
fheabhsu.

J

Gniomh an phaiste...

Déanann an
pdiste machnamh
ar an aiseolas a
fhaigheann sé &
dhaoine eile agus
roghnafonn sé
aiseolas feilidinach
chun a théacs a
leasd.

Baineann an
pdiste leas as
uirlisf proféla agus
eagarthdireachta
chun a théacs a
leasu.

Déanann an
pdiste machnamh
ar na straitéisf
agus na scileanna
a d'Usdid sé le
linn phréiseas na

scribhneoireachta.

k
Gniomh an phaiste...

Tugann an pdiste
Udar leis na cinntf
a ghlac sé agus
aiseolas feiliinach
d roghnu aige/
aici chun a théacs
a leasu.

Tugann an pdiste
cliseanna leis na
huirlis profala agus
eagarthdireachta a
d'Usdid sé chun a
théacs a leasu.

Minionn an péiste
na straitéisi agus
na scileanna a
d'Usdid sé le linn
phrdiseas na
scribhneoireachta
agus tugann sé
Udar/ctiseanna leis
na roghanna sin.
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Tri eispéiris chuf foghlama spraitila ba
cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

Tri eispéiris chuf foghlama tarraingteach
ba cheart go mbeadh pdistf in ann

8. Freagairt agus Tuiscint ar théacsanna gearra simpli a Iéadh A geuid pictidr agus scribhneoireacht Bri'a gcuid téacsanna féin a roinnt. Bria gcuid téacsanna féin a roinnt.

intinn an Udair

ddibh, agus mothtichdin ina leith, a I€irid tn
\éardidipicticir a tharraingt.  LO8, S|

a

Gniomh an phaiste...

Cuireann an pdiste
in idl ar bhealach
éigin cén chiall atd
leis na marcanna a
rinne siad.

TA

b
Gniomh an phaiste...

Usdideann an
pdiste gothal,
fuaimeanna

n6 focail chun

a thaispedint

go bhfuil br
phearsanta lena
chuid marcanna
agus chun freagairt
do théacsanna
daoine eile a
thaispedntar né a
léitear dd.

NA MIONCHEIMEANNA

C

Gniomh an phaiste...

Labhraionn an
pdiste faoina
théacsanna féin
agus tosafonn

ag caint faoi
théacsanna daoine
eile trf chaint,
marcanna agus
linfochta.

d

Gniomh an phiste...

Labhraionn

an pdiste faoi
linfochtaf nfos
mion-sonraithe,
agus Usdideann
iad, ina théacsanna
féin agus tugann
nios mé sonraf
mar fhreagra ar
théacsanna daocine
eile.

DUL CHUN

e
Gniomh an phaiste...

Usdideann an
pdiste linfochtaf
nios mionléirithe
chun sonraf

a roinnt agus
aithnfonn piosaf
téacs simpli soiléire
mar fhreagra

ar cheisteanna
sonracha.

Comhroinneann
an pdiste léirmhinid
pearsanta ar théacs
duine eile.

phearsanta a roinnt le daoine eile agus iad a

phlé, le tacaiocht. %1085 Freagairt do théacs dacine eile chun tuiscint

aléind. L0852

f
Gniomh an phaiste...

Pléann an pdiste

a chuid oibre féin
agus minionn cén
fath ar roghnaigh
sé/sf topaici agus
dbhar.

Pléann an pdiste
obair daoine eile
agus déanann
ceangal idir { agus a
chuid taith féin.

g
Gniomh an phaiste...

Comhroinneann
an pdiste a chuid
oibre le daoine
eile, ag tabhairt
minid nios fearr ar
na sonral.

Tugann an pdiste
freagra ar obair
daoine eile, ag plé
na bpriomhphoint{
g0 mion agus 4 cur
i gcomhthéacs a
n-eispéireas féin sa
chds gur cuf.

h
Gniomh an phaiste...

Pléann an pdiste

6 bhéal, minionn
agus déanann nasc
le carachtair atd
cruthaithe aige/
aici ina scéalta féin
ar bhealach nios
mionsonraithe.

Pléann an péiste
carachtair agus
priomhimeachtar i
scéalta daoine eile,
tuarann priomh-
ghniomhartha
agus baineann
tdtal maidir

lena spreagann
carachtair

chun priomh-
ghniomhartha a
dhéanamh.

a léirid.

Freagairt do théacs daoine eile chun tuiscint

Tuainimf dacine eile ar a gcuid téacsanna a
phié. © LO8, 52

i
Gniomh an phaiste...

Comhroinneann an
pdiste na cliseanna
a bhi acu chun
focail/frdsaf faoi
leith a dsdid chun
criche éifeachta/
giimair/tionchair.

Déanann an

pdiste Iéirmhiniu
ar na priomh-
theachtaireachtal
atd & geur in idl in
obair daoine eile
agus baineann tdtal
faoi na cliseanna a
bhf ag an ddar lena
n-aghaidh sin.

CINN ANN DO GACH PAISTE TRASNA GACH CEIM

i
Gniomh an phaiste...

Déanann an pdiste
comparidid idir an
aidhm a bhi aige/
aici féin mar ddar
agus an bhria
bhaineann lucht
éisteachta/léite as a
théacs.

Aithnionn an
pdiste an tionchar
a bhionn ag cultdr
agus féinidlacht

an Udair ar na
teachtaireachtal a
bhionn ina théacs.

Usdideann an
pdiste modhanna
agus stileanna chun
teachtaireacht agus
aidhm/intinn an
Udair a [éirid.

k
Gniomh an phaiste...

Déanann an pdiste
measUnu ar an
tionchar a bhionn
ag a fhéinidlacht
agus a chultdr

(nd cultdir eile

sa phobal) ar

na téacsanna a
chruthaionn sé.

Déanann an pdiste
meastind ar an
ngaol a bhionn idir
réim teanga agus
aidhm an (dair.
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Tri eispéiris chuf foghlama spraitila ba Tri eispéiris chuf foghlama tarraingteach Tri eispéiris chuf foghlama tarraingteach Tri eispéiris chuf foghlama tarraingteach
cheart go mbeadh pdistf in ann ba cheart go mbeadh pdistf in ann ba cheart go mbeadh pdistf in ann ba cheart go mbeadh pdisti in ann
9. Peannaireacht _ _ Scriobh ag baint Usdid as st Scriobh go hinléite agus go liofa agus Usdid
agus cur i lathair scribhneoireachta atd roghnaithe. a baint acu as stil scribhneoireachta atd
rognaithe.
Téacsanna a chur i 4thair i réimse formaidi.
S LO9,52 Téacsanna a chur i [4thair i réimse formdidi.
% 109,53

TA NA MIONCHEIMEANNA DUL CHUN CINN ANN DO GACH PAISTE TRASNA GACH CEIN

a b c d e f g h i ] k
Gniomh an phaiste... ~ Gniomh an phaiste... | Gniomh an phaiste... Gniomh an phaiste...  Gniomh an phaiste... Gniomh an phiste... Gniomh an phaiste... ~ Gniomh an phaiste... Gniomh an phais Gniomh an phaiste... ~ Gniomh an phaiste...
Ciorann an péiste  Fiosraionn an Uséideann an Uséideann an Scriobhann an Scriobhann an Scriobhann an Scriobhann an Scriobhann an Fiosrafonn agus Pléann an pdiste
uirlis§ déanta paiste uirlis pdiste roinnt pdiste smacht pdiste roinnt pdiste an chuid pdiste go hinléite pdiste go inléite i pdiste go inléite pléann an pdiste aibitrf agus
marcanna agus chun marcanna a smachta ar mhatdin - maith ar mhatdin. litreacha sa chds is mé de na agus go liofa script roghnaithe.  agus go liofa i straitéisf agus scripteanna
dromchlaf. dhéanamh. chun foirmeacha uachtair agus sa litreacha sa chds agus é/i ag Usdid script roghnaithe.  stileanna éagsla i dteangacha
atd ar nds litreacha ~ Scriobhann an chds fochtair go uachtair agus sa litreacha scartha. Léirionn an pdiste chun téacs a chur  €agsila
a dhéanamh. pdiste roinnt hinléite agus mar chés iochtair mar téacs ar mhaithe Léirfonn an pdiste i dthair i réimse (scripteanna na
litreacha sa chds litreacha scartha. litreacha scartha. Léirionn an pdiste  le cuspdiriagus le  téacs ar bhealach  formaidf. Gaeilge ina measc)
uachtair agus sa téacs i réimse lucht éisteachta/ cruthaitheach agus bfonn spraoi
chés iochtair. formaidf. |éite éagsula. agus tarraingteach aige/aici leo.
ar mhaithe le

cuspairf agus lucht
éisteachta/léite
éagslla.
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